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PROLOGUE

Country wide serious concerns on quality education and thinking going on for the last several
years on professionalism in teacher preparation. There are debates, serious discussions and
arguments on various issues related to quality teacher preparation and duration of course has
been increased to two years. After 1986 there is no policy on teacher education. Verma
committee created a dent with its recommendations for professionalization of teacher education
with two years rigorous training of pre-service teachers based on the philosophy of National
curriculum framework 2005 and 2009 to prepare a professional and humane teacher.

Based on the NCFTE-2009 and NCTE Curriculum Framework-2014 last 8 years NCTE two -
year B.Ed. program implementation has brought a paradigm shift from conventional teacher
centric to learner - centric curriculum. This program basically had challenges of two-year
duration of the course and to create teachers as reflective practitioners, due to large scale
commercialization and lack of integrity on the part of stakeholders in teacher education
institutions and lack of proper monitoring and regulation lapses. Quality in teacher education is in
crisis.

In view of the existing context, present curriculum designers scaffolded ideas in light of NEP -
2020, outcome-based curriculum with Indian ethos while framing the curriculum. The rigor of the
framework which has made a comprehensive coverage of theory and field engagement with the
child, school, and community. Main focus is on three broad areas: core foundations and
perspectives in education, Content cum pedagogic studies and Engagement with the field. It has
brought a unique amalgamation of holistic perspectives by creating space for inter-disciplinary
approach with themes cutting across the curriculum.

Special impetus is given by covering various aspects, Enhancing Abilities, and value - Added
courses to create professionalism in the preparation. The mode of transaction consists of varied
dimensions to learn through case studies, group and individual presentations, project
discussions, reflective documentations, workshops, tutorials and so on. Keeping in view a
reflective eye to restore the innovative ideas and also considering the local needs by involving
experts Osmania University took lead by involving national level experts and designed the
curriculum. Department level core committee was appointed by Dean, Faculty of Education,
Osmania University on the request of the Head, Department of Education. Core committee
made rigorous exercise, deliberated, discussed on curriculum right from the structure to that of
framing curriculum by taking basic insights from ITEP model curriculum and with the guidance
from Prof. V. Sudhakar, EC member, NCTE.

The unique features of this curriculum are:

NEP-2020

Evaluation Reforms 2019

Indian Ethos and Knowledge Systems
Themes cutting across the Curriculum
Reflective Practices

Inclusion
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7. Gender

8. CCE

9. Creditization

10. Semesterization

11. School Based Experience

12. e-Portfolio Assessment

13. Interdisciplinary approach

14. learning outcome-based curriculum
15. Content-cum- Pedagogy

This curriculum created a space for introspecting oneself, emerging into reflective, autonomous,
acceptable, empathetic, creative humane teacher with integrity to become a responsible citizen
and lead the nation towards a progressive developed Athmanirbar Bharath.

Members of Core Committee:

Prof. T. Mrunalini i Head, Department of Education

Prof. Ravindranath. K. Murthy, Principal, Univ. College of Education.
Dr. D. Sunitha, CBOS, Education

Dr. J. Lalitha, CBOS, Special Education.

Dr. B. Sujatha, Asst. Professor

Dr. G. Durgesham, Asst. Professor

Dr. P. Shankar, Asst. Professor & Member, NCTE-SRC

Prof. V. Sudhakar, EC -Member, NCTE, Expert Advisor
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Rules and Regulations of B.Ed. Course
Osmania University, Hyderabad
With effect from the Academic Year 2023 - 2024

All the rules and regulations, herein after, specified should be read as a whole for the purpose of
interpretation.
.  Admission

A candidate for admission to two-year (4 1 semesters) B.Ed. Course has to qualify at the
Education Common Entrance Test (Ed. CET) conducted by the Telangana State Council of
Higher Education, Government of Telangana for the concerned academic year. The candidate
will be admitted strictly in accordance with the merit secured at the entrance examination,
keeping in view the rules and regulations in force in respect of the statutory reservation of seats
under various categories of candidates.

II.  Curriculum Transaction

Curriculum includes foundational courses, content cum pedagogy courses, Ability Enhancement
and Value Add Courses (AE&VAC), field engagement, school- based research projects and
other practicum related to all the courses. Engagement includes seminars, group discussions,
discourses, assignments, case studies, field experience- activities, etc. It also provides space for
ability enhancement & value-added courses (AE&VAC). This curriculum also provides an
enriched experience to prepare teachers with professionalism through peer- teaching at the
institutional level and 20 weeks (120 days) of internship in the school. the internship is organized
into pre- internship, internship, and post- internship. Internship (practice teaching) will be spread
across all the three semesters (SEM-II, Ill, IV) as phase I, Il, & lll.

Video recordings with Geotag based reports, case profiles, mapping, slip tests, quizzes, rapid
fire sessions, field-based surveys, etc.

photos

1. Each college has to upload the details of the internal activities conducted at the college level
group activities conducted in the class room and shall be uploaded in their websites by recording
in digital form. Also, colleges shall submit the same to the Head, dept. of education at the end of
each semester in external hard di s c-8 asmandatary) DVDO s
2. All the practice teaching related lessons across the semesters of all the students all the
lessons have to be recorded with geotag showing the dates, the same has to uploaded in the
respective websites and submitted to the Head, Department, university for verification.

3. Student sé6 at t eramdashatl be sibsittethwith évidencer to the university
audit/ academic branch and Head, dept of education.

4. First quarter of each semester, all the group activities and other assignments related to
foundation and pedagogy courses shall be submitted to the university and Head, dept of
Education with geotag photos. Failing which such of the scores shall not consider by the
university in the declaration of results.

Online SWAYAM MOOCs
MOOCs (SWAYAM / any other platforms) (a minimum of 2-credit) online course related to
Teacher Education- Life Skills, Educational Technology, Teaching Techniques and so on. The
Principals of the Colleges of Education shall inform to the students during the beginning of the
B.Ed. Programme to complete a minimum of 2-credit MOOCs course related to teacher



education as mandate before the completion of the Semester - IV and the credits shall be shown
in the Semester- IV. Students are free to complete the course anytime during the B.Ed.
Programme (Semester-I to Semester-1V).

Peer teaching and Internship

i.  The candidates shall teach @ 5 lessons (choosing any school topics in their respective

pedagogies) in each Pedagogy before going for Internship in their respective colleges.

ii.  The candidates shall teach five period plans for a duration of @15 minutes for their peer
group as a part of their peer Teaching.

iii. The candidates shall observe the demonstration lessons undertaken by the faculty of the
college in the school/ college.

iv.  Each student shall observe and record 10 lessons of their peer group.

v.  Each student shall present for peer group teaching.

Internship, School -Based Research and Basic Research Activities
Every candidate shall have to undergo an internship of 20 weeks (120 working days) in
cooperating school ispaiodfithenrcandidate dhall b® attachad go a tsdnool
(within a radius of 10 KM of the college) and he/she shall have to undertake duties &
responsibilities on par with regular school teacher in all the school activities. During this period,
the candidate shall teach 80 period plans covering 40 period plans from each of the
methodology subject respectively (40 + 40) in the school, under the supervision of the trained
subject teachers in the schoolwh o are referred to here astheiSupert
Internship period, the concerned lecturers at the Colleges of Education will visit the schools in
turns and observe the lessons, Guide & monitor all internship related activities of each student
along with the supervising teachers and appraise the student work. A Certificate of satisfactory
work by the Head Master of the cooperating school shall be a pre- requisite for the candidate to
appear for the final practical examination.
Semester wise in (ll, Ill, IV) final teaching lessons examination in different types of lessons (ICT
integrated, Art integrated, Nai-Talim, whole child development etc.) will be tested.

Il. Structure, Scheme of Instruction and Credits of the course Two- Year B.Ed. - 2023-2024

Paper No. Title Credits

First Semester

A. Foundation courses

EDN -01 Philosophical Foundations of Education
EDN -02 Child Development and Child Psychology
EDN -03 Measurement and Assessment in Teaching 4

B. Content-Cum Pedagogy courses

Pedagogy of School Subject I/l 4

A) Content cum Pedagogy of Mathematics
EDN -04

B) Content cum Pedagogy of Biological Sciences

C) Content cum Pedagogy of Social Sciences




EDN -05

Pedagogy of School Subject I/l

Content cum Pedagogy of Physical Sciences /
Languages I/ll

A) Content cum Pedagogy of Physical Sciences
B) Content cum Pedagogy of Telugu

C) Content cum Pedagogy of English

D) Content cum Pedagogy of Hindi

E) Content cum Pedagogy of Sanskrit

F) Content cum Pedagogy of Urdu

G) Content cum Pedagogy of Arabic

H) Content cum Pedagogy of Marathi

C. Ability Enhancement and Value-Added Courses (AE & VAC)

EDN -06 (AE &VAC - 1)

Yoga and Understanding Self

EDN -07 (AE &VAC - 2)

Communication Skills in English

EDN-08

School Observation

1 Peer Teaching (peer teaching will be given @2 per

lesson in each pedagogy, out of internal 25 marks,
10 marks assigned for period plans, 10 marks are
assigned to the peer teaching, 5 marks for peer

observation)

9 Reflective Journal-I
 e-PortfolioT1

Total Instructional

Days at the End of the First Semester i 100 Days

25

Second Semester

A. Foundation Courses

EDN-09

Sociological Foundations of Education

EDN -10

Educational Psychology Theory and Practice

B. Content Cum Pedagogy courses

EDN -11

Pedagogy of School Subject I/l

A) Content cum Pedagogy of Mathematics

B) Content cum Pedagogy of Biological Sciences
C) Content cum Pedagogy of Social Sciences

EDN -12

Pedagogy of school subject I/lI

Content cum Pedagogy of Physical Sciences /
Languages /Il

A) Content cum Pedagogy of Physical Sciences
B) Content cum Pedagogy of Telugu
C) Content cum Pedagogy of English
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D) Content cum Pedagogy of Hindi

E) Content cum Pedagogy of Sanskrit
F) Content cum Pedagogy of Urdu

G) Content cum Pedagogy of Arabic
H) Content cum Pedagogy of Marathi

C. Ability Enhancement and Value-Added Courses (AE & VAC)

EDN -13 (AE &VAC - 3) Art in Education 2
D. Pre-Internship i IIT 1week i 6 days
EDN- 14 Learning Resources Development 1
(Digital, Print, Toy making, Apparatus and Tools etc.)-
Local & Traditional Vocations/ Visits to local Artisans.
Learning one vocation. Record & material production
E. Internshipi |17 3weeks i 20 days
EDN- 15 Pedagogy - Final Practical Exam 1/1I
EDN -16 Period Plans 10
Pedagogy Final Practical exam I/II
Period Plans 10
Teaching i @ 10 Lessons i In Each of Two Methods
Art integrated lessons-05
Generic lessons -05
Reflective Journal -1l
e- Portfolio-II
Total Instructional Days for the Second Semester i 100 Days 21
Third Semester
A. Foundation Courses
EDN-17 Policy and History of Education in India 4
EDN-18 School Leadership & Management 2
EDN-19 Digital Technologies and Artificial intelligence in Education 4
EDN-20 Whole Child Development 2
C. Ability Enhancement and Value-Added Courses (AE & VAC)
EDN-21 (AE &VAC - 4) Understanding Indian Ethos & Knowledge Systems
EDN-22 (AE &VAC - 5) Citizenship Education, Sustainability & Environment
Education
E. Internship - 117 8 weeks i 46 days
EDN-23 School Based Experiences/Projects 1

1. Case study
2. SMC and PTA

11




Paper No.

Title

Credits

EDN- 24

EDN-25

Pedagogy - Practical Exam I/11

Lesson plans 20
Pedagogy - Final Practical exam I/1|

Lesson plans 20

Teaching @ 20 lessons i in each of Two Methods
General lessons using all resourses-10 lessons
Whole Child Development Lessons -5 lessons
ICT integrated-5 lessons

1

Reflective Journal T 1l
e- Portfolio- 11l

Total Instructional Days for the Third Semester 1 100 Days

19

Fourth Semester

A. Foundation Courses

EDN-26

Inclusive Education

EDN- 27

Research Methods & Basic Statistics

EDN-28

Electives- Any One

Guidance and Counselling

Entrepreneurship Education

Education of Children with Special Needs
Early Childhood Care and Education (ECCE)

I omm

MOOCS

MOOCS (One MOOCS Course related to Teacher
Education)

Its mandate and reflected in memo not included in total
scores or marks, students can add them to their Academic
Bank of Credits (ABC) account.

Community Engagement

EDN- 29

Community Engagement and Service 1 Nai-Talim

C. Ability Enhancement and Value-Added Courses (AE & VAC)

EDN- 30
(AE & VAC - 6)

Health and Wellbeing

E. Internship - lll' 7 7 Weeks - 42 Days

EDN-31

Pedagogy - Final Practical Exam I/1l
Period Plans 10
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EDN-32

Pedagogy Final Practical exam I/11
Period Plans 10
Teaching @ 10 lessons

Nai Talim, Experiential Learning, Community Engagement
lessons, Traditional & Local material based- 5 lessons
Innovative methods & working models- 5 lessons

EDN-33

Dissertation

Post- Internship

EDN-34

CCE

Feedback (Googl e
Teacher Educators, Parents

Form) from

Analysis & review on program

Showcasing best samples i

Teaching learning. materials, videos, documents,
Open Educational Resources (OERS), digital resources
Exhibitions-intercollege and inter- state competitions

EDN-35

Reflective Journal i IV

EDN- 36

e-Portfolio T IV

Total Instructional Days for the Fourth Semester 1 100 Days

17

Summary:

Semester FC, AE & Internship | Total Total
CCP, VAC
MOOCs
& CE
Semester Credits | Credits | Credits Instr. Credits
Hours
[ 20 4 1 600 25
1] 16 2 3 600 21
11 12 4 3 600 19
v 08 2 7 600 17
Total 56 12 14 2400 82

13




IV.SCHEME OF EXAMINATION i B.Ed. with effect from 2023

FIRST SEMESTER

A. Theory Subject Hours of Marks Total
Exam
Univ. | Internal
Exam Exam
Paper No. A. Foundation Courses
EDN 01 Philosophical Foundations of Education 3 70 30 100
EDN 02 Child Development and Child Psychology 3 70 30 100
EDN 03 Measurement and Assessment in Teaching 3 70 30 100
B. Pedagogy of school Subject I/1l
EDN 04 Pedagogy of School Subject I/11 3 70 30 100
A) Content cum Pedagogy of Mathematics
B) Content cum Pedagogy of Biological
Sciences
C) Content cum Pedagogy of Social Sciences
EDN 05 Pedagogy of School Subject I/ll 3 70 30 100
Languages I/l
A) Content cum Pedagogy of Physical Sciences
B) Content cum Pedagogy of Telugu
C) Content cum Pedagogy of English
D) Content cum Pedagogy of Hindi
E) Content cum Pedagogy of Sanskrit
F) Content cum Pedagogy of Urdu
G) Content cum Pedagogy of Arabic
H) Content cum Pedagogy of Marathi
C. Ability Enhancement & Value- Added Courses (AE & VAC)
EDN 06 Yoga and Understanding Self 1% 35 15 50
EDN 07 Communication Skills in English 1% 35 15 50
D. Pre- Internship
EDN-08 School Observation 1% 50 50
INTERN Peer Teaching (peer teaching will be given @2
AL per lesson in each pedagogy, out of internal 25
ASSESS marks, 10 marks assigned for period plans, 10
MENT marks are assigned to the peer teaching, 5 marks
(Method for peer observation)
ology
subjects)
Reflective Journal i |
e- Portfolio 7 |
Total Marks for the First Semester 420 230 650
SECOND SEMESTER
A. Foundation Courses
EDN 09 Sociological Foundations of Education 3 70 30 100
EDN 10 Educational Psychology: Theory and Practice 3 70 30 100
B. Content cum Pedagogy Courses

14




EDN -11

Pedagogy of School Subject I/l

A) Content cum Pedagogy of Mathematics

B) Content cum Pedagogy of Biological
Sciences

C) Content cum Pedagogy of Social Sciences

70

30

100

EDN 12

Pedagogy of School Subject I/l

Languages I/l

A) Content cum Pedagogy of Physical Sciences
B) Content cum Pedagogy of Telugu

C) Content cum Pedagogy of English

D) Content cum Pedagogy of Hindi

E) Content cum Pedagogy of Sanskrit

F) Content cum Pedagogy of Urdu

G) Content cum Pedagogy of Arabic

H) Content cum Pedagogy of Marathi

70

30

100

C. Ability & Value- Added Courses (AE & VAC)

EDN 13

Art in Education

1%

35

15

50

D. Pre - Internship i 1l

EDN 14

Workshop on Learning Resources Development
(Digital, print, Toy making, apparatus and

tools etc.)-

Local & traditional vocations/ visits to local
artisans. learning one vocation.

Record & material production.

50

50

E. Internship 7 |

EDN 15

EDN-16

Pedagogy - Final Practical exam I/11
Lesson plans 10

Pedagogy Final Practical exam I/II
Lesson plans 10

Teaching i @ 10 lessons i two methods
Art integrated lessons 5

General lessons 5

1%

1%

50

50

50

50

100

100

Reflective Journal 7 Il
e- Portfolio-II

Total Marks for the Second Semester

415

285

700

THIRD SEMESTER

A. Foundation Courses

EDN 17

Policy and History of Education in India

70

30

100

EDN 18

School Leadership & Management

1%

35

15

50

EDN-19

Digital Technologies and Atrtificial Intelligence in
Education

3

70

30

100

EDN-20

Whole Child Development

1%

35

15

50

C. Ability Enhancement & Value- Added Co

urses (AE & VAC)

EDN-21

Understanding Indian Ethos & Knowledge
Systems

1%

35

15

50

EDN-22

Citizenship Education, Sustainability &
Environment Education

1%

35

15

50

E. Internship 1 I

EDN-23

School Based Experiences/ Projects

15




1. Case Study
2. SMC and PTA

1%
1%

25
25

25
25

EDN-24

EDN-25

Pedagogy - Final Practical exam I/1l
Lesson plans 20

Pedagogy Final Practical exam I/Il
Lesson plans 20

Teaching @ 20 lessons 1 two methods
General lessons using all resourses-10
lessons

Whole Child Development lessons -5
lessons

ICT Integrated Lessons-5 lessons

1%

1Y%

50

50

50

50

100

100

Reflective Journal 7 Il
e- Portfolio- IlI

Total Marks for the Third Semester

380

270

650

FOURTH SEMESTER

A. Foundation Courses

EDN-26

Inclusive Education

1%

35

15

50

EDN-27

Research Methods & Basic Statistics

1%

35

15

50

Electives- Any One

EDN-28

Guidance & Counseling

Entrepreneurship Education

Education for CWSN

Early Childhood Care and Education (ECCE)

pPoObdPE

70

30

100

Online MOOCS

MOOCS Course (related to Teacher Education)

Community Engagement

EDN-29

Community Engagement and Service - Nai-Talim

1%

35

15

50

C. Ability Enhancement & Value- Added Courses (A

E & VAC)

EDN-30

Health and Wellbeing

1%

35

15

50

E. Internship i 1l

EDN-31

EDN-32

Pedagogy - Final Practical exam I/11
Lesson plans 10

Pedagogy Final Practical exam I/Il
Lesson plans 10

Teaching @ 10 lessons

Nai Talim /Vocational -3 lessons
Traditional/ local material based- 2 lessons
Innovative methods/ working models-5
lessons

1%

1%

50

50

50

50

100

100

F. Post- internship

EDN 33

Dissertation

1%

50

50

EDN 34

CCE

1 Method-I

T Method-lI
Feedback (Google Form) from students,
school teachersd teach
Analysis & review on program Showcasing

25
25

50
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best samples i

Teaching learning. materials, videos,
documents, Open Educational Resources
(OERs), digital resources

Exhibitions: inter -college and inter- state
competitions

EDN 35 Reflective Journal i IV 1% - 50 50
EDN 36 e-Portfolioi IV 1% - 50 50
Total Marks for the Fourth Semester 310 390 700

Int. Exam. Slip tests, assignments, internal assessments, Seminars, Project / Discussions/
discourses / Field based stories & narratives / study circles / Science clubs / Forums /
Observations of Society, School, home on various issues and field work.

: Foundation Courses
: Content cum Pedagogic Courses

: Pre-Internship;
> Internship
: Post- internship

A
B
C: Ability Enhancement and Value-Added Courses;
D
E
F

SUMMARY:
Semeste | FC, CCP, MOOCs AE & VAC Internship Total Grand
r & CE total
Univ. Int Univ. Int Univ. Int Univ. Int
Exam Exam | Exam | Exam | Exam | Exam | Exam | Exam
I 350 150 70 30 - 50 420 230 650
Il 280 120 35 15 100 150 415 285 700
1 210 90 70 30 100 150 380 270 650
\% 140 110 35 15 100 300 275 425 700
Total 980 470 210 90 300 650 | 1490 | 1210 2700

VII. a. Working Hours / Instructional Hours

1. Every college is expected to work for 6 hours a day. In other words, a working day should be
of minimum 6 hours duration in a six-day working week i.e. 36 hours per week.

2. The timings of the institution / college shall be from
a. Forenoon Session: 10.00 a.m. to 1.00 p.m. or 9.00 a.m. to 1.00 p.m.
b. Afternoon Session: 2.00 p.m. to 5.00. p.m. or 2.00 p.m. to 4.00 p.m.
3. The college should not run B.Ed. Programme on shift system basis and the working
hours of the college should be a minimum of 6 hours in a day. Any deviation from this
rule may lead to the dis-affiliation and cancellation of recognition by the University,
State Government and NCTE
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b. Infrastructure, Instructional facilities and Faculty
The above shall be implemented as per NCTE norms, 2014 & 2017 referred in the
document under sections 5.1 Academic faculty; 5.2 Qualifications; 5.3 Administrative and
professional staff; 6.1 Infrastructure; 6.2 Instructional and 6.3 other amenities.

VIII. Selection of Pedagogy subjects

i. Every candidate is expected to select two methods of teaching under B.Ed. Course.

The content cum pedagogy -l shall be based on the subject the candidate has studied in
Degree (eligibility) course and also to appear in that subject in the entrance examination.

ii. Content cum pedagogy -l also shall be based on the subject that the candidate studied in
Degree (eligibility) course and will be allotted by the institute where the candidate is seeking
admission. In case of BCA & BBA candidates, the selection of content cum pedagogy subject
shall be based on their Intermediate (+2) study as per Ed.CET norms.

In case of English content cum pedagogy -I, selection of second content cum pedagogy shall
be based on the subject pursued at the Intermediate level.
In case of Engineering Graduates, Mathematics and Physical Science are offered as content
cum pedagogy subjects. As per G.O Ms. No. 5, 13 & 14.
Note:
i. No candidate is allowed to select two language content cum pedagogies.
ii. Candidate may select one Language and one Non-language content cum pedagogy or
she / he may select any two non-language content cum pedagogies under the course.

IX. General Rules for Examination

1. All Examinations of the University shall be held at Headquarters of the University or at such
places and on such dates as may be notified.

2. Applications for permission to appear for an Examination shall be made on the prescribed form,
accompanied by three passport size full face photographs (not profile) along with the
necessary certificates regarding attendance, practical work, etc. The prescribed fee should be
submitted to the concerned Principal on or before the date fixed for this purpose. The Principal,
after verifying the eligibility of the candidate, shall forward the applications online to the
Examination Branch of the University.

3. When a candidat eds ap mloidar,ahe Cantollei f ExAnunatiorss shallo b e i
send, as per the University procedure in practice, the attested Hall Tickets online with the
photograph of the candidate, to the Principal of the College of Education. The Principal will
then ensure that the candidate has complied with all the conditions regarding eligibility criteria
and only then, issue the Hall Ticket to him/her. The Hall Ticket, thus issued to the candidate
shall have to be produced by the candidate by affixing a photograph (attested by the Principal)
before he/she can be admitted to the premises where the Examination is held.

4. A candidate who fails to present himself for the examination due to any cause whatsoever
except shortage of attendance or one who fails to pass the examination shall not be entitled to
claim refund of the whole or part of the examination fee or ask for the reservation of the same
for a subsequent examination or examinations.

5. A candidate who has been allowed to appear at the examination of the University once, but
has not been able to appear or has failed to pass the examination may be permitted to appear
at the same examination again without putting in any further attendance.

6. A candidate after he/she has been declared successful in an examination shall be given a
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10.

11.

12.

13.
14,

15.

16.

17.

certificate setting forth the semester / year of the examination, the subjects in which he/she
was examined and the class/division/grade in which he/she was placed.

No candidate shall be allowed to put in attendance for or appear at two examinations at one
and the same time. This rule does not apply to the examination for part-time Diploma or
Certificate Courses conducted by the University. In other words, no candidate shall be allowed
to pursue more than one-degree course through regular mode in O.U.

Students who have appeared once at any examination of the university need not put in fresh
attendance if they want to re-appear for the same examination not with-standing the fact that
new subjects may have been introduced or the group of subjects has been changed by the
university. They will, however, have to appear at the examination according to the scheme of
examination and the syllabus in force.

Whenever a course or a scheme of examination in O.U changes, one more examination
in the following year shall be conducted according to the old syllabus/regulations.
Candidates not availing themselves of this one chance or failing at this examination
shall take the examination thereafter according to the changed syllabus and
regulations.

Candidates will be allotted to B.Ed. course at the time of admission, strictly depending on the
merit secured at the common entrance test and subject to the rules and regulations in force
from time to time, including rules of reservation.

Instruction in various subjects shall be provided by the College of Education as per the scheme
of instruction and syllabi prescribed.

The programme of instruction, examination and vacation shall be notified by the Osmania
University.

The medium of instruction shall be English.

Osmania University examinations shall be held as prescribed in the scheme of the
examination.

The course of study shall consist of class lectures, tutorials, workshops, Internship,
engagement with the field, practicum & record work.

The Osmania University examination in the theory papers will be a written examination. The
Question Papers shall be provided only in English. Besides the written examination, there
will be practical examinations in the two Pedagogies opted by the candidate. Practicum is
examined by two jury members (one internal and one external examiner) which will be
conducted as per the schedule notified by the Controller of Examinations, OU.

Principal of the College of Education should depute their teachers for examination work as and
when assigned by the Osmania University. Examination work assigned by the University is
part of duty of every teacher educator. Any kind of avoidance/negligence of examination duty
shall be treated as violation of the Code of Conduct.

. Rules of Attendance
. The degree of Bachelor of Education shall be conferred on a candidate who, after getting
admi ssion into the B.Ed. course as specified

as herein prescribed and fulfilled the conditions laid-down for the attendance of students and
passed the prescribed teaching examination both in theory and practical.

. A regular course of study in Osmania University means attendance not less than 80% in

teaching /instructional period and 90% of attendance during the period of internship of the B.Ed.
programme. In special cases, the Vice- Chancellor may condone deficiency of attendance not
exceeding 10% on the recommendation of the Principal, based on medical certificate by an
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authorized medical officer approved by the Principal of the College of Education. A monthly
consolidated attendance will be displayed on the college notice board on 5" of every month and
the same may be sent every month to the Head, Department of Education / Dean, Faculty of
Education and Chairman, Board of Studies in Education.

3. For the students who are continuously absent for ten days or more, three notices will be
served stating that he/she has to forfeit his/her seat, if he/she fails to report to the
college immediately.

4. The students who fail to maintain 40% to 70% of attendance is not eligible for seeking
readmission as per OU rules in vogue.

5. The students who do not have adequate attendance will not be considered for the award of
any scholarship or any kind of financial aid by the colleges or any other government or quasi-
government agency.

6. Attendance shall be reckoned from the date of admission to the course in Osmania University.

XIl. Award of Grades, SGPA, CGPA

Credits, Grade Letter Grade Points, Credit Points

Credit is a unit of academic input measured in terms of the weekly contact hours assigned to a
course in a semester.

Grade Letter is an index to indicate the performance of a student in a particular course (Paper). It
is the transformation of actual marks secured by a student in a course/paper. It is indicated by a
Grade letter O, A, B, C, D, E, F. There is a range of marks for each Grade Letter.

Grade Point is weightage allotted to each grade letter depending on the marks awarded in a
course/paper

Award of Grades

Range of % of Grade Grade Point
Marks
85 to 100 @) 8.5-10.00
70 to 84 A 7.0-8.49
60 to 69 B 6.0- 6.99
55 to 59 C 5.5-5.99
50 to 54 D 5.0-5.49
40 to 49 E 4.0-4.99
Less than 40 F -
Absent
Awards of Division
CGPA Range of Division
Grade Marks (%)
7.00-10.00 70-100 I with
Distinction
6.00-6.99 60-69 I
5.00-5.99 50-59 Il
4.00-4.99 40-49 PASS
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Calculation of SGPA and CGPA : Crédit Points per Paper = Crédits per Paper X grade Point
Semester Grade Point Aérage (SGPA)
SGPA : Total Crédit Points obtained in the Semester

Total Credits in the Semester

SGPA indicates the performance of a student in a given Semester. SGPA is based on the total
credit points earned by the student in all the courses and the total number of credits assigned to
the courses/papers in a Semester.
SGPA = Total Credit Points in the Semester-1

Total Credits in the Semester-1

Note: SGPA is computed only if the candidate passes in all the papers (gets a minimum
OE6 grade in Theory and 6éD6 grade in Practicum Pa

In Theory out of the total marks for each course/paper 30% marks shall be earmarked for
continuous assessment (internal assessment/assignments) and remaining 70% for the semester-
end examinations. The pass marks in each Theory paper shall be 40%. There is no separate pass
mark for internal assessment. A candidate has to secure a minimum of 40% of marks in the
semester-end examination plus internal assessment put together to pass a paper.

The pass marks in each Practicum paper shall be 50%.

Cumulative Grade Point Average (CGPA)

CGPA : Number of Credit points obtained in all semesters put together
Number of Credits in all the semesters put together

CGPA refers to the Cumulative Grade Point Average weighted across all the semesters (4
Semesters). CGPA is obtained by dividing the total number of credit points (CPts) in all the
semesters by the total number of credits in all the Semesters. The final result at the end of all the
semesters is declared in the form of CGPA.

Note: CGPA is calculated only when the candidate passes in all the papers of all the
semesters.

Example: Semester i |

Course/paper Credits % of Grade Grade Credit
Marks Letter Point Points =
Credits x
Grade
Points
Paper-I 4 80 A 8 4x8=32
Paper-lIi 4 60 B 6 4x6=24
Paper-Ill 4 20 @) 9 4x9=36
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Paper-IV 4 80 A 8 4x 8 =32
Paper-V 4 50 D 5 4x5=20
Paper-VI 2 60 B 6 2x6=12
Paper-VII 2 70 A 7 2x7=14
Paper-VIlI 1 60 B 6 1x6=6
Total 25 176
1 Please refer Scheme & Structure for the titles of the papers
Total Credit Points: 176
Total Credits: 25
SGPA = Total Credit Points in the Semester-1 =176/25
Total Credits in the Semester -1
SGPA for Semester-1 =7.04
Example: Semester il
Course/pape Credits % of Grade Grade Credit Points
r Marks Letter Point = Credits x
Grade Points
Paper-IX 4 90 @) 9 4x 9= 36
Paper-X 4 70 A 7 4x7= 28
Paper-XI 4 60 B 6 4x6 = 24
Paper-XIlI 4 80 A 8 4x8=32
Paper- XIlI 2 60 B 6 2x6=12
Paper-XIV 1 70 A 7 Ix7=7
Paper- XV 1 70 A 7 Ix7=7
Paper- XVI 1 70 A 7 Ix7=7
Total 21 153
Total Credit Points: 153
Total Credits: 21
SGPA Total Credit Points in the Il i_Semester =153 /21 =7.28

Total Credits in the Il - Semester

SGPA for Il - Semester = 7. 28
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Example: Semester 1 lll

Course/pape Credits % of Grade Grade Credit
r Marks Letter Point Points
= Credits x
Grade
Points
Paper-XVII 4 80 O 8 4x8=32
Paper-XVIlI 2 60 B 6 2x6=12
Paper-XIX 4 70 A 7 4x7=28
Paper-XX 2 70 A 7 2x7=14
Paper-XXI 2 80 A 8 2x8=16
Paper- XXII 2 80 A 8 2x8=16
Paper- XXIII 1 70 A 7 1x7=7
Paper- XXIV 1 80 A 8 1x8=8
Paper- XXV 1 80 A 8 1x8=8
Total 19 141
Total Credit Points: 141
Total Credits: 19

SGPA = Total Credit Points in the Il i Semester = 141/19 =7.42

Total Credits in the Ill - Semester
SGPA for Il - Semester = 7.42

Example: Semester i IV

Course/paper Credits % of Grade Grade Credit Points
Marks Letter Point = Credits x
Grade Points
Paper- XXVI 2 70 A 7 2x7=14
Paper-XXVII 2 70 A 7 2x7=14
Paper-XXVIlI 2 80 A 8 2x8=16
Paper- XIX 2 70 A 7 2x7=14
Paper- XXX 2 80 A 8 2x8=16
Paper- XXXI 1 60 B 6 1x6=6
Paper- XXXII 1 70 A 7 1x7=7
Paper i XXXIII 2 70 A 7 2x7=14
Paper i XXXIV 1 70 A 7 1x7=7
Paper 1 XXXV 1 60 B 6 1x6=6
Paper i XXXVI 1 70 A 7 1x7=7
Total 17 121
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Total Credit 121

Points:
Total Credits: 17
SGPA Total Credit Points in the IV i = 121/17=7.12

Semester
Total Credits in the IV Semester

SGPA for IV - Semester =7.12

CGPA : Example: Faculty of
Education
| Semester: Total CPts = 176 Total Credits = 25
Il Semester: Total CPts = 153 Total Credits = 21
Il Semester:  Total CPts = 141 Total Credits = 19
IV Semester: Total CPts = 121 Total Credits = 17
CGPA = 176+ 153 +141+121 = 591/82=7.20

25+21+ 19+ 17
XIl. Improvement of Division / Grade

1. When a candidate has passed in one or more papers/subjects in the first attempt in the
regular examinations(s) conducted by the University for his/her batch, paper-wise
improvement is permissible only in those papers.

2. A candidate is permitted to appear for paper-wise improvement only once in the
immediately following examination.

3. A candidate who wishes to improve his/her overall performance may be permitted to do
so if he/she appears in the immediate next regular examination conducted by the
University.

4. Regular examination means an examination conducted at the end of the academic year
for which the candidates were admitted and had undergone instruction.

5. A candidate appearing for paper-wise improvement is permitted to have the better of the
two awards for the purpose of award of class/division.

XIll. Appearance and Reappearance for the Examination

1. Only those Candidates who have completed practical work and submitted records
specified in the curriculum are eligible to appear for examination of B.Ed. course.

2. Candidates who have a minimum 80% attendance in TElI & 90% attendance in AE &
VAC, Community engagement, Internship and other school related activities are alone
eligible to appear for examination.

3. A candidate who fails in the examination may be allowed to re-appear at any subsequent
examination without putting in further attendance, provided he/she does not change the
subjects originally offered by him/her.

4. In case Internship, AE & VAC, Community engagement, MOOCs & school related
activities are not completed, the candidates will not be permitted to appear for the
semester-end examination. Only after completing such prerequisites after
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seeking admission (re-admission) to B.Ed. as a casual student and producing
thereafter, certificates of completion in the required areas, they are permitted for
semester-end examination.

5. Attendance at N.C.C. / N.S.S. Camps or Inter-Collegiate or Inter-University or Inter-State
or National or International matches or Debates, Youth Festivals or Educational
Excursions if they form the part of the curriculum, or attendance at such other inter-
university, inter-college activities, as approved by the university, will not be counted as
absence. However, the aggregate of such absence should not exceed two weeks in the
entire course period.

XIV. Teaching Faculty as Mentors

Each lecturer in the College of Education will act as a mentor. They will be entrusted the
responsibility of Mentorship, who will be responsible for monitoring the overall progress of the
student teacher, i.e., attendance, preparation for practicum, Internship and his overall participation
in the B.Ed. programme. Each mentor will be allotted a maximum of 15 student teachers and
he/she will take care of his/her progress and participation in the B.Ed. programme. Each mentor,
besides providing overall guidance, is also responsible for resolving of any problems faced by the
students. Mentor will authenticate the report prepared by student-teachers and conduct of
practicum of the B.Ed. programme.

The Principal of the College of Education is expected to submit the list of mentors and the
students allotted to each mentor to the Head, Department of Education.

1. The teaching staff of the Colleges of Education will give demonstration lessons in the
concerned methodology subjects at the cooperating schools as and when necessary, in
addition to the demonstration lessons given at the beginning of Internship, for the guidance of
student-teachers.

2. In case, Internship is not completed, the candidate shall appear for the subsequent
examinations in the Final Practical Examination only after completing the Internship by seeking
fresh admission to B.Ed. in this regard and producing thereafter, certificates of completion of
internship.

3. The final practical examination of each candidate will be conducted by two examiners i one
internal and one external.

4. The Colleges of Education will have the discretion of not sending candidates for the final
examination, in case their Internship, AE & VAC, Community engagement, MOOCs &
school related activities is not satisfactory and those candidates who fail in the Examination &
such prerequisites have to seek fresh admission in the subsequent semester(s) to complete
their Prerequisites as mentioned in the scheme of examination.

5. Internship is of 20 weeks (120 days) duration and conducted across four Semesters  as per
the instruction schedule.

All the records shall be written strictly by the candidates in their own handwriting.

NOTE: Differently abled students (Hearing impaired; visually impaired & orthopedically
impaired): The differently-abled students shall complete all Internship, Records, Ability
Enhancement & Value- Added courses (AE&VAC) and other field engagement on par with
normal students.
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XV. Guidelines for School Head Masters / Head Mistresses

The Head Masters/Mistresses of Cooperating Schools shall:

1. Maintain the attendance of B.Ed. student teachers both for the forenoon and afternoon.

2. Give strict instructions to supervisors and monitor the classroom performance of the students
and also to record their remarks in the period/lesson plan books of the candidates.

3. Instruct all the B.Ed. students to stay in the school from morning first bell to evening last bell.

4. Instruct the B.Ed. students to participate in School Assembly and also to present different value-

added activities in the assembly session.

5. Assign any activity related to clean and green program, eco-club, conducting science fairs,
exhibitions, festivals, debates, elocution, quiz, cultural and literary program, decoration
activities, remedial classes, parent-teacher meetings, school management committees (SMCs),
field trips, excursions and all other regular activities of the school and school- based research

activities.

6. Sign on the practicum and record work carried out by the students in the school.

A. Transitory Provisions: Promotion, Re-admission Rules & Maximum Time for Completion

of Course: Rules of promotion are as under:

Sl. No.

Semester

Conditions to be fulfilled for Promotion

1.

From Semester-I to
Semester-I|

Undergone a Regular Course of Study of
Semester-1 and registered* for the
Semester-1 examination.

From Semester-II to
Semester-lll

a) Undergone a Regular Course of
Study of Semesters | and i |l

b) The number of backlogs if any, of
Semester i | and Il taken together,
shall not exceed 50% of the total
number of papers / subjects
prescribed for Semesters i | and Il.

No. of papers / subjects|No. of backlogs
prescribed for permitted
Semesters - | and I

8/9
9/10
11/ 12
13/14
15/16
17/18 9

00 ~N O 01 O

From Semester-Il|
to Semester-IV

Undergone a Regular Course of Study of
Semester-1ll  and registered* for the
Semester-11l examination.

* Registration means obtaining a Hall Ticket for the said examination.

The procedure to be followed for granting readmission to the students in the following cases:
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(1) A student who did not put in the required attendance in a semester/year of a course and thus
detained

(2) A student after completing a semester did not continue their studies in the next
immediate semester on personal /health grounds but desired to continue his/her studies after
a short break;

(3) A student who has put in 40% of attendance in a Semester and not registered for the
examination can take re-admission in the same semester without appearing for the entrance
examination.

(4) Candidates who, after completing a semester of the course but taken T.C to join some other
course and come back to continue the earlier course.

In all the above cases, readmission is permissible provided they are within the period of double the
duration of the course (i.e., Four years). Further, the approval of the university has to be obtained
in respect of those students who take TC to join some other course and come back for
readmission in the same college.

All the readmissions including such of those students, who take TC and come back, shall be
granted by the Principals of the concerned colleges directly subject to the fulfillment of the
following conditions stipulated by the University.

i. they should have been promoted to next semester in which they are seeking
readmission.

il. they should join the course within 4 weeks in case of semester system from the date of
commencement of classes.

iii. they should be able to complete the course within three years from the year of their
original admission.

iv. they should pay the readmission fee as prescribed by the University.

NOTE: No readmission_shall be made after the cutoff date (4™ week in a 16 week semester)

under any circumstances. The cutoff date for granting readmission shall be reckoned from
the date of commencement of classes for different courses as per the almanac
communicated by the University every year.

V. In the normal course of time a candidate is expected to complete B.Ed. Degree
Course within two years (Four Semesters) from the date of admission.
Vi. Whenever the syllabus is revised, the candidate reappearing shall be allowed for B.Ed.

Degree examinations according to the old syllabus up to 4 years from the time of
his/her admission.

Vil. The four-semester two -year course should be completed by a student within  three
years.

XVI. Pattern of Theory Question Papers

There are two Patterns of Theory Examinations 1 one with a duration of 3 hours for 70 marks: the
other with a duration of 1 ¥z hours for 35 marks. The question paper comprises two sections:
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In 70 marks paper, Section A T consists of 8 very short answer type questions out of which a
candidate is expected to answer any five questions. Each question carries 4 marks.

Total marks for Section i A is 20 marks. Section B T consists of eight essay type of questions, out
of which a candidate is expected to answer any five questions in about four pages each. Each
guestion carries 10 Marks. Total marks for Section 1 B is 50 marks.

Similarly, for 35 marks paper, Section A1 consists of 5 very short answer type questions, out of
which a candidate is expected to answer any three questions. Each question carries 5 Marks.
Total marks for Section i A is 15 marks. Section B T consists of Four Essay type of questions, out
of which a candidate is expected to answer any two questions in about four pages each. Each
guestion carries 10 Marks. Total marks for Section 1 B is 20 marks.

XVII. Conduct of Examinations in AE & VAC, Community Engagement

Each of the AE &VAC papers & Community Engagement shall have a final university theory
examination for 35 marks and each final practical examinations (final lessons II, Il and IV
semesters) shall be conducted @ 50 marks. Details of the conduct of examination are given in

respective papers.

XVIIl. Moderation Board

1. Moderation is part of Assessment in B.Ed. Course i.e. Assignments / Field - Based Reports
and Content cum Pedagogy related Records/ AE&VAC related records are part of the B.Ed.
course which requires objective assessment for awarding internal marks as per the scheme of
evaluation. All the practical work will be moderated by the moderation board of examiners at
the end of every semester

2. Moderation board will examine a minimum of 20% of the total Assignments / Field - Based
Reports related to all the core and electives and Content cum Pedagogy related Records/
AE&VAC related records submitted to the board are as follows:

1. Foundation/Core courses |, Il, Il and IV Semester wise

2. Content cum Pedagogic Courses Semester wise

3. Ability Enhancement and Value- added Courses (AE & VAC) Semester wise

4. Internship (Pre-Internship, Internship and Post -internship related works/records
/Reports, etc.,) semester wise.

The Moderation Board comprises the following three external examiners who will be appointed by the
Controller of Examinations of the University.

a. Chief Examiner / Chairman i Nominee of the Head of the Department, preferably a
representative of the Department of Education of the University.

b. One External Examiner 1T Nominee of the Head of the Department, preferably Principal
from one of the affiliated colleges. (Foundation paper expert / Content cum Pedagogy
paper expert)

c. One External Examiner i Nominee of Chairman, Board of Studies (U.G).Foundation paper
expert / Content cum Pedagogy paper expert.

d. While constituting moderation board, out of two external examiners one member from
Foundation paper background and the other from Content cum Pedagogy paper shall be
ensured.
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3. The number of Moderation Boards constituted by the University every year depends on the
strength of the colleges and students enrolled in that year. The purpose of constituting these
Boards is to physically verify and moderate the marks allotted for practical records by the
colleges.

4. The moderation board will scrutinize the practical work ( Assignments / field - based
Reports/Records related to all the Core papers, Elective papers, Content Cum Pedagogy and
AE &VAC) of the candidates and ensure that qualifying standards are maintained in them.
They will also check any significant differences in the assessment by different colleges and
moderate to maintain a uniform standard of assessment among them. All records of practical
works shall be counted for the examination purpose only after the Moderation board gives its
approval to the same.

5. External examiners of the Moderation board, after due review shall declare the appropriate
score to be awarded. External examiners of the board have the discretion to reduce or
enhance the marks awarded by the concerned internal examiners as is appropriate.

6. Moderation board shall forward these recommendations to the concerned principals to effect
the changes and request them to submit three copies of the same to the chief examiner /
Chairman of the moderation board. He / She then shall submit the duly revised award list,
through chairman, BOS in Education to the controller of Examinations.

7. Recommendations of the Moderation Board are final and are not subject to review or revision

8. The Principals of Colleges of Education should submit all the practical records of their college
after moderation to the H.O.D of Education and the same will the be forwarded to Controller of
Examinations.

9. Once to enrolled members lists are finalized, the principals of the colleges of education have to
upload to the university and give the hard copy of the same suggested to the HOD.

Note: All the principals are expected to submit 4 copies of consolidated and 4 copies of individual
paper -wise marks lists to the CBOS in Education on the day of Moderation.

** After moderation the moderated list & finalized list of marks after uploading online shall
be submitted to HOD, BOS & Examination branch.
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Model Question Paper

Foundation and Content cum Pedagogy Courses

Paper-I (EDN- 01)
Philosophical Foundations of Education
Time: 3 Hours Max. Marks: 70
PART T A =5 x4 =20 Marks)
Note: Answer any five questions in about one page each from the following eight
guestions. Each question carries 4 marks.

© N o ok~ wDdhRE

PART-B (5 x 10 = 50 Marks)

Note: Answer any Five essay questions in about three pages each from the following
eight questions. Each question carries 10 Marks.

9.

10.
11.
12.
13.
14.
15.
16.

Note:
1. The question paper should cover all the units judiciously.
2. Mostly Application type of questions may be included.

3. Examiners may give questions from engagement / activities.
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Model Question Paper

Foundation Courses

Paper- XIX (EDN-19)
School Leadership & Management
Time: 1 % Hours Max. Marks: 35
PART 1 A=3x5 =15 Marks)

Note: Answer any three questions in about one page each from the following five
guestions. Each question carries 5 marks.

a s wbd e

PART-B (2 x 10 = 20 Marks)

Note: Answer any two essay questions in about three pages each from the following
four questions. Each question carries 10 Marks.

6.
7
8.
9
Note:
1. The question paper should cover all the units judiciously.

2. Application type of questions may also be included.

3. Examiners may give questions from engagement / activities.
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Model Question Paper
(AE &VAC; Community Engagement)

Paper- (EDN-05)
Yoga & Understanding Self (AE &VAC)

Time: 1 ¥2 Hours Max. Marks: 35
PART 1 A =3x5 =15 Marks)

Note: Answer any three questions in about one page each from the following five questions.
Each question carries 5 marks.

a D Pe

PART-B (2 x 10 = 20 Marks)

Note: Answer any two essay questions in about three pages each from the following four
guestions. Each question carries 10 Marks.

6.
7
8.
9
Note:
1. The question paper should cover all the units judiciously.

2. Application type of questions may also be included.

3. Examiners may give questions from engagement / activities.
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Internal Assessment Marks Allocation

I. Foundation Course / Core Course: Each Paper will be assessed for 100 marks i 4 credits

Theory / University Examination: 70 marks
Internal Assessment: 30 marks
0 Assignmenti 10 marks;
o Field Based report / Projecti 10 marks;
0 Seminar/Book Review/Article Review/Quiz/Discussion/slip test etc. -10marks
x  Educational Psychology: theory and Practice (Second semester)-30 marks
o Each student has to administer 5 experiments in psychology and submit the report.
Il. (Content cum Pedagogy of School Subject Each Paper will be assessed for 100 marks i 4
credits
Theory / University Examination: 70 marks
Semester-1
Internal Assessment: 30 marks
0 Assignment/Field engagement/seminar i 5 marks;
0 Peer teaching formats i 25marks;
0 Lesson Plans: student teacher has to write 5 plans; each plan carries 2 marks.
(5 x 2= 10 marks)
0 Presentation: student teacher has to demonstrate 5 plans each presentation carries 2
marks. (5 x 2=10 marks)
o Peer observation 10 lessons of fellow student teachers @half mark each i 5 marks
Semester-2
Internal Assessment: 30 marks
1 Assignment/Field engagement i 5 marks;
1 Seminar/Discussion/slip test etc. -5 marks
1 Models: Each student has to prepare 5 models (preferably working models) (10 marks)
9 Activities/Laboratory experiments: Each student has to demonstrate 5
Activities/Laboratory experiments in the concerned subject. (10 marks)

lll. Foundation Course/ Core Course: If the paper is assessed for 50 marks i 2 credits
Theory / University Examination: 35 marks
Internal Assessment: 15 marks

0 Assignmenti 5 marks
0 Seminar presentation- 5
o Field Based report /Seminar/Book Review/Article Review/Quizz/Discussion/slip test etc.
- 5 marks
IV. AE & VAC courses: 50 marks
Theory / University Examination: 35 marks
Internal Assessment: 15 marks
All the activities conducted in each paper @ three days in a week shall be recorded in notebooks
every day. At the end of the semester internal jury (with two teachers one of them mentor and other
teachers from their college) has to be conducted and marks shall be awarded to the students, these
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books with all corrections shall be presented to moderation board. They need not make a fair record. It
shall reflect original work of the students and activities conducted day wise.

Note: Each student teacher should fulfil internal assessment activities in all papers. If any

student failed to present peer teaching and other internal assessment activities such students
shall not be allowed for Theory / University Examinations.
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Foundation Course
Semester-|
Paper-I (EDN-01)
Philosophical Foundations of Education

Credits 4 Marks: 100 (70+30)

Course Learning Outcomes
Student teachers will be able to:

o s

Unit-I:

WD

Unit-1l:

w

5.

Unit-1lI

1
2

Understand the nature of the social process and various perspectives in the educational system.
Develop the ability to discuss and debate various constructs of education in ancient Indian texts
and relate them to the education system.

Get motivated and involve in peer discourses, reflect on their real-life and living contexts and
understand the philosophizing process.

develop insights into various perfectives.

Understand educational thoughts and processing into implications to education.

Explore and practice Western and Indian educational and ethical practices.

Introduction to Education and Philosophy

Education: Conceptions on Meaning, Nature, and Types of Education.

Philosophy: Conceptions on Meaning, Nature, and Scope of Philosophy.

Relation between philosophy and education.

Scope of Philosophy of Education with respect to aims, curriculum, methods of education,
teacher, student, discipline, and assessment.

Philosophical bases for Pedagogical issues: Paradigm shift, rote learning to understanding,
Child-centric pedagogies- Activity-based, Collaborative, experimental, play-way, storytelling, etc.
Indigenous pedagogies-Sravana, Manana, Nidi dhyana; Swadhyaya, Khandan Mandan
Samvad, Meditation, etc.

Understanding of Indian and Western Perspectives of Education and Values

Meaning, nature, aims, and values of Education with reference to Vedic, Buddhist, Jaina, Sikh,
and Islamic traditions.

Understanding terms related to Indian Education: Dharshana, Para Vidhya, Apara Vidhya, Shila
Vidhya, Shreyas and Preyas, Samskaram, Pragna, Dharma, Law of Rhythm, Pancha Kosa,
Gurukulam, Acharya, Guru, Drashta, Upadhyaya, Shishya, Jigyasa, Swadhyay, Samvad,
Jiva/Self, Vairagya, Atma Chetana, Eruka, Moksha.

Values Enshrined in the Indian Constitution.

Understanding terms related to Western perspectives of education: Vision, Wisdom, Realization,
Empirical, Rational, Logical, Intuitional, Revelation, Moral, ethical, Positive outlook, Ontological,
Teleological, Cosmological arguments, Criticism, Relativism, and Universal and particular
principles.

Child Rights Convention and positive discipline.

. Indian and Western Perspectives of Education
Indian (Bharathiya) : Educational Implications of the following Shad Darshanas

. Nyaya, Vaiseshika,
. Sankhya, Yoga,
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3. Mimamsa, Vedanta.
4, Caruvaka, Jaina and buddha

Schools of philosophy with respect to aims, curriculum, methods, evaluation, and discipline

Idealism
Naturalism
Pragmatism and
Existentialism.

hPowbdpE

Unit-1V: Indian and Western Educational Thinkers vision on best Educational Practices
Indian

Swami Vivekananda

Sri Aurobindo Ghosh

Rabindranath Tagore

Jiddu Krishnamurthi

Pandit Madan Mohan Malviya

Swami Dayananda Saraswathi

. Mahatma Gandhi

Western

Plato

Frobel

John Dewey

Paulo Freire

Martin buber

J.J. Rousseau

NoabkowbdE

o gk wbdhE

Unit-V: Values and Ethics in Education: Indian and western

1. Meaning, Types, Need, and Significance of Values.

2. Indian ethical concepts and value inculcation: Concept of Dharma, Vedic ethics-Satyam,
Shivam, Sundaram, Cosmic Rhythm, Purusharthas;

3. Gita ethics: Stitapragna, Nishkamya Karma, Loka Samgraha Pravrutthi, Qualities of Stitha
Pragna, Trigunas- Sattva, Rajah, Tamass; 36 Human Virtues Gita 12.13-19) i Adveshta, maitra,
Karuna, etc.;

4. Ethical Poems and its values: Vemana Shatakam,

5. Convocation Message in Shiksha Valli- Taitereya Upanishad

6. Western ethical views and value inculcation: Hedonism, Utilitarianism, Plato's Virtue Ethics,

Aristotlebs Virtue Ethics, Emoti vi s m, and Prescr
7. Professional Ethics of Teachers-NCTE 2020 and NEP-2020 Values with reference to the 21%
century.

Field engagement
1. Discourse on Indian traditional values.
2. Seminar presentation on Shad-Dar shanads.
3. Ciritical reflections on Western philosophies with reference to the modern system of education.
4. NEP-2020- Critical discourse on implications, challenges, and strategies.
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5. Visit some model institutions reflecting various philosophies and philosophers and write a report

and make presentations.

6. Organizing an exhibition with Bharatiya Philosophies- Pictorial, videos, displays, explanations,

albums, collage.

7. Review the Subhashitas, Sl ok as, Shat akabdés Sumat.i

Gita (chapter 12, 13-19 verses), etc., and write understandings on values and discover desirable
virtues of human beings.

8. Conduct a project at practicing schools on the development of values through teaching the

Sumati, Vemana, Dasharathi shatakas, Bagavadgita Slokas and observe the behavioral changes
among students, and write a report.

9. Conduct a project at practicing schools on the inculcation of values through telling ethical stories

like Panchatantra, Ramayana, Mahabharata, Jaina Jataka stories, Historical great warriors,
Freedom fighters, Biographies of great philosophers, educationists and observe the behavioral
changes among students, and write a report.

10. Projecting trajectories of values of various philosophies from ancient to contemporary times.

Mock Parliament / mock Assembly/ mock convocation.

Electoral process- citizenship characteristics, debates, discussions, and solutions to create a
fair election process.

Visual i ze 6Sama Sa ma jinduced 21" ceaturyaEuuicationtaltermatives. i o n
Reading and reflection on various Western and Bharatiya original/classical texts & scripts.
Understanding reflecting on multilingualism as resource.
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Foundation Courses
Semester-|
Paper-Il (EDN-02)
Child Development and Child Psychology
Credits 4 Marks: 100 (70+30)

Learning outcomes
After learning this course the Students will be able to

w

O describe the meaning, concept, characteristics, and factors affecting growth and
development,

(@]

use the knowledge of Indian concept of self,

O«

apply various problem solving and learning strategies in real classroom settings,
identify the various approaches of the process of learning,

O¢ O«

explain group dynamics and apply strategies to facilitate group learning.

c
3.

: Introduction to Child Development
How do children grow?
Childhood and Social Context of Child Development
Nature-Nurture Dynamics in Child Development
Developmental Process, Periods and Issues
Biological Processes, Prenatal Development and Birth
Development of Neurons, Brain and Nervous and endocrine System
Physical Development
Motor, Sensory and Perceptual Development
Impact of Globalization on Child Development

=
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Unit Il: Perspectives on Child Development
1. Early Experience and Learning in Children
2. How does a child think?
3. Cognitive Development: Jean Piaget, Lev Vygotsky; Contributions of Urie Bronfenbrenner to
cognitive development.
Language and Literacy Development
Social Moral and Socio-Emotional Development
Development of Art, Music and Aesthetic Development in Children
Culture and Diversity in Child Development
Pancha Kosha Theory of Personality
Understanding Child Development from Indian Psychology.

©oNo O A

Unit Ill: Perspectives on Learning and Motivation
1. How do children learn?
2. Behavioral Theories of Learning
3. Social T Cognitive Theories of Learning
4. Culture and Diversity in Child Learning
5. Developmental Needs, Motivation and Learning
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Unit IV: Dynamics of Child Psychology
1. Rethinking Child Psychology
Creative Activity and Significance of Play in Children
Psychology of Adolescence and Adulthood
Influence of Families, Peers, Schooling and Market
Development of Attitudes, Interests and Socio-emotional Behavior

arMwdn

Unit V: Dynamics of Adolescent Psychology
1. Impression Formation and Attribution
2. Prejudice, Discrimination and Psychology of Gender Formation
3. Aggression and Pro-social Behavior
4. Character Development and Discipline
5. Religious, Human and Spiritual Development in Children

Field Engagement:
1. Students should visit childrendés places to under
influence on the childhood and adolescence.
2. Study children in difficult circumstances identifying some cases & observing and reporting (Child
laborers, street children, orphan children, parent exploited children, emotionally disturbed
children, abused children, migrant children, poverty stricken children, child trafficking, drug-
abused, socially backward, economically backward, malnourished children)
Observe child-rearing practices of children from diverse backgrounds
Observe parenting styles, learning styles and report.
Observe the dietary habits of children in different circumstances and Gender disparities.
Observe children living of difficult circumstances and report any one case and discuss and
present in the classroom.
7. Interview Children & collect stories from them, their home/fami | y st ori es, parentd
habit related stories.
8. Observe various classrooms and the curriculum transaction and learning styles in children.
9. Observe classroom practices: Teaching styles, disciplinary practices, Teacher language and
treatment of children in the classroom and report.
10. Collect the interests and likes of children of different age groups i 12 to 15 years.
11. Collect the daily routine of children and dietary habits in children.
12. Collect the views of children about television programmes, characters, stories i what they like?
Why they like? What are their suggestions? What are the popular TV programmes?
13.What are the perception of children on Media, Ci

ook W
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Foundation Course
Semester-|
Paper-Ill (EDN-03)
Measurement and Assessment in Teaching

Credits 4 Marks: 100 (70+30)

Learning Outcomes
Student teachers will be able to develop:

An understanding of the role of measurement and assessment in the instructional process

The ability to define instructional goals and objectives in ways that facilitate the construction of
appropriate test and assessments

An understanding of the concepts of Validity and Reliability and their role in the construction,
selection, interpretation and use of test and assessments

0 The ability to construct classroom tests and assessments that measure a variety of learning
outcomes, from simple to complex

0 The ability to administer tests and assessments properly and to use their results effectively with
due regard to the necessary precautions

0 An understanding how tests and assessments contribute to effective marking systems and
reporting systems and to improve instructional decisions.

0 Ability to understand Portfolio and to use portfolio in instructional processes

O¢ O«

O«

Unit I: Introduction to Educational Assessment
1. Meaning of Test, Measurement, Assessment and Evaluation
Variables and Scales of Measurement: Nominal, Ordinal, Interval and Ratio Scales
General Principles of Assessment
Assumptions of Educational Assessment
Assessment and the Instructional Process, Common Application of Educational Assessments
Types of Assessment Procedures
Continuous and Comprehensive Evaluation: Need, Relevance, Implementation Procedure and
Problems

Nogakowd

Unit Il:  Reliability and Validity

Errors of Measurement

Methods of Establishing Reliability

The Standard Error of Measurement

Validity for Teachers

Threats to Validity

Reliability and Validity

Types of Validity versus Types of Validity Evidence
Item Analysis for Teachers

. Item Difficulty Index

10. Item Discrimination

11. Distractor Analysis

12. Using Item Analysis to Improve Classroom Instructions
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Unit lll: Classroom Tests and Assessments

The purpose of Classroom Tests and Assessments

Developing specifications for Classroom Tests and Assessments
Selecting appropriate Types of Items and Assessment Tasks
Constructing objective Test Items: Simple Forms

Constructing Objective Test Items: Multiple choice Forms
Measuring Complex Achievement: Essay Questions

Measuring Complex Achievement: Performance Based Assessment
Scoring Rubrics and Rating Scales

Assembling, Administering and Appraising Classroom Tests and Assessments
Assembling the Classroom Tests

Administering and Scoring the Classroom Tests and Assessments
Appraising Classroom Tests and Assessments

=

©oOoNoOhA~®DN

Unit IV: Portfolios
1. Portfolio, What Qualifies as a Portfolio of Students Work
2. Potential Strength and Weakness of Portfolios
3. Purpose of Portfolio
4. Guidelines for Portfolio Entries
5. Portfolio in Instruction and Communication

Unit V: Grading, Reporting and Interpreting Test Scores and Norms
1. Feedback and Evaluation

Functions of Grading and Reporting Systems

Types of Grading and Reporting Systems

Multiple Grading and Reporting Systems

The Basis for Assigning Grades

Conducting Parent-Teacher Conferences

Interpreting Test Scores and Norms

Method of Interpreting Test Scores

. Grade Norms

10. Percentile Ranks

11. Standard Scores

12. Qualitative Description of Scores

© NGk WDN

Engagement:

1. Critical review of current evaluation practices and their assumptions about learning and
development;

2. Explore alternative modes of certification.

3. Explore the perceptions and your views on the prevailing examination system on
student learning and stakeholders

4. Entrance tests and their influence on students and school system.

5. De-linking school-based assessment from examinations: Some possibilities and
alternate practices.

6. Critically review the Examination reform efforts in India based on various commissions
and committees.
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7.

Critically read and reflect on the ONational

Ref or mé.
8. Conduct a case study on schools or educational institutions that have successfully implemented
Continuous and Comprehensive Evaluation.
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Content Cum Pedagogy Course
Semester-I
Paper-IV A (EDN-04 A)
Content cum Pedagogy of Mathematics

Credits 4 Marks: 100 (70+30)

Learning Outcomes:
Student teachers will be able to:

~

o

O«

O«

O« O«

O«

O«

Develop psychological and pedagogical knowledge and skills according to universal psycho-
pedagogical competencies in relation to Mathematics education

Cultivate students' skills of systemic and comparative analysis, critical thinking and self-
reflection. Organize productive interpersonal and professional interaction and
communication, including a multicultural environment.

Provide adequate self-esteem, develop and implement projects of self-education and self-
improvement.

Nurture values and approaches of teaching at secondary stage learners. Acquire skills and
competencies required to teach at the secondary stage.

Discuss aims, nature and scope of Mathematics.

Analyze Mathematics textbooks of secondary stage. Identify the values and importance of
Mathematics in daily life.

Develop learning objectives and outcomes. Understands the nature of integrated
Mathematics and its interface with society. Acquire a conceptual understanding of the
Pedagogy of Mathematics. Familiarize different approaches and strategies of learning
Mathematics at the secondary school stage.

Plan and develop learning outcome-based lesson plans. Compare different types of lesson
plans and apply proper pedagogy in teaching science.

Categorize approaches, activities, and resources for teaching-learning. Use teaching
learning materials effectively in teaching Mathematics. Identify learning resources from the
immediate environment. Use online, digital, and other resources in the teaching-learning
process.

Compare merits and demerits of different types of assessment. Apply tools and techniques
of assessment in teaching learning process. Outline Emerging Trends and Innovations in
classroom teaching of Mathematics according to universal psycho-pedagogical
competencies in relation to Mathematics.

Cultivate students' skills of systemic and comparative analysis, critical thinking and self-
reflection. Organize productive interpersonal and professional interaction and
communication, including a multicultural environment.

Provide adequate self-esteem, develop and implement projects of self - education, self-
education and self-improvement. Nurture values and approaches of teaching at secondary
stage learners. Acquire skills and competencies required to teach at the secondary stage.

Unit-l Nature, Scope, and Importance of Mathematics

1. Nature of Mathematical Knowledge

2. Proofs in Mathematics; Deductive Reasoning, Theorems, Conjectures and Axioms
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3. Mathematical Modelling; Mathematical Thinking, design thinking and Creativity
4. Mathematics as an art, music, beauty and aesthetic experience
5. Mathematics and Values
6. Relationship of Mathematics with other School Subjects
7. Problem solving, problem-posing, patterning, reasoning, abstraction and
generalization; argumentation and justification
8. Importance of Mathematics and computing in everyday life
9. Place of Mathematics in School Curriculum
10. Indian Mathematicians & their contributions. Aryabhtta, Bhaskracharya, Srivivasa Ramanujan
11. Famous Mathematicians across Globe and their Contributions. Uclid, Pythorous so on.

UNIT Il Pedagogical Approaches at the Secondary Stage

1.1 ndian Thinkero6s Pedagogi cal ideas of education
Rabindranath Tagore, Jiddu Krishnamurthi, Gijubai Badhekha,
2Wester Thinkerodés Pedagogical ideas of education

Dewey, William James
3. Pedagogical Approaches: The Constructivist Approach; The Collaborative
Approach; The Reflective Approach; The Integrative Approach; The Inquiry-
Based Approach; Problem Solving Approache & othet contemporary approaches.
4. Types of Pedagogy: Social Pedagogy; Critical Pedagogy; Culturally
Responsive Pedagogy; Socratic Pedagogy
5.Role of Pedagogy in Effective Learning: How does Pedagogy Impact the Learner?

Unit -Ill Understanding Teacher Knowledge and Learner Background

1. Nature of Pedagogical Relations, Spaces, Events, Experiences and
phenomena.

2. Influence of Teacher Beliefs about the Self, Disciplinary Knowledge, Learner,
Learner Performance, Learner Development, Assessment, Curriculum,
Education, etc. on Student Learning.

3.Lee S. Shulman 6s seven categories of teacher 6s

understanding among its students:

Content Knowledge;
General Pedagogical Knowledge;
Curriculum Knowledge;
Pedagogical content Knowledge;
Knowledge of Learners and their characteristics;
Knowledge of educational contexts; and
Knowledge of educational ends, purposes, and values.
4. Pedagogical content Knowledge as special amalgam of content and pedagogy
that
is uniquely the province of teachers, their own special form of professional
understanding.
5. Understanding Secondary Stage Learners
AThe physical, mental, social, and emotional growth of secondary-stage learners
AThought processes and cognitive skills of secondary stage learners
46
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Unit i

APsychological and social orientations of secondary stage learners
Asocial and academic lives of secondary-stage learners
AcCharacteristics of secondary-stage learners

AcConflicts and challenges of secondary stage learners

IV Aims and objectives of teaching Mathematics
1. Aims and Objectives of Teaching Mathematics at Secondary School stage
2. Develop mathematical skills, nurture mathematical imagination, and imbibe values
through teaching mathematics
3. Recommendations of various agencies National and International on Mathematics
education at secondary stage.
4. Teaching Indian Knowledge Systems in Mathematics
5. Reasons for Mathematics anxiety and fear among students and its remedies
6. Meaning of Learning Objectives, Developing Learning Objectives, Features of
well-developed learning objectives- Blooms Taxonomy - Anderson and
Kr at hwo hl & sWriflng xearming @hjectives - state Academic Standards- Leaning
Outcomes
7. Critical review of the Aims and Objectives of Teaching Mathematics
8. Planning for Teaching Mathematics
a) Unit Planning in Mathematics, steps for Developing Unit Plans in Mathematics
b) Lesson Planning in Mathematics, Different Approaches to Development of
Lesson Plans in Mathematics
c) Learning Spaces for teaching of Mathematics
d) Creating dynamic classroom environments; sharing and exploring ideas,
encouraging diverse and innovative procedures, using multiple ways to
solve problems, making conjectures, seeking generalizations; respecting
diverse capabilities; use of context; metacognition
e) Building a community of mathematicians in classrooms; constructing
mathematical ideas by providing scope for exploration, explanation
and evaluation of childrenbés wor k.
9. Content-cum-methodology - Revisiting the Content of School Textbooks and their
Pedagogical Analysis
A) Content-cum-methodology: Meaning, Concept & Nature, steps to Content-cum- methodology,
Steps to Pedagogical Analysis
Understanding the following textbook subject matter from the pedagogical content
knowledge (PCK) perspective:
Real Numbers, Number Systems, Polynomials, Coordinate Geometry, Liner Equations,

Quadratic Equations, Arithmetic Progressions,
and Angles, Triangles, Quadrilaterals, Circl

Surface Areas and Volumes, Statistics and Graphical Representation of Data, Probability,
Introduction to Trigonometry.

B). Pedagogical Analysis of the above subject matter shall be based on the following
points: a) ldentification of concepts and processes, b) Listing Learning/Behavioral
Outcomes, c¢) Activities and experiments, d) Listing evaluation techniques and strategies,
e) concept mapping

a7
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C). Need for enrichment of the above content knowledge for effective learning and
teaching.

Unit i V Approaches, Methods and Learning Experiences in teaching Mathematics

l.LeanerCentric Met hods (gelSecamramdEmatidnalCogni t i v
engagement)

2. Knowledge Centric Methods (Knowledge centric Approach focuses on using explicit

and tactic knowledge

. Inductive-Deductive, Analytic and Synthetic Approaches to teaching

. Activity based Strategies

. Project method, demonstration method

. Drill & Practice in Mathematics

. Use of ICT in Mathematics (Al Based, OER, Knowledge Repositories)

. Self-learning in Mathematics

. Mathematics made easy-Strategies, Art Integrated Education

10. Mastery Learning and Approaches

11. Major issues and challenges in Mathematics teaching at School stage

12. Innovative Methods for teaching mathematics -Trans/ inter/Multidisciplinary
Strategies for teaching Mathematics

13. Designing positive learning environment for teaching and learning mathematics.

O 0o ~NO Ul bW

Field engagement

1.
2.

10.
11.
12.
13.
14.

15.
16.

Twenty-five marks allotted for peer teaching as per the guidelines given in peer teaching.

Student teachers will be asked to observe lessons of experienced school teachers to observe and
reflect on how they plan for teaching, what method they use, how they manage class, and how
they use assessment to promote learning. They will be asked to prepare and present a report on
lessons learned from these experiences.

The institution will conduct a two-day workshop on designing assessments where student
teachers will learn how to prepare purposeful assessments under the guidance of invited experts.
Develop learning outcomes for the concepts of Mathematics at the secondary stage.

Establish horizontal and vertical linkages with other subjects.

Seminar presentation on historical development of Mathematics including contributions of
different Mathematicians (Indian and western)

Content Analysis (Class VI, IX, X). Formulating academic standards, Objectives &

Learning Outcomes

Developing Concept maps. Lesson Research in Mathematics

Designing Activities to deliver Mathematics Concepts

Identifying and integrating values in Mathematics

Designing ICT based learning material in Mathematics

Demonstrate different pedagogical approaches and strategies

Script writing for role playing in concepts of Mathematics

Prepare write-ups on the teaching of Mathematics using interdisciplinary and

multidisciplinary approaches as recommended in NEP 2020.

Preparation of one working model on the concepts of Mathematics.

Improvisation of apparatus to teach Mathematics
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17. Digital content creation on any two concepts of Mathematics at secondary stage.

18. Identifying You tube Channels promoting innovative Mathematics practices.

19. Preparation of a lesson plan keeping in view blended learning approach for the concepts
of Mathematics followed by seminar/presentation.

20. Simulated Teaching session and seminar presentation on historical development of science
including contributions of different scientists.

Suggestive Mode of Transaction

Hands-on activities, demonstration of discovery approach, project approach, inquiry
approach, experimentation, problem-solving, concept mapping, experiential learning, art and
environment integrated learning, sport integrated learning. Experimental method,
Demonstration, field-based experience, Laboratory method, Storytelling/success stories,
classroom discussions, Self -study, field observations, and preparation of study reports.
Classroom presentations, discussion forums, observation, research report, engaging in
dialogue.

Suggestive Mode of Assessment:
Written test, classroom presentation, workshop, assignments, practicum, sessional and
terminal semester examination. 360 -degree evaluation
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Content Cum Pedagogy Course
Semester- |
Paper-IvV B (EDN-04 B )
Content cum Pedagogy of Biological Sciences

Credits 4 Marks: 100 (70+30)

Learning Outcomes:
Student teachers will be able to:

0 Develop psychological and pedagogical knowledge and skills according to universal
psycho-pedagogical competencies in relation to biological science

0 Cultivate students' skills of systemic and comparative analysis, critical thinking and self -
reflection. Organize productive interpersonal and professional interaction and
communication, including a multicultural environment.

O«

Provide adequate self-esteem, develop and implement projects of self-education and self-
improvement.

O«

Nurture values and approaches of teaching at secondary stage learners. Acquire skills and
competencies required to teach at the secondary stage.

O«

Discuss aims, nature and scope of biological science.

O«

Analyze textbooks of secondary stage.
Identify the values and importance of biological science in dalily life.

O« O«

Develop learning objectives and outcomes.
Understand the nature of integrated biological science and its interface with society.

Q¢ O«

Acquire a conceptual understanding of the Pedagogy of biological Science. Familiarize different
approaches and strategies of learning science at the secondary school stage.

O«

Plan and develop learning outcome-based lesson plans. Compare different types of lesson
plans and apply proper pedagogy in teaching science.

0 Categorize approaches, activities, and resources for teaching-learning. Use teaching
learning materials effectively in teaching science. Identify learning resources from the
immediate environment. Use online, digital, and other resources in the teaching-learning
process.

Compare merits and demerits of different types of assessment. Apply tools and techniques of
assessment in teaching learning process. Outline Emerging Trends and Innovations in
classroom teaching of science according to universal psycho- pedagogical competencies in
relation to biological science

O«

O Cultivate students' skills of systemic and comparative analysis, critical thinking and self-
reflection. Organize productive interpersonal and professional interaction and
communication, including a multicultural environment.

O«

Provide adequate self-esteem, develop and implement projects of self -education, self-
education and self-improvement. Nurture values and approaches of teaching at secondary
stage learners.

O«

Acquire skills and competencies required to teach at the secondary stage.
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Unit-l: Understanding Science and Scientific Inquiry
1. What is science, scientific method and scientific knowledge?
Brief history, philosophy and sociology of science; Science as product and process.
Science as an art, beauty and aesthetic experience.
Science, Mathematics and Logic
Science, Religion and Modernity
Values and Science; Scientific attitude and appreciating other systems of
knowledge/alternative knowledge systems

ok wd

7. Contributions of Indian (ancient and modern) and other scientists. William Harvey, Lamarck,

Charles Darwin, S.N, Bose, M.S. Swaminathan, Birbal Sahni, Rosalind Franklin,
Elizabeth Blackburn, Gertrude, B. Elin.
8. Science, Society and Human and Sustainable Development

UNIT-II: Pedagogical Approaches at the Secondary Stage

1. Indian Thinkerds Pedagogi cal ideas of
Rabindranath Tagore, Jiddu Krishnamurthi, Gijubai Badhekha, CV Raman
2. Wester Thinkerods Pedagogi cal ideas of

Dewey, William James.

3. Pedagogical Approaches: The Constructivist Approach; The Collaborative
Approach; The Reflective Approach; The Integrative Approach; The Inquiry-
Based Approach; Other Contemporary Approaches

4. Types of Pedagogy: Social Pedagogy; Critical Pedagogy; Culturally
Responsive Pedagogy; Socratic Pedagogy

5. Role of Pedagogy in Effective Learning: How does Pedagogy Impact the Learner?

Unit -Ill Understanding Teacher Knowledge and Learner Background
1. Nature of Pedagogical Relations, Spaces, Events, Experiences and
Phenomena.

2. Influence of Teacher Beliefs about the Self, Disciplinary Knowledge, Learner Learner

educati

educat.

Performance, Learner Development, Assessment, Curriculum, Education, etc. on Student

Learning.
3. Lee S. Shulman ¢és seven categories of
understanding among its students:

(). Content Knowledge;
(ii). General Pedagogical Knowledge;
(iii). Curriculum Knowledge;
(iv). Pedagogical content Knowledge;
(V). Knowledge of Learners and their characteristics;
(vi). Knowledge of educational contexts; and
(vii). Knowledge of educational ends, purposes, and values.

4. Pedagogical content Knowledge as special amalgam of content and pedagogy

on:

on:

teacher 6s

that is uniquely the province of teachers, their own special form of professional understanding.

5. Understanding Secondary Stage Learners
AThe physical, mental, social, and emotional growth of secondary-stage learners
AThought processes and cognitive skills of secondary stage learners
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APsychological and social orientations of secondary stage learners
Asocial and academic lives of secondary-stage learners
AcCharacteristics of secondary-stage learners

AcConflicts and challenges of secondary stage learners.

Unit-IV: Aims and Objectives of Teaching and Learning Biological Science

1. Aims and objectives of learning and teaching biological science at secondary stage.

Promote process skills of science (observing, communicating, classifying, inferring,
measuring, problem solving, predicting, etc.)

2. Nurture scientific Imagination (curiosity, creativity, aesthetic sense, dialogic thinking,
emotional intelligence, passion for biological science, etc.)

3. Develop scientific attitude and scientific temper (respect for evidence, Open
mindedness, Truthfulness in reporting observations, critical thinking, logical thinking,
skepticism, objectivity, perseverance, etc.)

4. Imbibe the Values Through Science Teachingi Feynmands Per spective of s
values.

5. Relate biological science education to physical science, and social environment,
technology and society, and Environment.

6. Meaning of Learning Objectives, Developing Learning Objectives, Features of well-
developed learning objectives- Blooms Taxonomy-Ander son and Krat hwohl! 6s
Taxonomy-

7. Academic Standards and Learning outcomes, Writing Learning Objectives- Teacher
educator develops learning objectives (for example taking the topics from the contents of
Microorganisms production of food from plants, soil pollution, Nutrition, Respiration, Diversity
in living organisms and our environment)

8. Planning for teaching biological science
a) Selecting the content, identifying facts, concepts, analyzing, organizing, and Planning
appropriate learning strategies and learning experiences.
b) Developing different lesson plans and period plans based on academic standards and
learning outcomes

9.Content-cum-methodology - Revisiting the Content of School Textbooks and their
Pedagogical Analysis.
a) Content-cum-methodology: Meaning, Concept & Nature, steps to Content-cum- methodology,

Steps to Pedagogical Analysis

b). Understanding the following textbook subject matter from the Pedagogical
Content Knowledge (PCK) perspective:
Units of Biodiversity, ecosystems, plasma membrane, sense organs, animal behavior, adaptations
in different eco systems, reproduction and natural resources.
). Pedagogical Analysis of the above subject matter shall be based on the following
points: i) Identification of concepts and processes, ii) Listing
Learning/Behavioral Outcomes, iii) Activities and experiments) Listing evaluation techniques
and strategies.
d). Need for enrichment of the above content knowledge for effective learning and teaching.
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Unit V: Methods and Approaches of Teaching Biological Science

1.

o

Processes of biological science: observation, inquiry, hypothesis, experimentation, data
collection, interpretation, inference, and generalization.

Inductive, deductive, problem solving, demonstration, lecture cum demonstration, activity,
laboratory, project and discussion methods for learning the concepts of science at the
secondary stage.

Hands-on activities, role play, discovery approach, project approach, inquiry approach,
experimentation, problem-solving, concept mapping, collaborative &cooperative learning,
experiential learning, art integration learning, and sports integration and applications of
suitable methods for learning the selected chapters/concepts in biological science textbooks.
Critical, creative, and analytical pedagogy in learning concepts in biological science.
Emerging Trends and Innovations in Teaching biological Science: Argument driven Inquiry,
graphic organizer, Zone of proximal development (ZPD) and scaffolding, augmentation,
robotics and Al in learning, conceptual change model; Emerging Trends and Innovations in
Indian and Global contexts; Flipped learning and blended learning., STEM and STEAM.

Field engagement:

1.
2.

10.
11.
12.
13.
14.

15.
16.

17.

18.

Twenty-five marks allotted for peer teaching as per the guidelines given in peer teaching.
Student teachers will be asked to observe lessons of experienced school teachers to observe and
reflect on how they plan for teaching, what method they use, how they manage class, and how
they use assessment to promote learning. They will be asked to prepare and present a report on
lessons learned from these experiences.

The institution will conduct a two-day workshop on designing assessments where student
teachers will learn how to prepare purposeful assessments under the guidance of invited experts.
Develop learning outcomes for the concepts of science at the secondary stage.

Establish horizontal and vertical linkages with other subjects.

Seminar presentation on historical development of science including contributions of different
scientists

Content Analysis (Class VIII, IX, X Biology text books). Formulatin academic standards,
Objectives & Learning Outcome

Developing Concept maps. Lesson Research in Biological sciences

Designing Activities to deliver Biology Science Concepts

Identifying and integrating values in biological science concepts.

Designing ICT based learning material in biological sciences

Demonstrate different pedagogical approaches and strategies

Script writing for role playing in concepts of biological sciences.

Prepare write-ups on the teaching of science using interdisciplinary and multi- disciplinary
approaches as recommended in NEP 2020.

Preparation of one working model on the concepts of science. Improvisation of apparatus

Digital content creation on any two concepts of science at secondary stage. Identifying You tube
Channels promoting innovative science experiments.

Preparation of a lesson plan keeping in view blended learning approach for the concepts of
science followed by seminar/presentation.

Simulated Teaching session and seminar presentation on historical development of science
including contributions of different scientists.
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Mode of Transaction
Hands-on activities, demonstration of discovery approach, project approach, inquiry
approach, experimentation, problem-solving, concept mapping, experiential learning,
digital art, and environment integrated learning, sport integrated learning

Mode of Assessment:

0 Written test, classroom presentation, workshop, assignments, field engagement /
practicum, sessional and terminal semester examination. 360-degree evaluation
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Content Cum Pedagogy Course
Semester-I
Paper-IV C (EDN-04 C)
Content cum Pedagogy of Social Sciences
Credits 4 Marks: 100 (70+30)

Learning Outcomes:
Student teachers will be able to:

o Jo Do o Do Do Do Do Do Do I»

Develop psychological and pedagogical knowledge and skills according to universal psycho-
pedagogical competencies in relation to social sciences

Cultivate students' skills of systemic and comparative analysis, critical thinking and self-
reflection. Organize productive interpersonal and professional interaction and communication,
including a multicultural environment.

Provide adequate self-esteem, develop and implement projects of self-education and self-
improvement.

Nurture values and approaches of teaching at secondary stage learners. Acquire skills and
competencies required to teach at the secondary stage.

Discuss aims, nature and scope of Social Sciences.

Analyze Social Science textbooks of secondary stage. Identify the values and importance of
social science in daily life.

Develop learning objectives and outcomes. Understands the nature of integrated Social
sciences and its interface with society. Acquire a conceptual understanding of the Pedagogy
of social sciences. Familiarize different approaches and strategies of learning social science
at the secondary school stage.

Plan and develop learning outcome-based lesson plans. Compare different types of lesson
plans and apply proper pedagogy in teaching social science.

Categorize approaches, activities, and resources for teaching-learning. Use teaching
learning materials effectively in teaching social sciences. Identify learning resources from the
immediate environment. Use online, digital, and other resources in the teaching-learning
process.

Compare merits and demerits of different types of assessment. Apply tools and techniques
of assessment in teaching learning process. Outline Emerging Trends and Innovations in
classroom teaching of social sciences according to universal psycho-pedagogical
competencies in relation to social sciences.

Cultivate students' skills of systemic and comparative analysis, critical thinking and self-
reflection. Organize productive interpersonal and professional interaction and
communication, including a multicultural environment.

Provide adequate self-esteem, develop and implement projects of self - education, self-
education and self-improvement. Nurture values and approaches of teaching at secondary
stage learners. Acquire skills and competencies required to teach at the secondary stage.

UNIT-I Nature of Social Science

1. Nature, Scope and Importance of social science
2. Knowledge production and methodological issues in Social Sciences
3. Historical development of social science, scope and role of social sciences in daily life
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4. Disciplines of Social Sciences and their interrelationships

5. Social Science versus Social Studies

6. Social Science Education as envisioned in NEP 2020
UNIT Il Pedagogical Approaches at the Secondary Stage

1l ndian Thinkerds Pedagogi cal ideas of educati on

Rabindranath Tagore, Jiddu Krishnamurthi, Gijubai Badhekha,

2Wester Thinkerodés Pedagogical ideas of education

Dewey, William James

3.Pedagogical Approaches: The Constructivist Approach; The Collaborative
Approach; The Reflective Approach; The Integrative Approach; The Inquiry-
Based Approach; Other Contemporary Approaches

4.Types of Pedagogy: Social Pedagogy; Critical Pedagogy; Culturally
Responsive Pedagogy; Socratic Pedagogy

5.Role of Pedagogy in Effective Learning: How does Pedagogy Impact the Learner?

Unit -Ill Understanding Teacher Knowledge and Learner Background

1. Nature of Pedagogical Relations, Spaces, Events, Experiences and
Phenomena.
2. Influence of Teacher Beliefs about the Self, Disciplinary Knowledge, Learner
, Learner Performance, Learner Development, Assessment, Curriculum, Education, etc. on
Student Learning.

3.Lee S. Shulman 6s seven categories of teacher 6s

understanding among its students:

Content Knowledge;

General Pedagogical Knowledge;

Curriculum Knowledge;

Pedagogical content Knowledge;

Knowledge of Learners and their characteristics;

Knowledge of educational contexts; and

Knowledge of educational ends, purposes, and values.

4. Pedagogical content Knowledge as special amalgam of content and pedagogy
that is uniquely the province of teachers, their own special form of professional
understanding.

5. Understanding Secondary Stage Learners

AThe physical, mental, social, and emotional growth of secondary-stage learners
AThought processes and cognitive skills of secondary stage learners

APsychoIogical and social orientations of secondary stage learners

Asocial and academic lives of secondary-stage learners

ACharacteristics of secondary-stage learners

Aconflicts and challenges of secondary stage learners

To To o Do I Do Do

UNIT IV Aims and Objectives of Teaching Social Science
1. Aims and objectives of teaching social science at secondary stage

2.Understanding the Secondary Stage Learneros
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3. Nurturing process skills of social science such as Observation, Collecting Data,
Classification, Generalization etc.

4. Development of values through social science.

5. Meaning of Learning Objectives, Developing Learning Objectives, Features of
well-developed learning objectives- Blooms Taxonomy - Andersonand Kr at hwoh!l 6s

Taxonomy-Writing Learning Objectives. Academic Standards.

6. Developing Learning objectives and outcomes based on concepts of social sciences such
as endogenic & exogenic forces, earthquake, volcanic eruption, weathering, plate
tectonic, climatic regions etc.

7. Planning for Teaching Social Science:

Selecting the content, identifying facts, concepts, analysing, organizing, and planning
appropriate learning strategies and learning experiences.
a) Developing different lesson plans and period plans based on academic
standards and learning outcomes
b) Developing unit plans and lesson plans based on learning outcomes and
experiential learning for some concepts of social science such as climate,
drainage, plate tectonics, the concept of civilization, revolution, urbanization,
democracy, demand-supply phenomena, factors affecting the rate like density,
concentration, temperature and pressure etc.
¢) Teaching strategies and classroom management, Reflective practices in
classroom processes.
d) Charts, models, worksheets, garden, museum, aquarium and terrarium.
e) Developing ICT integrated lesson plan for classroom and online teaching using
digital resources and multimedia
8. Content-cum-methodology - Revisiting the Content of School Textbooks and their Pedagogical
Analysis

1.Content-cum-methodology: Meaning, Concept & Nature, steps to Content-cum-

methodology, Steps to Pedagogical Analysis

2.Revisiting the Content of School Textbooks and their Pedagogical Analysis

a).Understanding the following textbook subject matter from the pedagogical

content knowledge (PCK) perspective:

Democracy, Constitutional Design, Electoral Politics, Democratic Rights, Working of

Institutions, India-Size and Location, Physical features of India, Drainage, Climate,

Natural Vegetation and Wildlife, Population, People as a resource, Poverty, Food

Security, Agriculture, Farming, Village industry, Village occupations, The French

Revolution, Socialism in Europe and the Russian Revolution, Nazism and the Rise of

Hitler, Forest Society and Colonialism, Pastoralists in the Modern

World, Resources and Development, Forest and Wildlife Resources, Water Resources,

Agriculture, Minerals and Energy Resources, Manufacturing Industries,

Lifelines of National Economy, Development, Sectors of the Indian

Economy, Money and Credit, Globalization and the Indian Economy, Consumer

Rights, The Rise of Nationalism in Europe, Nationalism in India, The Making of a

Global World, The Age of Industrialization, Print Culture and the Modern World,

Power Sharing, Federalism, Gender, Religion and Caste, Political Parties, Outcomes

of Democracy.
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b).Pedagogical Analysis of the above subject matter shall be based on the following
points: a) ldentification of concepts and processes, b) Listing

Learning/ Behavioral Outcomes, c) Activities and experiments) Listing evaluation
techniques and strategies) concept mapping

3). Need for enrichment of the above content knowledge for effective learning and
teaching.

UNIT -V Approaches, Methods and Learning Experiences in Teaching and Learning Social
Science

1. Inductive, deductive, problem solving, lecture cum demonstration, activity, field visit,
discovery, project, and discussion methods for learning of social science
concepts such as ocean currents and waves, periodic and non-periodic motion of
winds, endogenic and exogenic forces, governance, industrialization, globalization
etc.

2. Hands-on activities, role play, discovery approach, project approach, inquiry
approach, problem-solving, concept mapping, collaborative & cooperative learning
approach, field based experiential learning and applications of suitable methods for
learning the selected chapters/concepts in social science textbooks.

3. Moving towards more holistic and multidisciplinary approach

4. Critical, creative, and analytical pedagogy in social science.

5. Emerging trends and Innovations in Teaching Social Sciences

6. Concept attainment, Expository, inquiry driven approach, Concept Mapping and
graphic organizer, augmentation and Al in learning, Conceptual change model

7. Learning exclusive of pre-conceptions and misconceptions

8. Flipped learning and blended learning

9. Critical, creative and analytical pedagogy in learning different concepts of social
sciences
10. Designing Positive Learning Environment

Field engagement
Activities based on the syllabus of social science textbooks of the secondary stage:
Twenty five marks allotted for peer teaching as per the guidelines given in peer teaching.
1. Develop write-ups on the teaching of social science using interdisciplinary and
multidisciplinary approaches as suggested in NEP 2020.
2. Developing learning objectives and learning outcomes for the concepts of social
sciences at the secondary stage.
3. Investigate how social science and citizenship fit together at secondary school.
4. Prepare a detailed project on the curricular integration of skills and capacities in
social sciences.
5. Content analysis of social science textbooks at secondary stage.

Suggestive Mode of Transactions:
Lectures with discussion, Hands-on activities, project approach, problem-solving, concept
mapping, collaborative & cooperative approach, experiential learning and toy/art/sports
integrated learning.
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Assessment and evaluation
Written test, classroom presentation, workshop, assignments, practicum, sessional
and terminal semester examination
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Content cum Pedagogy Course
Semester-|
Paper-V A (EDN-05 A)
Content Cum Pedagogy of Physical Sciences
Credits 4 Marks: 100 (70+30)

Learning Outcomes:

O« O¢ O¢ O¢ O« O« Ox¢

O«

O«

O«

O«

O«

Student teachers will be able to:

Develop psychological and pedagogical knowledge and skills according to universal
psycho-pedagogical competencies in relation to physical science

Cultivate students' skills of systemic and comparative analysis, critical thinking and self -
reflection. Organize productive interpersonal and professional interaction and
communication, including a multicultural environment.

Provide adequate self-esteem, develop and implement projects of self-education and self-
improvement.

Nurture values and approaches of teaching at secondary stage learners. Acquire skills and
competencies required to teach at the secondary stage.

Discuss aims, nature and scope of physical science.

Analyze textbooks of secondary stage.

Identify the values and importance of physical science in daily life.

Develop learning objectives and outcomes.

Understand the nature of integrated physical science and its interface with society.

Acquire a conceptual understanding of the Pedagogy of physical Science. Familiarize different
approaches and strategies of learning science at the secondary school stage.

Plan and develop learning outcome-based lesson plans. Compare different types of lesson
plans and apply proper pedagogy in teaching science.

Categorize approaches, activities, and resources for teaching-learning. Use teaching
learning materials effectively in teaching science. Identify learning resources from the
immediate environment. Use online, digital, and other resources in the teaching-learning
process.

Compare merits and demerits of different types of assessment. Apply tools and techniques of
assessment in teaching learning process. Outline Emerging Trends and Innovations in
classroom teaching of science according to universal psycho- pedagogical competencies in
relation to physical science

Cultivate students' skills of systemic and comparative analysis, critical thinking and self-
reflection. Organize productive interpersonal and professional interaction and
communication, including a multicultural environment.

Provide adequate self-esteem, develop and implement projects of self -education, self-
education and self-improvement. Nurture values and approaches of teaching at secondary
stage learners.

Acquire skills and competencies required to teach at the secondary stage.
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Unit | Understanding Science and Scientific Inquiry

What is science, scientific method and scientific knowledge?

Brief history, philosophy and sociology of science; Science as product and process.
Science as an art, beauty and aesthetic experience.

Science, Mathematics and Logic

Science, Religion and Modernity

Values and Science; Scientific attitude and appreciating other systems of
knowledge/alternative knowledge systems

Contributions of Indian (ancient and modern) and other scientists.

Science, Society and Human and Sustainable Development

o gk wbnPE

© N

UNIT Il Pedagogical Approaches at the Secondary Stage

lindian Thinkerodos Pedagogical ideas of education
Rabindranath Tagore, Jiddu Krishnamurthi, Gijubai Badhekha, CV Raman
2Wester Thinkero6s Pedagogical ideas of education

Dewey, William James
3.Pedagogical Approaches: The Constructivist Approach; The Collaborative
Approach; The Reflective Approach; The Integrative Approach; The Inquiry-
Based Approach; Other Contemporary Approaches
4.Types of Pedagogy: Social Pedagogy; Critical Pedagogy; Culturally
Responsive Pedagogy; Socratic Pedagogy.
5.Role of Pedagogy in Effective Learning: How does Pedagogy Impact the Learner?

Unit -lll Understanding Teacher Knowledge and Learner Background
1. Nature of Pedagogical Relations, Spaces, Events, Experiences and
Phenomena.
2. Influence of Teacher Beliefs about the Self, Disciplinary Knowledge, Learner, Learner
Performance, Learner Development, Assessment, Curriculum, Education, etc. on Student
Learning.
3.Lee S. Shul man 6s seven categories of teachero6s
understanding among its students:
i.  Content Knowledge;
ii. General Pedagogical Knowledge;
iii.  Curriculum Knowledge;
iv.  Pedagogical content Knowledge;
V. Knowledge of Learners and their characteristics;
vi.  Knowledge of educational contexts; and
vii.  Knowledge of educational ends, purposes, and values.
4. Pedagogical content Knowledge as special amalgam of content and pedagogy
that is uniquely the province of teachers, their own special form of professional understanding.
5. Understanding Secondary Stage Learners
AThe physical, mental, social, and emotional growth of secondary-stage learners
AThought processes and cognitive skills of secondary stage learners
APsychoIogical and social orientations of secondary stage learners
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ASocial and academic lives of secondary-stage learners
AcCharacteristics of secondary-stage learners
Aconflicts and challenges of secondary stage learners

Unit IV: Aims and Objectives of Teaching and Learning Science
1. Aims and objectives of learning and teaching science at secondary stage.
2. Promote process skills of science (observing, communicating, classifying, inferring,
measuring, problem solving, predicting, etc.)
3. Nurture scientific Imagination (curiosity, creativity, aesthetic sense, dialogic thinking,
emotional intelligence, passion for science, etc.)
4. Develop scientific attitude and scientific temper (respect for evidence, Open mindedness,
Truthfulness in reporting observations, critical thinking, logical thinking, skepticism,
objectivity, perseverance, etc.)
5. Imbibe the Values Through Science Teachingi Feynmanés Perspective of
values.
6. Relate science education to natural and social environment, technology and society.
7. Meaning of Learning Objectives, Developing Learning Objectives, Features of well-
developed learning objectives- Blooms Taxonomy-Ander son and Kr at-hwohl!l 6s
Academic Standards and Learning outcomes, Writing Learning Objectives- Teacher educator
develops learning objectives (for example taking the topics from the contents of force and
pressure,
metals and non-metals, carbon and its compounds).
8. Planning for teaching physical Science
a) Selecting the content, identifying facts, concepts, analysing, organizing, and Planning
appropriate learning strategies and learning experiences.
b) Developing different lesson plans and period plans based on academic standards and
learning outcomes
9. Content-cum-methodology - Revisiting the Content of School Textbooks and their
Pedagogical Analysis
a) Content-cum-methodology: Meaning, Concept & Nature, steps to Content-cum-
methodology, Steps to Pedagogical Analysis
b). Understanding the following textbook subject matter from the Pedagogical
Content Knowledge (PCK) perspective:
Units of Measurement; Matter and Atomic Structure Motion and Laws of Force; Gravitation;
Work Energy and Power; Chemical Reactions and Equations; Acids, Bases and Salts; Metals
and Non-metals; Carbon and its Compounds; Light and Its properties; Human Eye;
Electricity, Magnetism and Electromagnetic Waves.
). Pedagogical Analysis of the above subject matter shall be based on the following
points: i) Identification of concepts and processes, ii) Listing
Learning/Behavioural Outcomes, iii) Activities and experiments) Listing evaluation techniques and
strategies.
d). Need for enrichment of the above content knowledge for effective learning and teaching.

Unit V: Methods and Approaches of Teaching Science
1. Processes of science: observation, inquiry, hypothesis, experimentation, data collection,
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interpretation, inference, and generalization.

2. Inductive, deductive, problem solving, demonstration, lecture cum demonstration,
activity, laboratory, project and discussion methods for learning the concepts of science
at the secondary stage.

3. Hands-on activities, role play, discovery approach, project approach, inquiry approach,
experimentation, problem-solving, concept mapping, collaborative & cooperative
learning, experiential learning, art integration learning, and sports integration and
applications of suitable methods for learning the selected chapters/concepts in science

textbooks.

4. Critical, creative, and analytical pedagogy in learning concepts in science.

5. Emerging Trends and Innovations in Teaching Science: Argument driven Inquiry,
graphic organizer, Zone of proximal development (ZPD) and scaffolding, augmentation,

robotics and Al in learning, conceptual change model; Emerging Trends and
Innovations in Indian and Global contexts; Flipped learning and blended learning.,
STEM and STEAM.

Field engagement
1. Twenty five marks allotted for peer teaching as per the guidelines given in peer teaching.
2. Student teachers will be asked to observe lessons of experienced school teachers to observe and
reflect
on how they plan for teaching, what method they use, how they manage class, and how they use
assessment to promote learning. They will be asked to prepare and present a report on lessons
learned
from these experiences.
3. The institution will conduct a two-day workshop on designing assessments where student teachers
will
learn how to prepare purposeful assessments under the guidance of invited experts.
4. Develop learning outcomes for the concepts of science at the secondary stage.
5. Establish horizontal and vertical linkages with other subjects.
6. Seminar presentation on historical development of science including contributions of different
scientists
7. Content Analysis (Class VI, IX, X). Formulating academic standards, Objectives & Learning
Outcome
8. Developing Concept maps. Lesson Research in Physical Sciences
9. Designing Activities to deliver Science Concepts
10. Identifying and integrating values in physical science concepts.
11. Designing ICT based learning material in physical sciences
12. Demonstrate different pedagogical approaches and strategies
13. Script writing for role playing in concepts of physical sciences.
14. Prepare write-ups on the teaching of science using interdisciplinary and multidisciplinary
approaches as recommended in NEP 2020.
15. Preparation of one working model on the concepts of science. Improvisation of apparatus
16. Digital content creation on any two concepts of science at secondary stage. ldentifying You
tube Channels promoting innovative science experiments.
17. Preparation of a lesson plan keeping in view blended learning approach for the concepts of
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science followed by seminar/presentation.
18. Simulated Teaching session and seminar presentation on historical development of science
including contributions of different scientists.

Mode of Transaction
Hands-on activities, demonstration of discovery approach, project approach, inquiry
approach, experimentation, problem-solving, concept mapping, experiential learning, art and
environment integrated learning, sport integrated learning

Mode of Assessment:
Written test, classroom presentation, workshop, assignments, practicum, sessional and
terminal semester examination. 360- degree evaluation.
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Content Cum Pedagogy Course
Semester-|
Paper-05 C (EDN-05 C)
Content cum Pedagogy of English

Credits 4 Marks: 100 (70+30)

Learning Outcomes:
After completion of this course, student teachers will be able to

0 outline the aims and objectives of teaching Language at the secondary level,

0 identify and relate values of the Language with other disciplines,

0 summarize the historical perspective of the Language,

0 acquire information on current directions in English language teaching.

0 identify and be sensitive to the proficiency, interests, and needs of learners.

0 develop an appreciation of the role of English in both academics and life.

0 develop, practice, and evaluate various aspects of the B. Ed Program with special reference to

language skills and language elements

Unit-1 Nature, scope and importance of English Language and Teaching
1. Nature, scope, and importance of English Language
2. Functions and Principles of English Language
3. Learning Process in Language Acquisition, Language as Performance.
4. Factors affecting language learning: Physical, Psychological, and social factors
5. Academic Standards, Aims and objectives of teaching English: Prose, Poetry, Grammar, composition:
6. Teaching Prose and Poetry, Grammar, class VI, IX, X at Secondary Level- Pedagogical
analysis.

Unit-2: English language Teaching in India

1. A brief History and Status of teaching the English language in India

2. Policy perspectives on Language and language teaching in India
Three-Language Formula.

. Multilingualism in ELT.

. Vision of NEP 2020 for teaching-learning of English language

5. Theories of language acquisition and Language Learning: Understanding 1 Western and

Indian overview of language learning- (J. Piaget, L Vygotsky, Chomsky, Krashen, Gandhi

Ji, Sri Aurobindo, Rabindranath Tagore, R K Narayan, Sorojini Naidu, Giju Bhai Bhadeka)

A~ W

Unit-3: Phonetics of English

1. The different speech organs and their role in Producing sounds.

2. The individual Sounds - Vowels and Consonants - their place and manner of Articulation i
The cardinal vowel scale.

3. Stress - Words Stress and sentence Stress - Strong and weak forms.

4. Intonation - Four basic patterns of intonation in English.
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Unit-4: Vocabulary and Grammar in Context

1.
2.
3.
4,
5.

Word Formation (Prefix, Suffix, Compounding)

Synonyms, Antonyms, Homophones, Homonyms, Phrasal Verbs, Idioms.
Pedagogical Grammar in Practice

Elements of a sentence; Typology of sentences;

Auxiliary System and syntactic devices (Modals, Tenses, Voices, Speeches)

Unit-5: Understanding Language Skills and their Pedagogical Analysis

1.

Listening Skills:

a) listening process, factors conducive to listening, sub-skills of listening, listening
comprehension, Analyzing suprasegmental features

b) Strategies for Developing and accessing listening skills

. Speaking Skills:

a) factors of good speaking abilities, sub-skills of speaking, Present language using supra-segmental
features
b) Strategies for Developing and accessing speaking skills

3.Reading Skills:

a) Types of Reading, Sub skills of reading, Practicing Critical Reading,
b) Strategies for Developing and accessing Reading Skills

4 Writing Skills:

5.1

a) Types of Writing, Sub skills of writing, Creative Writing
b) Strategies for Developing and accessing Writing Skills
ntegration of Skills - Creative Expressions in Producing Discourses

Engagement

O© 00N O WDN P

e
N R O

13.

14.

15.
16.

17.

. Twenty five marks allotted for peer teaching as per the guidelines given in peer teaching.

. Write an article on the recommendations of NEP 2020 in the context to Language

. Explore on Tools, software and platform for teaching learning of Language at secondary stage.
. Reflect on Research and Innovative Practices in Teaching Languages

. Organize seminars and debates on position of English language in India

. Prepare relevant resource materials of the Language at the secondary level.

. Prepare a report on various pedagogical activities to teach the Language.

. Prepare a teaching-learning resource for developing Language skills.

. Develop an e-content on any one topic from Language textbooks at the secondary stage.

. Write Reflective journal, expressing opinions and ideas.

. Develop a list of Literature that can play an instrumental role in curriculum enrichment.

. Write your reflections on overview of language acquisition and learning contributions of Westerns
and Indians

Design devices for assessment of Listening, Speaking, Reading, and Writing skills of Language
through activities such as debate, extempore, group discussion, Speech, etc.

Write a reflective note on two editorial pieces on the same topic from different newspapers from a
multilingualism perspective.

Complete an online certificate course on Language from SWAYAM portal.

Students should be skilled to fill in all the formats related to Internship (Observation, e-Portfolio,
Microteaching, Reflective teaching, CCE, Reflective journal).

Explore Vocabulary games 1 practice exercises to develop language proficiency.
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18. Identify and list language (English) related errors common among students.

19. Dealing with Language Learning Difficulties in Language

20. Write a report on current practices of assessment and evaluation at the secondary level.

21.Prepare  anewsletter on the basis of your school  experience programme
(hand written).
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websites for improving the teaching English
(https://www.teachingenglish.org.uk/)
(https://www.edutopia.org/):
(http://www.readwritethink.org/)
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(http://www.ncte.org/)
(https://owl.purdue.edu/):
(https://www.education.com/):
(http://www.readingrockets.org/)
(https://mww.grammarly.com/blog/)
(https://www.teachthought.com/)
(http://www.colorincolorado.org/):
(http://www.eslflow.com/)
(https://lwww.teacherspayteachers.com/)
(https://lwww.scholastic.com/teachers/):
(https://www.commonsense.org/education/):
Free sources for improving English language skills
(https://www.duolingo.com/):
(http://www.bbc.co.uk/learningenglish):
(https://www.englishclub.com/):
(https://learningenglish.voanews.com/)
(https://learnenglish.britishcouncil.org/):
ESL Gold (https://www.eslgold.com/):
(http://www.manythings.org/):
(https://lwww.englishpractice.com/):
(https://www.breakingnewsenglish.com/):
(http://www.eslcafe.com/)
(http://www.esl-lab.com/):
(https://readtheory.org/)
(http://www.oxfordlearnersdictionaries.com/us
(http://iteslj.org

(https://www.ted.com/)
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CONTENT CUM PEDAGOGY COURSE
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PAPER:-_-SD(EDN-5D)
CONTENT CUM PEDAGOGY OF HINDI
Credits 4 (3+1) Marks: 100 (70+30)
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Semester-I
PAPER V G(EDN-05 G)

METHOD 1/1I - PEDAGOGY OF ARABIC
Theory Credit:4 +1
Internal Assessment: 30 Marks External Assessment: 70

Total marks: 100
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Ability Enhancement and Value-Added Courses (AE&VAC)
Semester: |
Paper VI (EDN-06)
Yoga and Understanding Self
Credits: 2 Marks 50(35+15)

Learning Outcomes
After completion of the course, the student teachers will be able to

O«

Explain the importance of Yoga and how it helps an individual in understanding Self.

Understand the importance of regular yoga practice, nature centered food habits and
disciplined life style.

Perform yoga Asana, Pranayama and Dhyana with regard AYUSH suggested
Common Yoga Protocol.

Practice Mudra, Bandhana, Kriyas etc.

Knowledge on precautions, procedure, benefits and therapeutic values of AYUSH
suggested Common Yoga Protocol

(@4

O«

O« O«

UNIT-I: Introduction and Philosophical perspective of Yoga.

1. Yoga: Etymology, Definitions, Aim, Objectives and Misconceptions of Yoga. Origin and
history and development of Yoga. .

2. Principles of Yoga (Triguna, Antahkarana- Chatushtaya, Tri-Sharira, Panchakosha,
Ashta Chakras)

3. Introduction to major schools of Yoga - Patanjali Ashtanga Yoga, raja yoga, Gita-y o ga s 0
(Jnana, Bhakti, Karma, Patanjala, Hatha)

4. Importance of Yoga for healthy living. Yoga and its relevance in the modern times,
Traditions in Yoga.

UNIT-II: Yoga Practice and its therapeutic values

1. Precautions, Procedure and Benefits of Yogic Sukshma Vyayama. Stula Vyayama

2. Yoga Asana, pranayama as per the AYUSH Common Yoga Protocol and Surya
Namaskara.

3. Precautions, Procedure and Benefits of Pranayama sadhana as per the AYUSH
Common Yoga Protocol

4. Precautions, Procedure and Benefits of Dhyana.

5. Introduction to Shatkarma: meaning, purpose and their significance in Yoga Sadhana.

UNIT-11l: Yoga fundamentals for Health promotion
1. Systems of Human body i Digestive, Respiratory, Skeletal & muscular, Excretory,
Nervous and Glandular system.
Nature centered Food habits and Yogic Diet
Dincharya and Ritucharya with respect to Yogic lifestyle.
Yogic management of stress and its consequences.
Holistic approach of Yoga towards health and diseases.
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Field engagement

1. Watch Yoga videos on AYUSH Common Yoga Protocol

2. Practice and demonstrate the AYUSH Common Yoga Protocol

3. Conduct yoga session at practicing schools on AYUSH Common Yoga Protocol

4. Visit the Naturopathy centers and observe the therapeutic yoga and naturopathy

practices.

5.Collectpractit i oner 6s yogic experiences and their ther
6. Organize the International Yoga Day celebrations at your college, village, schools, or

public place and write your reflections.

Mode of Transaction

Regular Practice of Yoga, Interaction with yoga practitioners, experts, Watching Yoga videos
& Yoga Channels, Conducting Yoga sessions for students, Reflective reading of different
yoga personalities, Learning by doing, Collecting information on relaxation techniques for
imparting concentration, Understanding Self and personality development.

Mode of Assessment

Assessment of student teachers participation during practicum days, Assessment of
Documentation, Assessment of performance and teaching abilities with respect to Yoga
asana, Pranayama, Dhyana and Mudras, Kriya yoga etc. and Assessment on understanding
on nature centered & yogic diet, disciplined life etc.

References

1. Brahmacharini Swa mi Dhirendra (1986), title fAYog
Yoga, New Delhi.

2. Quality Councilof India( QCl1 ), Title fAYoga professionals Offi
by Excel Books, New Delhi 2016.
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Patanjali Yogpeeth, Haridwar.
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Learn

Ability Enhancement and Value-Added Course (AE & VAC)
Semester: |
Paper VIl (EDN-07)
Communication Skills in English
Credits: 2 Marks 50 (35 + 15)

ing Outcomes

After completion of the course the student will be able to:

1.
2.

10.
11.
12.
13.

14.
15.
16.
17.

18.

19.
20.
21.
22.
23.
24.
25.
26.

Unit [:

Understand the Importance of communication in the Professional World

Identify the various purposes for which communication is used in professional
situations

Understand the barriers in communication and learn the ways to overcome these
barriers

Learn in detail about the importance of grammar in effective communication
Understand how Listening is different from hearing and learn about the different
types of listening and use them effectively

Identify the major causes of poor listening

Understand what is meant by non-verbal communication

Learn to appreciate the subtleties of non-verbal communication and use them in
personal and professional communication

Combat Stage fright while making professional presentation

Deliver effective just-a-minute presentation

Understand what group discussion is and how important it is in the selection process
Learn the dos and donéts for achieving
Learn in detail about the various personality traits that are assessed during job
interviews

Learn how to deliver different types of speeches

Learn how to draft effective dialogues and perform role plays

Understand the importance of reading in achieving success in academic and
professional life

Apply the various skills required in understanding a passage and answering the
questions

Develop skills to condense a given text

Learn how to construct paragraphs effectively

Develop technigues required to construct an effective essay

Learn how to write different types of business letters

Develop technigues to write an effective blog

Learn how to draft the notice, agenda, and minutes of a professional meeting
Understand what a memo is and its style and structure

Develop the ability in writing an effective book review and a movie review

Communication and English Language Skills

Definition, Nature, and Scope of Communication, Importance of communication,
Features of successful professional communication, purpose of professional
communication, Different forms of communication, Barriers to communication
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2.

Developing English Language Skills: Essentials of Grammar - Parts of Speech,
Articles, Modals, Sentences and their types, Subject verb concord, using tenses,
Direct/Indirect speech, using non-finites, punctuation marks.

Basics of Phonetics: Reasons for Incorrect Pronunciation, Misconceptions about
sounds, Sounds i Vowels, Consonants, Consonant Cluster, Problems of Indian
English, Syllable, Word Stress Weak forms, Stress, Intonation and Rhythm.
Difference between British, American and Indian Spoken English.

Building Vocabulary: Word Formation, Synonyms, Antonyms, Learning words
through Situations, Homonyms and Homophones, Words often Confused, One Word
Substitution, Phrasal Verbs, Developing Technical Vocabulary, Idiomatic
Expression, Eponyms

Unit II: Listening Skills and Speaking Skills

Listening Skills
Developing Effective Listening Skills

1.

Listening versus Hearing, Poor Listening versus Effective Listening, Advantages of
Good Listening, Process of Listening, Intensive Listening versus Extensive Listening,
Barriers to Effective Listening, Five steps to Active Listening, Techniques for
Effective Listening, Listening and Note Taking, Guidelines for Improving Listening
Skills

Speaking Skills
Non Verbal Communication

1.

What is Non Verbal Communication, Body Language i Personal Appearance,
Posture, Gestures and Hand Movements, Eye Contact, Facial Expressions
Paralinguistic Features: Rate, Pause, Volume, Pitch/Intonation/Cadence/Voice
Modulation, Pronunciation and Articulation

Proxemics/Space Distance: Intimate Zone, Personal Zone, Social Zone, Public
Zone, Haptics

Dynamics of Professional Presentation

1. Combating Stage Fright, Preparing PowerPoint Slides for Presentation, Qualities
of a Skilful Presenter

2. Individual and Group Presentation

3. Delivering Just-A-Minute Sessions

Group Discussion

1.

ko

Concept and meaning of Group Discussion, Difference between GD and Debate,
Number and Duration,

Personality Traits to be Evaluated i Reasoning Ability, Leadership, Openness,
Assertiveness, Initiative, Motivation, Attentive Listening, Awareness

Dynamics of Group Behaviour/Group Etiquette and Mannerisms

Types of Group Discussions, Summarising a Discussion

Guidelines for Effective Group Discussion

Job Interview

1.

Meaning of Job Interview, Process, Stages of Job Interview, Desirable Qualities,
Preparation for Job Interview
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2.
3.
4,

What Does a Job Interview Assess?
Using Proper Verbal and Non Verbal Cues, Exhibiting Confidence
Strategies for Success at Interviews

Public Speaking

1.
2.

3.

Difference between Public Speaking and Elocution

Choosing an Appropriate Pattern, Selecting an Appropriate Method, Art of
Persuasion,

Making Speeches Interesting, Different Types of Speeches

Conversations, Dialogues, and Debates

NogabkwhPE

Purpose of General conversation

Features of Good Conversation

Effective Conversation

Tips for Improving Conversation

Short Conversation

Telephonic Skills

Debate, Situational Dialogues and Role Plays

Negotiation

1.

O N OhWN

The Art of Negotiation,

Nature of Negotiation

Need for Negotiation

Different Types of Negotiation, Different Styles of Negotiation
Factors Affecting Negotiation

Stages in the Negotiation Process

Negotiation Strategies

Tips for Win 1 Win Negotiation

Unit Ill: Reading Skills and Writing Skills

Reading Skills

The Art of Effective Reading

1.

akrwn

What is Reading, Elements of Reading, How Do We Read, Need for Developing
Efficient Reading Skills, Benefits of Effective Reading, Speed of Reading, Four Basic
Steps of Effective Reading, Overcoming Common Obstacles in Developing Efficient
Reading,

Types of Reading, Styles of Reading

Methods of Reading

Approaches to Efficient Reading

Guidelines for Effective Reading

Reading Comprehension

1.

What is Reading Comprehension, What Goes Wrong and Where?, Employing
Different Reading Skills, Understanding the Authors Point of View, Identifying the
Central Idea

Inferring Lexical and Contextual Meaning, Employing Discourse Analysis
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Writing Skills

The Art of Condensation

What is Condensation

Major forms of Condensation, Précis, Summary, Abstract, Synopsis, Paraphrasing
Art of Condensation, Some Working Principles

Seven Step Ladder to Writing an Effective Précis

Writing Précis of Given Passages

akrwbdE

Paragraph Writing
1. Meaning of a Paragraph, Structure of a Paragraph, Construction of a Paragraph,
Features of a Paragraph
2. Descriptive Writing Techniques
3. Argumentative Paragraph, Analytical Paragraph

Essay Writing
1. Meaning of Essay, Types of Essay, Characteristics features of an Essay, Stages in
Essay Writing, Components Comprising an Essay,
2. Essay Writing i Guiding Principles

Business Letters
1. What is a Letter? Importance of Business Letters, Elements of Structure, Layout
2. Types of Business Letters
3. Essentials of Good Business Letters

Resume
1. Resume Preparation, Types of Resume, Important features of a selling Resume

Email and Blog Writing
1. Email Writing- Some Common Pitfalls
2. Email Writing T Guiding Principles for Composition
3. Email Writing T Maintaining Common Etiquette
4. Blog Writing- Guiding Principles and Etiquette

Other Business Writings
Itinerary Writing
1. ltinerary Writing i Guiding Principles

Inter-Office Memorandum (Memo)
1. Meaning of a Memo
2. Structure of a Memo
3. Style of a Memo

Circulars
1. Whatis a Circular
2. Informative Circulars, Public Circulars, Circulars of Partnership and Companies,
Official Circulars
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Notice Agenda and Minutes

1.
2.
3.

What is a Notice, How to prepare a Notice, Salient features of a Notice
Agenda, What is an Agenda, Significance of an Agenda, How to Prepare an Agenda
Minutes: What are Minutes, How to Write Minutes of a Meeting

Movie and Book Review

1. What is a Book Review? How to Write a Book Review
2. What is a Movie Review? How to Write a Movie Review
Engagement:

1. Each student has to participate actively and conduct activities related all the
language skills. It should become their regular practice not only in the allotted slot
but also during their routine schedule.

2. They should listen carefully and try to understand and imitate and use all the
vocabul ary and converse with everybodyé.
regular concerted effort should be made by each and every student to acquire the
skills with adequate practice.

3. Each student has to read the texts at home and reflect in the class room among
teacher trainees and also record the same the same as a document. Teachers
should guide them.

4. Students should speak about their family, friends, hobbies, interests, books they
read & stories & life stories, oral histories related to their village / district and inspired
personalities across the disciplines.

5. Each student has to act as interviewee and interviewer in mock interview as group
presentation with respect to listening, speaking, reading and writing.

6. Each student has to read autobiographies/ biographies of leaders, elites, scientists
across the countries

7. Texts are suggested and provided to read and reflect by following different
techniques, (Gibbs, SQ3R, KWL.. etc.)

8. Read any two traditional texts of wisdom and write your reflections and share them
with the peer group.

9. Select any two texts with different ideology & write your reflection and share with the
peer group.

10. Read any two novels / fiction/, etc. and write your reflection and share with the peer
group.

11. Each student has to participate and conduct activities individuals and in group
covering all topics related to skills through improving communication for life and
career building.

12. Creating a happy and peaceful life without any conflicts after each activity, they
should reflect on their experiences, various incidences, classroom, hostel, library,
play field, laboratory, etc.

References
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Semester 1 |
PAPER-VIII (EDN-08)
Observation Record

Practicum Credits: 1

Internal Assessment: 50 Marks Total marks: 50

Every student teacher has to observe 5 lessons of a regular teacher working in school.
This is a component of Pre-internship so that the intern would get acquaintance with the nature
of teaching duties. The format for recording their observations is given below:

Proforma of Observation

Name of the Teacher: Name of the School:
Subject: Class: Medium: Period: Date:
S.No. Aspects Criteria Rating

Statement of Academic

standards

1 Appropriateness 123456789
1
l.
1
1

Attainability
Adequacy

Clarity Marks awarded out of
5

Period plan Selection of topic
&
Preparation

Adequacy
Organization
Relevance
Accuracy
Richness (Depth)

=a — —a —a

Selection of activity Appropriateness

Adequacy

Effectiveness 123456789
Originality (Novelty)

Variety

=a —a —a —a

Teaching aids Appropriateness Marks awarded out of

O

1 Innovation
Originalit
(Originality) 10

Previous knowledge J Relevance

1 Sufficiency

Output procedure 0 Structuring
1 Accuracy
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Execution

Evaluation

Subject competence
Teacher behavior)

Communication

Questions & Answers

Questions ( Teacher
behavior)

Answers

Class management

Participation of students

= —a —a

=a =4 -4 -4 -2

Brevity

Suitability of the tool
Continuity
sequence
Comprehensiveness

Accuracy
Relevance to the
need of the situation
Richness (Depth)

Expression
Language
Speech

Voice (Modulation,
Audibility)

Simple

Precise

Relevant

Thought provoking
Distribution

Effective dealing with
pupils answers

=a — —a —a

= = —a

Interaction
Cooperativeness
Handling of pupils
Sympathy
Budgeting of time

Active

Minimum

Passive

Suitable to situation

109

123456789

Marks awarded out of

5

123456789

Marks awarded out of

10

123456789

Marks awarded out of

15

123456789

Marks awarded out of

10

123456789

Marks awarded out of

20

123456789

Marks awarded out of



10

Use of aids 0 Handling 123456789

1 Effectiveness
Marks awarded out of

5
Teacher 0O Appearance 123456789
 Movements
Marks awarded out of
 Manners

10

Note: Example for figural conversion of rating: Aspect i Communication , Rating = 4, Maximum
marks for the aspect is 15; Marks awarded 4 / 9 x 15 = 6.6 If there is no scope for the use of
teaching aids in lesson, the marks may be added to methods of teaching i.e., 10 + 5 = 15.

Signature of the Teacher Educator

Reflect and Narrate your Experiences

What did | observe the best in the Teacher?

What do | want Teacher to continue?

What do | feel needs to be changed in teaching in the classroom?
How do children enjoy teaching in a classroom?

What did | learn from the classroom teaching?

How do | want to teach?

Am | capable of teaching now?

What to do, if | need to teach effectively?

What are the issues which | need to attend to teach effectively?
10 Am | confident to teach? How do | plan to teach effectively?

©oNoOORkwWNPRE
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Semester IV (I-1V)
Paper -XXXV (EDN-35)
Reflective Journal (1-4 Semesters)

Credits: 1 Marks 50

Learning Outcomes
Student teachers will be able to:

0 Keep a journal as a tool and connect between various aspects and develop ability to
record systematically.

reflect on and clarify their thoughts,
understand their self-awareness

O¢ O¢ O«

understand their experiences and observations

What is Reflective Learning Journal?

It is a piece of writing which allows students to record thoughts and insights about their own
learning experience. It encourages students to review and consolidate learning, to evaluate
performance, to plan future learning based on past learning experience. In such a way, students
become capable to take charge of their own learning, and eventually to develop into
independent lifelong learners.

In teacher education, reflective journal writing is viewed as a learning tool that bridges the gap
between new and existing information. A sustained reflective practice and journal writing builds
the capacity of the pre-service teacher and equips them with desirable pedagogical skills and
knowledge.

All the student teachers shall write reflections with respect to academic development,
professional development and personal development or any other. Reflective journal writing
trajectory begins from day one of the course till the last day of the course. All the experiences-
based reflections to be reported as per the proforma given. Student teachers shall record all the
experiences related to classroom teaching, learning in the college, at school during teaching
practice program activities in which they are engaged in the classrooms, outside the
classrooms, library, playfield, on field experiences etc.,

NOTE: At the end of every semester, the reflective journal shall be presented before
moderation board or jury of internal examination.
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How to Reflect?
One common model is the Gibbs Reflective Cycle, which has 6 parts

Describe Describe what happened

Feelings How did it make you feel?

Evaluate What was good or bad?

Analyse What sense can you make of the situation? (Include external issues)
Conclude What general and specific conclusions can you draw?

Action What next, or what will you do next time?
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Following prompt questions, the student teachers shall reflect

PART 1

Content (What)

Process (How)

Reasons (wh

Explore a |
Awareness ceccccccccccccp

What have | learnt?

How did | learn / do it?
What strategy have | used in
learning this topic?

Why learn it?

What is learning?

ear ni

ng

Evaluatiofneccceeoccces

Do | understand what | have
learnt?

What else do | need to learn?

How effective is this strategy?

Why would I think so?

Is this the only purpose of
learning?

experienceé

Regulation

What can | do in order to gain
a better understanding?

Where can | find more
information?

How can | make this strategy
more effective?

Is the way | do it the best
way?

What would be a more useful
way to understand learning?

How could this learning
experience be interpreted
differently?

PART 2

Academic
development

Professional
development
Personal

development

Think of a | earning experience in relation
Awareness Evaluation Regulation

How does this learning
experience contribute to my
academic development?

What is/are my short-term /
long-term academic goal(s)?

What obstacles have |
encountered?

What does this learning
experience tell about my
choice of academic goal and
path?

Am | making good progress?

Am | on the right track?

What is the source of the
obstacles?

Am | on the right track?

All things considered, is this
goal a suitable goal?

Are there any other options?

What other paths can | take to
achieve my goals?

How can | remove those
obstacles?

What other paths can | take to
achieve my goals?

Same as academic development, just that this time think about the learning experience in
relation to your professional development instead of academic development.

What does this learning
experience mean to me?

How does it matter to me if |
failed or succeeded?

What does this learning
experience tell me about my
potentials, and myself as a
person?

What do | know about myself?

How am I living the most of
myself?

t
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Semester IV (I-1V)
Paper -XXXVI (EDN-36)
e-Portfolio (1-4 Semesters)

Credits:1 Marks 50

Introduction

Pre-service teachers in Teacher Education are required to compile a portfolio of
their professional experience, which includes teaching, internships, and school-based
experiences. The portfolio's primary goal is to record the abilities and expertise gained by
preservice teachers. It implies that each student teacher's abilities must be identified in their
professional practise portfolio. Second, as a channel of communication for mentors,
lecturers, and trainees. This means that for each trainee they supervised, the mentors,
professors, and trainees themselves must see value in the portfolio as a mutually beneficial
medium. The third is trainees' professional growth. Examining each student's growth and
development throughout the course of a lesson is the aim of a portfolio. Fourthly, provide
the student instructors in training some opportunity to think and acquire fresh insights and
understanding. Fifth, create a methodical and expert approach for acquiring information and
document it. ICT use in education has many benefits, but it is not always as simple to
integrate into the teaching and learning process as one may think (Coutinho & Bottentuit
Junior 2008; Gathercoal et al. 2005; Sidin & Mohamad, 2007).

The three main goals of e-portfolios are to: (a) create a culture of proof for student learning
and educational impact; (b) improve coordination and feedback for instructors on student
work; and (c) offer an efficient mechanism for continuing reflective learning. In this context,
the usage of e-portfolios extends beyond professional standards for teacher training and
offers a model for raising the standard of education generally from both an instructional and
learning standpoint.

NOTE: At the end of every semester, the e-portfolio shall be presented before moderation
board or jury of internal examination.

Creating an e- Portfolio promotes digital literacy and web design skills
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Creating an electronic portfolio can play a crucial role in fulfilling curriculum
requirements by offering "an assessment mode that is more relevant to current and future
students in the 21st century."

Several transferrable skills can be gained even from the simple act of constructing a
digital portfolio to showcase student work. It promotes, for instance, the usage of editing
programmes like Adobe Photoshop as well as scanners, video cameras, and other digital
equipment. Additionally, it teaches students to web design and blogging software.

i. Ensure content is appropriate for a classroom situation: respectful language,
inoffensive imagery.

ii. Verification of ownership: Include screenshots of work in progress and
accompany digital submissions with physical artwork.

iii. Balance screen time with hands-on creation.

iv. Backup the e- Portfolio (on cloud server, memory stick or Dropbox).

V. e- Portfolio layout (structure and page labelling) and organization (for easy
navigation).

Vi. Make a new page for each assignment or unit of work.

vii. Include a menu, with clearly labelled navigation links.

Add a navigation menu with links to the various work areas (BEd Semester 1, 2, 3
and 4) of the e-Portfolio at the top of the screen, either above or below the main header.
Pages can be grouped together in categories (Internship, Field engagements, Theory,
etc.) and subcategories (pedagogy 1, pedagogy 2, assignments, Paper 1, 2, 3 etc.)
using a drop-down menu. The menu should have simple, easy-to-read language. Teachers
frequently establish guidelines and naming conventions for menu items so that students
may easily find their work.

Menu items should be arranged in a logical order to demonstrate the development
of ideas. They should also have links to the main page and other important pages (such as
the "About Me" and "Contact" pages, which are helpful for people who want to use the e-
Portfolio for professional purposes). The website footer, which is located at the very bottom
of the page, can also have a second menu.

Viil. Ensure content views well upon different screen sizes, with images and text
clearly visible.

iX. Use hyperlinks to connect different parts of the portfolio and link to external
websites.

X. Use a simple presentation style.

Xi. I ntroduce the project on the OHomed

explain the goal of the e-portfolio, and include links to the many sections that are
important to the project.

Xii. Add an O6About Med page: Whe nnAbbut Mepage s

is quite crucial. Here, students can add personal details about themselves.

VI. How to create an e-portfolio using Google sites
Step 1: Create an e-portfolio Site:
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a. Sign into your Google account and click on the App launcher
b. Go to Sites to create your e-portfolio
c. Click the create button to start
d. Then follow these steps to finish site creation
1. Choose a template
2. Name your site
3. Select a theme
4. Click "create" button
Step 2: Create Pages Within Your Site
a. From the Homepage, click the create page button to get started.
b. Continue in the following order:
1. Name the page
2. Choose a page template
3. Choose where to put the page in the site
4. Click the "create" button
Step 3: Page layout
a. To change your page layout, open "editor" mode by clicking on the pencil icon
b. Choose a design option from the dropdown menu and fill in your contents. Don't
forget to click save button after entering you contents.
Step 4: Site Layout
a. Start editing your site layout by clicking on the gear at the top right corner of your
browser window
b. Choose Edit Site Layout and click on any of the header to enable/disable it.
Changes are saved instantly.
Step 5: Customize Site Appearance
a. Go to the gear button at the top right corner of your site
b. Choose Manage Site, then General tab
c. You can then edit the following
1. Site title (name)
2. Language
3. Landing page
Step 6: Add Text and Images
Step 7: Insert Google Drive Files
You can embed Google Drive files (documents, drawings, folders, forms, images,
presentations, spreadsheets, and videos) into your e-portfolio site.
To embed a file:
a. Go to the page where you want to embed the file
b. At the top right, click Edit page button
c. Place the cursor where you want the file to go.
d. Click Insert > Drive. In the Insert window, search for a file to insert, or paste a
Google file's web address at the bottom. Click Select.
Choose a border, title, size, and other options, then click Save.
At the top right, click Save to save the page.

N0}
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When the original Google file is updated, it updates automatically on the site.

Note: For visitors to see the embedded file on your website, make sure "sharing" is
turned on from the Share menu. It will display as view-only within the page.

Step 8: Control Access to your e-portfolio

If your site is private, you can share your site to allow individual people to view or edit
your site. If your site is public, your site will already be viewable by anyone, but you can
share your site to allow other people to edit your site. Follow these steps to share your
site with other people:

a. From the gear button (More drop-down menu), select Sharing and
Permissions.

b. Inthe Invite people text box, enter the email addresses of the people you wish
to share your site with.

c. Choose the level of access you wish to give them. (Anyone you set to Can
view can look at the site. Anyone you set to Can edit can change the look and
content of the site. Anyone you set to Is owner can change the look and feel of
the site as well as make administrative changes, such as deleting the site or
adding new owners.)

d. Click Send

VII. References:

1. https://www.studentartquide.com/articles/how-to-make-an-eportfolio-for-students

2. https://journals.sagepub.com/doi/pdf/10.2304/elea.2007.4.1.40

3. https://nsuworks.nova.edu/cgi/viewcontent.cgi?article=1152&context=innovate

4, E-portfolio model development for the professional practice bachelor of teaching

(PISMP) in Malaysia. Tajul Ashikin, Hashim Ruhizan, Mohammad Yasin & Rohani, Seman.
Procedia - Social and Behavioral Sciences 174 (2015) 12627 1269.

5. https://www.instructables.com/Eportfolio-With-Google-Sites/
6 https://www.youtube.com/watch?v=j1wvJGElg Y

7. https://nathancomstock.weebly.com/

8 https://michellegarrettl.wixsite.com/e-portfolio
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Pre-Internship Practice

Pre-Internship is a vital component of the Teacher Education Program. It is a prerequisite for the
student teachers to experience a simulated classroom environment to prepare them for real-life
situations. Student teachers get exposure in a conducive, guided environment to manage a
classroom and learn pedagogic and classroom management skills and get an opportunity to
have hands-on experience.

Learning Outcomes:

After completion of the course, student teachers will be able to:

~

(0]

O«

[@]3

¢

O« O«

acquainted with various pedagogic practices, classroom management skills, assessment
tools and learning standards,

get experience of conducting classes by observing lessons transacted by teacher
educators (demonstration lessons),

develop lesson plans to transact them using appropriate pedagogies and learning
resources,

develop and practice teaching skills in a guided environment to be an effective teacher,
understand best practices and challenges through peer observations

be prepared for the school internship.

Mode of Transaction

O¢ O« O« O« O¢ O«

O¢ O«

O« O« O¢ O«

O«

O« O«

Demonstration lesson (minimum 1 in each pedagogical subject)

Peer Group teaching and peer observation - 5 in each pedagogical subject

Observation of lessons by teacher educators during peer group teaching

Reflective group discussions/workshops/seminars

Preparation and presentation of the video content illustrating best classroom practices.
Orientation of student teachers to different pedagogic approaches like storytelling, art-
integrated, sports-integrated, project-based, and ICT-integrated for developing critical
thinking, attention to life aspirations, and greater flexibility and classroom management
skills.

Observation of the lesson demonstrated by teacher educators/experts in the institute.
Designing guided activities, including a laboratory for each class/subject based on
learning outcomes.

Study Secondary Stage Learning Standards in the NCF

Content analysis and development of the unit plan, concept map and lesson plan.
Discussion on unit plan and lesson plan with teacher educators/experts

Preparation of a Portfolio (for self-work) that the student-teacher will use to keep all
her/his work.

Participate in discussions/reflective sessions for conceptualizing teaching-learning
practices.

Exploring available learning resources and educational videos

Developing local, low-cost, and innovative
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Semester 1 |
Pre-Internship
Peer Teaching (Method | & II)

Internal Assessment: (10+10 + 5 Marks) Total marks: 25
(Note: These marks shall be awarded for methodology internal marks)
The objective of Peer teaching is to equip and empower the student teachers with the skills,
competencies required to handle a real classroom. Period plan is prepared with all the required
procedures and practiced before their peers (fellow student teachers) and teacher educators.
Peer group act as students and also give feedback. Student teachers get clear understanding &
acquire competencies required to transact curriculum by practicing in a simulated situation.
Each student teacher has to teachch$essioreAdetmins of
written plan for each lesson (lesson plan format is annexed) has to be prepared along with
necessary TLM. It is a peer group teaching. Each session focuses on whole teaching behavior.
The format of lessons for Peer-Teaching is similar to the Period plan (Generic Plan format) used
in the school. The Peer-Teaching practicum consists of 4 formats labeled as:
Format-I: Period Plan
Format-II: observation & Feed back

A. Teaching Evaluation Format i for Teacher Educator

B. Teaching Evaluation Format i for Peer observers / Student teachers

C. Self-teaching Reflection Format i Practicing Student teacher
Every student teacher has to present 5 lessons in each pedagogy
Every student has to observe 10 lessons of fellow students in each of their respective
pedagogies
Pedagogy teachers shall allot no. of students to each student to cover entire group of students
All the students shall be present and observe all the lessons and can give oral feed - back.
The peer teaching shall be conducted in their respective pedagogy classes regularly @ two
days a week and remaining four days for teaching by the teacher educators to complete the
syllabus.
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FORMAT 1 | (Period Plan i Format)
I. Preliminary Information

Name of the Student-teacher:
Hall Ticket No:

Subject:

Class:

Name of the Lesson:

Topic:
Duration/ Time:

Il. Expected Learning Out comes/Competencies/Academic Standards:

lll. Teaching Learning Strategies

Steps Teacher Activity/Process Black Board | TLM
Work/ PPT
1. Introduction
2. Mind Mapping
3. Topic
Declaration
4. Presentation of
the Topic
5. Evaluation

6. Assignment

IV. Student Teacher Reflections:

Signature of the student Signature of the Teacher Educator
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FORMAT T Il A
TEACHING EVALUATION FORMAT FOR TEACHER EDUCATOR

|. PRELIMINARY INFORMATION
Name of the Student-teacher: Hall Ticket No:
Topic: Date:

Rate the teacher trainee on teaching behaviour on rating scale ranges from 5to 1.
Excellent -5; Very Good 7 4; Averagei 3; Poor- 2; Very Poor-1 . Please encircle the
rating option you choose to each one of them.

IIl. EVALUATION WITH RESPECT TO VARIOUS DIMENSIONS OF TEACHING-LEARNING
PROCESS.

PLANNING
Statements of Academic Standards/Learning outcomes 5 4 3 2 1
Scope of the topic 5 4 3 2 1
Attainability of Academic Standards 5 4 3 2 1
Teacher Activity Statements 5 4 3 2 1
Organization of the teaching steps 5 4 3 2 1
Organization of TLM/BB columns 5 4 3 2 1
EXECUTION
Initiation of the class: 5 4 3 2 1
Motivation 5 4 3 2 1
Topic Announcement: 5 4 3 2 1
Mind mapping/concept mapping: 5 4 3 2 1
Focusing Activity: 5 4 3 2 1
Emphasis on key aspects: 5 4 3 2 1
Utilization of the TLM: 5 4 3 2 1
Classroom Assessment: 5 4 3 2 1
Feedback: 5 4 3 2 1
CLOSURE
Review: 5 4 3 2 1
Recapitulation: 5 4 3 2 1
Relevance of home assignment(s): 5 4 3 2 1
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TEACHER BEHAVIOUR

Content mastery
Language fluency
Non-verbal communication
Enthusiasm

Teacher direct-influence
Teacher Indirect-influence

(SIS I IS S
A DA D
W wWwwwww
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[l. CONSTRUCTIVE FEEDBACK & SUGGESTIONS FOR IMPROVEMENT

Signature of the Teacher Educator
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FORMAT II B.

TEACHING EVALUATION FORMAT FOR PEER OBSERVERS / STUDENT TEACHERS

I. PRELIMINARY INFORMATION
Name of the Student-teacher:
Topic:

Hall Ticket No:
Date:

Excellent -5; Very Good T 4; Average i 3; Poor- 2; Very Poor-1 . Please Encircle the

rating option you choose to each one of them

II. EVALUATION WITH RESPECT TO VARIOUS DIMENSIONS OF TEACHING-LEARNING:

Planning & Execution
Initiation of the class:
Motivation/Testing Previous knowledge:
Topic Announcement:
Mind mapping/concept mapping:
Focusing Activity:
Emphasis on key aspects:
Utilization of the TLM: 5
Classroom Assessment:
Feedback:
Closure
Review:
Recapitulation:
Relevance of home assignment(s):
Teacher Behaviour
Content mastery
Language fluency
Non-verbal communication
Enthusiasm
Teacher direct-influence
Teacher Indirect-influence

5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
4 3 2 1

5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1

lll. CONSTRUCTIVIST SUGGESTIONS FOR IMPROVEMENT
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FORMAT II C
SELF-TEACHING REFLECTION FORMAT PRACTICING STUDENT TEACHER

I. PRELIMINARY INFORMATION
Name of the Student-teacher: Hall Ticket No:

Topic: Date:

Excellent -5; Very Good 1 4; Average i 3; Poor- 2; Very Poor-1 . Please Encircle the
rating option you choose to each one of them

II. EVALUATION WITH RESPECT TO VARIOUS ASPECTS OF TEACHING-LEARNING:

Planning & Execution

Initiation of the class: 5 4 3 2 1
Motivation/Testing Previous knowledge: 5 4 3 2 1
Topic Announcement: 5 4 3 2 1
Mind mapping/concept mapping: 5 4 3 2 1
Focusing Activity: 5 4 3 2 1
Emphasis on key aspects: 5 4 3 2 1
Utilization of the TLM: 5 4 3 2 1
Classroom Assessment: 5 4 3 2 1
Feedback: 5 4 3 2 1
Closure
Review: 5 4 3 2 1
Recapitulation: 5 4 3 2 1
Relevance of home assignment(s): 5 4 3 2 1
Teacher Behaviour
Content mastery 5 4 3 2 1
Language fluency 5 4 3 2 1
Non-verbal communication 5 4 3 2 1
Enthusiasm 5 4 3 2 1
Teacher direct-influence 5 4 3 2 1
Teacher Indirect-influence 5 4 3 2 1

lll. FUTURE PROMISES / SELF-REFLECTIONS:

Signature of the student-teacher
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Semester |, II, lll & IV

School experience & Internship

20 weeks 7 120 days

B.Ed. School Internship program

*All the activities school wise, student wise and activity wise video recording of all the lessons
taught by students has to be done by the colleges and the same should be uploaded in their
respective web sites and the same shall be submitted to the university for moderation and
Head, Dept. of Education in DVD or hard disc.

Internship semester wise abstract

Semester No of weeks / days | Internship Activities
Semester-I One /6 days Pre-internship-I School observation
(Peer teaching 5 lessons in each
pedagogy in the college)
Semester-I One/6 days Pre-Internship-l1l | Workshop on Learning Resources
Three/20 days Internship-I Development (in the college)
10 teaching plans in each pedagogy
Semester-Il| Eight /46 days Internship-II 20 plans in each pedagogy
School based -research- PTA &
SMC
Semester-1V Seven / 42 days Internship-Ili 10 plans in each pedagogy
Dissertation -Research and
reporting
Total 20 weeks / 120 days
Sem-| Projects / Activities /tasks/period plans/field engagement/ etc.

Pre-internship

Day-1

Pre-internship- workshop- sensitization and preparation of students to
develop ownership towards school internship. Feeling of my school.

5-days

Visit to- Visiting schools under various managements and
organizations-State board, CBSE, Navodaya, Army, Model, KGBYV,
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Residential, Corporation-SC/ ST/BC, resource centres, SIET, and their
libraries. Observing regular teachers all through and noting all minute
details and reporting about teacher and teaching-reflections and
learning through observation. A format will also be provided for
guidance and self-observations other than the format can also be
recorded in detail.

Students shall video graph their visits and other details with geo-tag
photographs. Jury shall be conducted at the college level with two
teachers, one mentor and other faculty members.

Students shall make the presentation of their visits and submit a report
to the jury.

20 days

peer teaching @ 5 lessons in two methods. Students shall teach five
lessons in each content cum pedagogy, @ 20 mts duration of each
lesson. All the students in each content cum - pedagogy shall observe
the lessons of all peer group. Each student shall observe five lessons
of the peer students in each pedagogy.

Sem-Il -Internship
-20 days

Teaching i @ 5 lessons i in two pedagogies. Generic lessons 10.
All regular activities of the school from assembly to last bell students
shall be present. Teaching i @ 10 lessons i two pedagogies.
Generic lessons- 10 period plans, in school and learn best practices
and conduct activities. Students shall make the students to recite
shatakas and Geeta and hold small contests and competitions and
participation in all activities.

Twoi days

Demonstration of period plans by teacher educators in cooperating
schools.

Showing some excellent model plans to inspire student teachers.
Writing letters to the HM/Principal, class teacher- for permission and
showing interest, familiarity and humility to learn about the good
practices from school and spend quality time in school

Two days

One day Orientation to school teachers-at the allotted schools /
college on internship and familiarization with new guidelines and
studentsd activities.

Period plans should be corrected by the respective method teachers
before the commencement of teaching in school. No student should
teach without the approved period plan and related teaching learning
material and teaching aids.

One day

Approaching school HM with formal letters from the college along with
in charge teacher educator- meeting, communicating/negotiating with
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HM and keepinggoodrappor t wi t h HMés and t ¢

Semester i |
Internship, 8
weeks- 46 Days

20-period plans in each pedagogy subject (5-ICT integrated, 5-plans
with- innovative methods, 5- whole child development remaining 5
constructivist period plans.)  orientation.

Conducting PTAs, SMCs, Stories, local area surveys, PTA meetings,
SMC meetings Reports, planning school activities along with the
regular teachers, school budget, participating in all school activities
along with the regular teachers. preparing timetables, planning
scholastic and non-scholastic activities and conducting as per
schedules, academic auditing procedures.

Finalization of SMCs & PTAs. Finalization of community experience-
based Reports

Acquainting with school and making school map -resource mapping
and making a map and displaying conspicuously till the end of
internship. land, water, energy, greenery, building, material, waste
bins etc.

Preparing a data base of school children with basic details and
preparing analytical r efgmilyr beckgrotind
to facilitate teaching effectively and conduct other activities.

Visiting c himotivating padests, Rlannireg £ommunity
surveys, concerts, exhibitions, yoga, English language enrichment
programs

Ral l i es, c a mpies,,Recortling bllsaétivitiescwith reflection-
recording in reflective journal. Organizing teaching aids, science,
social science and language exhibitions, conducting games, sports,
various club activities, conducting competitions A wall may be
reserved for each club and display activities regularly in the school.
Students shall take geotag- photos and video graph and store the
images and works to display all the events at school upload in their
websites. Also, they should submit to the head, dept. of education
and controller office and also to moderation board at the end of every
semester.

Student teachers
are resource to a
school

Student teachers wil/l assist a
work, guiding and conducting activities for children, taking up
remedial classes for children who lag behind the schedule for any
reason, pooling resources for teaching and learning, preparing
teaching aids, recording innovative practices of school and
popularizing. Conducting mock sessions-parliament, assembly,
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celebrating important days 1 environment, science, health, national,
historic, et c. Preparing a | ist
wall to get noticed. Maintaining and updating school records. Planning
budget. Popularizing children enrolment and retention and helping
teachers from facing absenteeism. By the end of internship student
teachers will be able to acquaint with all the duties and functions of a
regular teacher develop passion for teaching and love for children and
a positive attitude to help children to learn.

Semester- IV
Internship

7 weeks 42 days

Teaching at allotted schools- 10-period plans in each pedagogy
subject (Vocational plans-3; General plans-2 & Innovative plans-5)
Research based reporting-full time participation in school
activities associated with school from morning to evening

Planning all types of surveys, clubs and forums, rallies,
campaigns - science clubs, forums, eco-clubs, literary clubs, study
clubs, language clubs, sports clubs, PTA associations, SMC
meetings, forums, rallies, campaigns, awareness programs, and field
- based stories and identifying cases, problems for action research.
etc. planning remedial programs. Finalization of Action research-
based report Finalization of reflective journal and e-portfolio-
assessment, CCE Oral stories, stories related to the place, and so on.

Finalization of e-portfolio and reflective journal and present for the jury
with all four semesters data and reflections of all the activities as per
the guidelines given.

Finalization of CCE records and preparing for jury evaluation.

Finalization of dissertation as per the guidelines provided. Students
can select a simple relevant topic from the school related or any other
education related area and conduct research as per the guidelines
provided.

Thanks giving program 71 acknowledging Principal/HM, Teachers,
students in assembly and followed by Thanks giving letters,
Acknowledging supervisors and principals for their cooperation and
guidance. Leave the school with a feeling of accomplishment &
spiritual feeling of self i contentment. Keeping a record in the school
with student t e-a oviioh wiblse contented in $csool
from year to year.

Students resolve to become professional and excellent teacher order
for the future and create Viswa gurus for globe.
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Foundation Courses
Semester-Il
Paper-IX (EDN -09)
Sociological Foundations of Education

Credits 4 Marks: 100 (70+30)

Course Learning Outcomes:
After completion of this course, student teachers will be able to:

O¢ O¢ O¢ O¢ O«

O¢ O«

UNIT T

2.
3.
4.

recognize the social context of education,

outline the meaning, nature, and scope of educational sociology,

establish the link between education and society

analyze the main agents of socialization, such as family, school, community and peer groups,
analyze the impact of culture on education through a study of dimensions of culture and their
importance to education practices,

recognize the different aspects of social stratification,

identify the close relationship between education and modernization, the role of education in
Modernization, and factors and constraints to social change.

1: Education and Society

Conceptual clarity of the following terms: society, social behavior, status, institution, ideology,
system, sub-system, socialization, social system, social values and norms, conflict,
modernization

Relationship between Education and Society

Educational sociology and social perspective of education: meaning and functions

Education as a Social System.

UNIT- 2: Social Processes of Education
1. Social Process: The process and forms of social interaction
2. Socialization: Meaning, Process, emergence of self; and Resocialization.
3. Methods of socialization: a. selective exposure b. modeling, c. Identification, d. positive

reinforcement, e. negative reinforcement, f. nurturance

4. Social agencies of Education: Home (Indian family system, Changing role of family),

peer group, school and community and their extended role in the modern context.

5. Culture: Meaning, Characteristics of Culture; cultural lag, Cultural conflict, cultural
ambivalence, cultural tolerance and its implications to education. Relationship between
Culture and Education. Creating cultural competencies.

UNIT T

3: Social Change and Education

1. Social Change: Meaning and Factors of Social Change. Role of education and teachers in
relation to social change.
2. Modernization: Meaning and Attributes of Modernization and role of education in Modernization
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3. Social Stratification and education: Indian and western context
4. Democracy and Education

UNIT- 4: Equalization of educational opportunities

1. Equality: Concept of equality, Constitutional provisions for Social equality.

2. Nature and forms of Inequality including Dominant and Marginalised groups, Gender
inequalities in Schools; Public i Private; Rural -Urban i Tribal.

3. Gender issues and girl child education: International ( SDGs), National and Regional
Interventions;

4. Equalization of educational opportunities among SC, ST, Girls and the CWSN. Legal
interventions on Child Marriage and child labor Act, Educational Policies and Acts

5. Equity: Measures taken by Central and State Government in realizing social justice.

UNIT i 5: Contemporary issues in education

1. Economics of Education a.Meaning & scope b. Education as Human Capital; and
c. Education i Human Resource Development

2. National and Emotional Integration in the Indian Context: Concept and Need for Nurturing
Diversity and Fostering Inclusion

3. International understanding-concept and meaning; Role of teacher and school in
International understanding

4. Peace education-Concept, meaning and nature; Role of school in promoting peace
Education

5. Liberalization, Privatization and Globalization in Education.

Suggestive Mode of Transaction

The course content transaction will include the following:

Planned lectures infused with multimedia /power-point presentations.

Small group discussion, panel interactions, small theme-based seminars, group discussions,
cooperative teaching and team teaching, selections from theoretical readings, case studies,
analyses of educational statistics and personal field engagement with educationally
marginalized communities and groups, through focus group discussion, surveys, short term
project work etc.

0 Hands on experience of engaging with diverse communities, children, and schools.

O« O«

Engagement
1. Group discussion on implications of sociology of education
2. Critical reflections on relationship between society and education
3. Explore mass media as a social agency of education
4. Debate on implications of contemporary education system on society
5. Campus visits to explore spaces of social learning.
6. Working in archives, collecting oral histories,per f or mi ng oneds art for a g
7. Data tables of sociological, historical, cultural events to reflect on their significance as change

events.
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8. Collecting real life incidents, anecdotes, stories and experiences of children related to gender,
class, caste, marginalization, deprivation, unawareness and exploitation. Reflecting over the
issues.

Suggestive Mode of Assessment
The assessment will be based on the tests and assignments.

References
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2. Vikas Publication.
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4. Anand, C L. (1993). Teacher and Education in the Emerging Indian Society. New Delhi:
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7. Blaug, M. (1997). Economic Theory in Retrospect: A History of Economic Thought
from Adam Smith to J. M. Keynes, 5th Edition. Cambridge: Cambridge University Press.
8. Delors, Jacques (1996). Learning: The Treasure Within. Paris: UNESCO.
9. Dhavan, M.L. (2005). Philosophy of Education. Delhi; Isha Books.
10. Havighurst, R. (1995). Society and Education. Boston: Allyn and Bacon.
11. Thakur, A. S. &Berwal, S. (2007). Education in Emerging Indian Society, New Delhi:
National Publishing House.
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Foundation Courses
Semester-l|
Paper-X (EDN -10)
Educational Psychology Theory and Practice
Credits 4 Marks: 100 (70+30)

Learning Outcomes

1.

N

The student will be able to understand the importance of Educational Psychology, and explain
the different methods of Educational Psychology

The student will be able to understand about Learning and the different theories of Learning

The student will understand the concept of constructivism and be able to use the constructivist
approach to learning in the teaching learning process

The student will understand the basic concepts related with memory, thinking, creativity and
Problem Solving

The student will understand the concept of classroom management and develop the skills of
classroom management

The student will understand the concept of Exceptional Children and the different types of
Exceptional children, and the special educational provisions that are to be necessarily provided
to them

The student will be able to understand the Concept of Intelligence and Personality and its
theories and be able to appreciate its importance in teaching learning process.

UNIT-I: Introduction to Educational Psychology

Educational Psychology: Meaning, Nature and Scope of Educational Psychology

Functions of Educational Psychology, Meaning of Method, Methods of studying Behaviour-
Observation, Introspection, Experimentation method, Interview, Case study, Questionnaire,
Cross-Sectional method, Longitudinal method, Sequential method, Survey method

Schools of Psychology and their contribution to Education: Structuralism, Functionalism,
Associationism, Behaviorism, Gestaltism, Psychoanalysis, Neo-Freudians, Humanistic
Psychology

Sensory Process: Sensory Processes, Receptors and Effectors, Properties or attributes of
sensation, Sensory Channel Processing: Sensory Stimuli, Transduction, Conduction, Afferent
code and Experience

Perceptual Processes: Nature and Definition of Perception, Characteristics of perception,
processes involved in perception, Differences between perception and sensation, Differences
between perception and attention, Role of past experience in perception

UNIT-II: Learning and Motivation

1.

Learning: Nature and Definition of Learning, process of learning, Learning and performance,
Learning and Maturation, Learning and Imprinting, Outcomes of Learning, Factors influencing
learning

Kinds of Learning: Verbal Learning, Motor Learning, Stimulus learning, Response Learning;
Learning Curve- Plotting a learning curve, characteristics of learning curve,
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10.

11.

12.

13.

14.

15.

Intentional Learning and Incidental Learning

Verbal Learning: Material used to study verbal learning, Methods for measuring verbal learning,
Methods of verbal learning

Critical Understanding of Theories of Learning and its implication to Education: Trial and Error

Theory of Learning, Thorndiked s Law of Learning, Theory of Cl ¢
Conditioning, Theory of I nsightf ul Learning, Gu
Theory of Learning, Tol mandbs Sign Learning, Gagr

of Experiential Learning

Social Cognitive view of Learning: Social Cognitive theory- Albert Bandura, Beyond
behaviourism, Triarchic Reciprocal Causality; Modeling- Learning by observing others i
Elements of observational Learning- attention, retention, production, and motivation and
reinforcement, observational Learning in Teaching; Self-Efficacy and Agency- Self-Eficacy, Self-
Concept, and Self-Esteem, Sources of Self-Efficacy, Self-Efficacy in Learning and Teaching,
Teachers sense of self-efficacy, Self-regulated Learning, Models of self-regulated learning and
agency, Teaching towards self-efficacy and self-regulated learning.

Transfer of Learning: Theories of Transfer of Learning or Training
Constructivism: Constructivist Vi ew ructivism, | ear r
Constructionism, how is knowledge constructed, knowledge situated or general? complex
learning environments and authentic tasks, understanding the knowledge construction process,
student ownership of learning; Applying constructivist perspective: Inquiry and Problem based
learning, Cognitive apprenticeships and reciprocal teaching, collaboration and cooperation, tasks
for cooperative learning, Designs for Cooperation, reaching every student using cooperative
learning, Dilemmas of constructivist practices, Service Learning

Memory Process: What is Memory? Information Processing model of Memory, Atkinson-Shiffrin
Model of Memory, Types of Long term memory- Episodic memory, Semantic memory,
Procedural memory; The process of Retrieval in memory, Organization in memory, Hermann
Ebbinghaus Study of memory, Fredrick Bartlett Study of memory

Forgetting: What is Forgetting? Types of forgetting, Theories of Forgetting- Decay or Disuse
theory, I nterference Theory, Bar t | e etting #Motivatece w r e
Forgetting, Reminiscence; Causes of Forgetting; Memory Span; Strategies for improving
memory

Thinking: Meaning and nature of thinking, Types of thinking, Theories of thinking 7 Central
theory, Peripheral Central theory, Training or Development of Thinking

Critical thinking and argumentation: who is a critical thinker, standards of critical thinking- clarity,
accuracy, precision, relevance, depth and breadth, Critical thinking benefits and barriers, Paul
and Elder model of critical thinking, applying critical thinking in specific subjects

Creativity: What is Creativity? Nature and characteristics of creativity, Theories of Creativity,
Nurturing and stimulation of Creativity, Improving Creativity

Problem Solving: Meaning and Definition, Steps in Problem solving, Factors affecting problem
solving, Strategies of Problem solving, Barriers of Problem solving

Motivation: Concept of motivation, Primary motives, Secondary motives, motivation cycle, Types
of Motivation- Intrinsic motivation, Extrinsic motivation; Needs, Drives and Incentives,
Homeostasis, Measurement of motivation, Principles of motivation, Techniques of motivation in
classroom situation, Theories of motivation 7 Behavioural approach, Humanistic approach,
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Cognitive approach, and Social Cognitive approaches to motivation. Motivation and Goal
Orientation, Learned Helplessness, Frustration of motives- Frustration

16. Conflict of motives: Approach-Approach Conflict, Approach-Avoidance Conflict, Avoidance-

Avoidance Conflict, Double or Multiple Approach Avoidance Conflict.

UNIT-IIIl: Classroom Management and Affective Processes

1.

Emotions: What are Emotions, Nature and Characteristics of Emotions, Kinds of Emotions,
Meaning of Emotional maturity, Development of Emotions and Emotional maturity, The
characteristics of Emotionally Matured person, Theories of Emotions i The common sense view,
James-Lange Theory, Cannon-Bard Theory, Activation Theory, Cognitive Theory of Emotion,
Cognitive Appraisal theory of Emotion, Emotion and Competence, Emotion and Culture,
Emotional Intelligence: Meaning and Definition, Importance of Emotional Intelligence,
Development of emotional intelligence, Measurement of emotional intelligence.

Attention: Meaning of Attention, Selectiveness of attention, Types of attention, Factors or
determinants of attention, Span of Attention, Shifting or Fluctuations of Attention, Division of
Attention, Sustained Attention, Distraction

Aptitude: Meaning and nature of Aptitude, Aptitude testing, Utility of aptitude tests

Classroom Management: Classroom management, The Goals of Classroom management,
Creating an effective and positive learning environment, Establishing an effective classroom
climate, Dealing with Discipline problems- Strategies for managing misbehavior of students,
What practices contribute to effective classroom management, Application of Applied Behaviour
Analysis to manage Behaviour problems, How can serious behavior problems be prevented,
Influence of Home and Family on Classroom Behaviour

UNIT-1V: Children with Development Disabilities and Exceptionalities

1.

Exceptionality: Concept of Exceptionality and Exceptional Children, The importance of Abilities,
Disability versus handicap, Disability versus inability, Educational Definition of Exceptional
Learners, Prevalence of Exceptional Learners,

Special Education: Meaning and Definitions of Special Education, Nature and Characteristics of
Special Education, Objectives of Special Education, History and Origins of Special Education,
Concept of Integrated and Inclusive Education, The Right of Persons with Disabilities Act, 2016
Learners with Intellectual and Developmental Disabilities: Definitions, Prevalence, Causes,
Identification, Psychological and Behavioural characteristics, Educational Considerations
Learners with Learning Disabilities: Definitions, Prevalence, Causes, Identification, Psychological
and Behavioural characteristics, Educational Considerations

Learners with Attention Deficit Hyperactivity Disorders: Definitions, Identification, Causes,
Psychological and Behavioural characteristics, Educational Considerations

Learners with Emotional or Behavioural Disorders: Definitions, Prevalence, Causes,
Identification, Psychological and Behavioural characteristics, Educational Considerations
Learners with Autism Spectrum Disorder: Definitions, Prevalence, Causes, Identification,
Psychological and Behavioural characteristics, Educational Considerations

Learners with Communication Disorders: Communication Variations, Language Disorders,
Classification of Language Disorders, Speech Disorder,
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9. Learners who are Deaf or Hard of Hearing: Definition and Classification, Prevalence,
Identification of Hearing Impairment, Educational considerations

10. Learners with Blindness or Low Vision: Definition and Classification, Prevalence, Causes of
Visual Impairment, Psychological and Behavioural Characteristics, Educational Considerations

11. Learners with Low-Incidence, Multiple and Severe Disabilities - Traumatic Brain Injury, Deaf-
Blindness, Definition and Prevalence, Educational considerations

12. Learners with Special Gifts and Talents: Definition of the term Giftedness, Education of Gifted
Children

13. Neglected Groups of Students with Special Gifts and Talents: Underachievers, Students with low
socioeconomic status families or who live in Remote areas,

14. Juvenile Delinquents: Who are Juvenile Delinquents? Treatment and Reformatory Measures for
Delinquency,

UNIT-V: Intelligence and Personality

1. Intelligence: Concept of Intelligence, Intelligence as a Process, Intelligence: One Ability or Many,
Fluid Intelligence, Crystallized Intelligence, Role of Heredity and Environment

2. Theories of Intelligence- Factor theories of Intelligence, Cognitive theories of Intelligence,
Mul tiple Intelligence, Howar d Gar dn e riniefligeichir or i e s
Schools, Intelligence: Role of Heredity and Environment

3. Measuring Intelligence: Classification of Intelligence tests, Meaning of an IQ Score, Group
versus Individualized 1Q Scores, Flynn Effect, Interpreting 1Q Scores, Intelligence and
Achievement, Gender Differences in Intelligence. Intelligence in Indian Context i Buddhi, Sthir -
Buddhi

4. Personality: Meaning of Personality, Approaches to the Study of Personality: Type Approach,
Trait Approach, Type cum Trait Approach, Psycho-analytic approach, Behaviouristic Approach to
Personality i Dolland and Miller Early Social Learning theory, Bandura and Walters Later Social
Learning Theory, The Humanistic Theory of Personality- Roger s Sel f t heory, Ma
Self-Act ual i sat i on ,eonKofl Petsondlity, WivenFacsor Motel of Personality, Indian
perspective (Vedic and Buddistist); Assessment of Personality: Rating Scales and
Questionnaires, Projective Tests of Personality,

5. Guidance and Counseling: Meaning and Definition of Guidance, Need of Guidance in Schools;
Counseling: Meaning and Definition of Counseling, Relationship between Guidance and
Counseling, Approaches of Counseling i Directive Counseling, Non Directive Counseling and
Eclectic Counseling

Field engagements:
1. Conduct a learning curve experiment where students learn a new skill and plot their individual
learning curves
2. Design and implement observational learning activities in a classroom setting and reflect the
outcomes
Design and implement problem based learning and report the outcomes
Evaluate critical thinking skills among students.
Measure emotional intelligence of students
Conduct an experiment to measure attention span and discuss strategies for enhancing

o0k W
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attention among students.

Administer aptitude tests to peers or students , gaining practical experience in testing.

Plan and organize visits to special education centres or schools to observe and interact with
learners with various exceptionalities.

Administer intelligence tests on students and analyze the results.
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Content cum Pedagogy courses
Semester-ll
Paper-XI A (EDN -11A)
Content and Pedagogy of Mathematics

Credits 4 Marks: 100 (70+30)

Course Learning Outcomes:
Student teachers will be able to:

0 Explore diverse backgrounds and interestsd chi
0 Familiarize the nature and functions of various instructional resources
0 Understand the need and importance of assessment in the learning process
0 Develop various types of tests for assessing students learning in mathematics
0 Design and develop innovative strategies and techniques for successful in teaching and
learning mathematics.
0 Conduct school- based research in the area of mathematics teaching.
0 Explain the various methods of exploring knowledge.

UNIT VI: School Mathematics Curriculum

1. History of Development of Curriculum Framework

2. Curriculum Framework, Curriculum and Syllabus

3. From Subject-centred to Behaviourist to Constructivist Approach, to Curriculum
Development.

. Recommendations of NCFSE-2023 and NEP-2020

. Trends of Mathematics Curriculum / Syllabus

. Print Resources- Textbooks, Popular science books, Journals and magazines

. Moving from Textbook to Teaching-Learning Materials, Going beyond the textbook-
Contextualization of Content.

Dal eds Co nsingthe Chne pf &Expériennec e

. Teacher as Curriculum Developer i Localized curriculum, place for Artisans knowledge
systems in curriculum, Local Innovators and Innovative Practices of mathematics i Indian
Knowledge System (IKS) and Mathematics

~N o 01 A~

©

UNIT VII: Learning resources/Materials for Teaching Mathematics

1. Learning Experiences and Resources

2. Mathematics Textbook as a Learning Resource, connecting textbook with real life examples

3. Development of Self Learning Materials- Physical and Digital forms - Charts, models, games
& toys, worksheets, websites, animations, audios, videos, images, simulations, digital
repository, AR, VR & Al-based digital resources and OERs.

4. Mathematics Laboratory, Virtual labs, Mathematics knowledge repositories, Mathematics
Clubs and Community of learners, Community resources and pooling of learning resources
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UNIT VIII: Revisiting the Content of School Textbooks and their Pedagogical Analysis

1. Understanding the following textbook subject matter from the pedagogical content knowledge
(PCK) perspective:

Sets, Relations and Functions, Trigonometric Functions, Complex humbers and Quadratic
Equations, Linear Inequalities, Permutations and Combinations, Binomial Theorem, Sequences
and Series, Straight Lines, Conic Sections, Introduction to three dimensional Geometry, Limits
and Derivatives, Advanced concepts in Statistics and Probability Relations and Functions,
Inverse Trigonometric Functions, Matrices, Determinants, Continuity and Differentiability,
Application of Derivatives, Integrals, Application of Integrals, Differential Equations, Vector
Algebra, Three Dimensional Geometry, Linear Programming, Advanced Concepts in Probability
and Bayes6 Theorem (( Class XI and Class XI1I Mat h

2. Pedagogical Analysis of the above subject matter shall be based on the following points:
a) Identification of concepts and processes,
b) Listing Learning/Behavioural Outcomes,
c) Activities and experiments,
d) Listing evaluation techniques and strategies, Concept Mapping.

3. Need for enrichment of the above content knowledge for effective learning and teaching.

UNIT IX: Professional Development of Mathematics teachers at the Secondary Stage
1. Skills:

a. Critical thinking, communication, dealing with students with patience and respect,

leadership, working within institutional goals and standards, responding to students timely
and

thoughtfully, and building relationships.

2. Competencies:
Selecting the learning area to be taught, setting criteria for success, informing students of
criteria ahead of the lesson, demonstrating the students the successful use of the knowledge/
skills through modelling, and evaluating student acquisition.

3. Professional development practices:

a. How to recognize an expert teacher? What does teacher professionalism involve?

b. Technology Integration in teaching learning

c. Formal professional development practices: Workshops, conferences, and courses that are
designed to help teachers learn new skills and strategies.

d. Informal professional development practices: reading professional literature, participating in
online forums, and collaborating with colleagues

e. Professional Growth, Professional Ethics and Code of Teacher

4. A Few I mportant Qualities of Secondary School
Teach, relate it to Real Life, Have Clear Objectives, Use Effective Discipline, connect with
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Students, Be Consistent, Be Flexible, communicate with Parents, Be Positive, etc

5.Teacher as a Researcher i Action research in Mathematics, Areas of action research, steps
in action research

UNIT X: Assessment and Evaluation in Mathematics
1. Assessment based on learning outcomes and Academic Standards
2. Strategies for continuous assessment. Significance of school based assessment and

gualitative
assessment ; formative and summative assessment
3. Performance assessment: Assessment of group activities, field observations; recording and
reporting.

4. Creating platform and strategies for self and peer assessment.

. Assessment of lab skills, assignments, projects, presentations.

6. Unit test based on TOS (Table of Specification) and its importance; question paper setting,
types of test items and preparing answer key and criteria for scoring.

7. Portfolio management.

8. Assessment as feedback mechanism for improvement in teaching learning.

[

Field Engagement
1. Develop physical and digital learning resources.
2. Critical Analysis of Mathematics Content of Class XI and XII
3. Exploring and narrating the different learning spaces for teaching mathematics.
4. ldentify specific problems of teaching mathematics and plan suitable strategies
5. Compare the mathematics education at secondary level in different countries
6. Analyse NAS and PISA Tests scores
Suggestive Mode of Transaction:
Lecture cum discussion, group work, lab work, projects storytelling, toy based and model
making, ICT enabled methods, Activity based and Art Integrated

Suggestive Mode of Assessment:
Written test, classroom presentation, workshop, assignments, practicum, sessional and terminal
semester examination
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Content cum Pedagogy courses
Semester-ll
Paper-XI B (EDN -11B)
Content cum Pedagogy of Biological Sciences

Credits 4 Marks: 100 (70+30)

Course Learning Outcomes:
Student teachers will be able to:

~

0 Familiarize different approaches and strategies of learning Biological science at the
secondary school stage.

0 Plan and develop learning outcome-based lesson plans.

0 Compare different types of lesson plans.

0 Apply proper pedagogy in teaching biological science.

0 Categorize approaches, activities, and resources for teaching-learning.

0 Use teaching learning materials effectively in teaching biological science.

0 Identify learning resources from the immediate environment.

0 Use online, digital, and other resources in the teaching-learning process.

0 Analyse biological science textbooks of secondary stages.

0 Apply the concepts of biological science in daily life.

0 Reflect on classroom processes.

0 Familiarise and apply different assessment practices.

0 Compare merits and demerits of different types of assessment.

0 Prepare unit test items based on TOS and develop different types of test items.
0 Construct and administer the diagnostic and achievement test.

0 Apply tools and techniques of assessment in teaching learning process.

0 Outline Emerging Trends and Innovations in classroom teaching of biological science

UNIT VI: School Curriculum in Biological Science

1.
2.
3.

~N O 01 b~

©

History of Development of Curriculum Framework

Curriculum Framework, Curriculum and Syllabus

From Subject-centred to Behaviorist to Constructivist Approach to Curriculum
Development.

. Recommendations of NCFSE-2023 and NEP2020

. Trends of biological Science Curriculum / Syllabus

. Print Resources- Textbooks, Popular science book, Journals and magazines

. Moving from Textbook to Teaching-Learning Materials, Going beyond the textbook-

Contextualization of Content.
Dal eds Con eUsingfthe Eong of Expeeemae e

. Teacher as Curriculum Developer i Localized curriculum, place for Artisans knowledge

Systems in curriculum, Local Innovators and Innovative Practices of biological science 1
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Indian Knowledge System (IKS) and biological science

UNIT VII: Learning Resources in biological Science
1. Identification and use of learning resources in biological science from the environment.
2. Textbook, handbook, teachersdé manual, | aborato
3. Non print and digital resources- websites, animations, audios, videos, images,
simulations, digital repository, AR, VR & Al-based digital resources and OERs.
. Charts, models, games & toys, worksheets, garden, museum, aquarium and terrarium.
. Science laboratory- design, management and practices; virtual laboratories.
. Science kits, science clubs, science fairs, science exhibitions and science parks.
. Community resources and pooling of learning resources.

~N o O A~

Unit VIII: Revisiting the Content of School Textbooks and their Pedagogical Analysis
1. Understanding the following textbook subject matter from the pedagogical content knowledge
(PCK) perspective:

i. Class Xl Biology
Diversity in the Living World
(The Living World, Biological Classification, Plant Kingdom and Animal Kingdom)
Structural Organisation in Plants and Animals (Morphology of Flowering Plants,
Anatomy of Flowering plants and structural organisation in Animals)
Cell Structure and Functions (Cell: The Unit of Life, Bio molecules and Cell Cycle
and Cell Division; Plant Physiology (Photosynthesis in Higher Plants, Respiration in
plants and Plant Growth and Development; Human Physiology (Breathing and
Exchange of Gases, Body Fluids and Circulation, Excretory Products and their
Elimination, Locomotion and Movement, Neural Control and Coordination, Chemical
Coordination and Integration)

ii. Class Xll Biology
Reproduction (Sexual Reproduction in Flowering Plants, Human Reproduction and
Reproductive Health); Genetics and Evolution (Principles of inheritance and
Variation, Molecular Basis of Inheritance and Evolution) Biology in Human Welfare
(Human Health and Disease, Microbes in Human Welfare); Biotechnology
;(Biotechnology principles and Processes, Biotechnology and its Applications);
Ecology (organisms and Populations, Ecosystem, Biodiversity and Conservation)

2. Pedagogical Analysis of the above subject matter shall be based on the following points:
a) Identification of concepts and processes,
b) Listing Learning/Behavioural outcomes,
c) Activities and experiments; Listing evaluation techniques and strategies.

3. Need for enrichment of the above content knowledge for effective learning and teaching.
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UNIT IX: Professional Development of Biological science teachers at the Secondary

Stage

1. Skills:
Critical thinking, communication, dealing with students with patience and respect,
leadership, working within institutional goals and standards, responding to students
timely and thoughtfully, and relationships.

2. Competencies:
Selecting the learning area to be taught, setting criteria for success, informing students
of criteria ahead of the lesson, demonstrating the students the successful use of the
knowledge/ skills through modelling, and evaluating student acquisition.

3. Professional development practices:

a. How to recognize an expert teacher? What does teacher professionalism involve?

b. Technology Integration in teaching learning

c. Formal professional development practices: Workshops, conferences, and courses

that
are designed to help teachers learn new skills and strategies.

d. Informal professional development practices: reading professional literature,
participating in online forums, and collaborating with colleagues

e. Professional Growth, Professional Ethics and Code of Teacher.

4. A Few Important Qualities of Secondary School Teacher:
Be Passionate, Know What You Teach, Relate it to Real Life, Have Clear Objectives,
Use Effective Discipline, Connect with Students, Be Consistent, Be Flexible,
communicate with Parents, Be Positive, etc.

5. Teacher as a Researcher i Action research in biological science, Areas of action research,
steps in action research

UNIT X: Assessment and Evaluation in Biological Science

1. Assessment based on learning outcomes.

2. Strategies for continuous assessment. Significance of school based assessment and

gualitative
assessment;f or mati ve and summati ve assessment,

3. Performance assessment: Assessment of group activities, field observations; recording and
reporting.

4. Creating platform and strategies for self and peer assessment.

. Assessment of lab skills, assignments, projects, presentations.

6. Unit test based on TOS (Table of Specification) and its importance; question paper setting,
types of test items and preparing answer key and criteria for scoring.
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7. Portfolio management.
8. Assessment as feedback mechanism for improvement in teaching learning.

Field Engagement

1.

o gk LN

™~

9.

10.
11.
12.
13.
14.
15.
16.
17.

18.
19.
20.
21.

22.

23.

24,
25.

Develop learning outcomes for the concepts of biological science at the secondary
stage.

Establish horizontal and vertical linkages with other subjects.

Explore contributions of Indian scientists in the development of biological science.
Preparation of one working model on the concepts of biological science.

Digital content creation on any two concepts of science at secondary stage.
Preparation of a lesson plan keeping in view blended learning approach for the concepts
of biological science followed by seminar/presentation.

Simulated Teaching session

Seminar presentation on historical development of biological science including
contributions of different scientists

Formulating academic standards, Objectives & Learning Outcome

Developing Concept maps

Identification and use of learning resources in science from the surroundings
Designing Activities to deliver biological Science Concepts

Identifying and integrating values in biological science concepts.

Designing ICT based learning material in biological sciences

Demonstrate different pedagogical approaches and strategies

Script writing for role playing in concepts of biological sciences.

Prepare write-ups on the teaching of science using interdisciplinary and multidisciplinary
approaches as recommended in NEP 2020.

Preparation of diagnostic test, administration and analysis of scores.

Preparation of portfolio of a student of secondary stage.

Planning for peer assessment and development of criteria and rubrics.

Organise a classroom/school seminar/ workshop on any theme of biological science that
impact society and science.

Pilot new ways of assessment using educational technologies focusing on 21 century
skills.

Exploration of Al based assessment tools.

Content Analysis (Class VIII, IX, X, XI and XII)

Lesson Research in Biological Science research

Suggestive Mode of Transaction

Lecture cum discussion/demonstration, hands-on activities, demonstration of discovery
approach, project approach, inquiry approach, experimentation, Problem-solving, concept
mapping, experiential learning, digital learning, art and environment integrated learning, and
sport integrated learning.
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Suggestive Mode of Assessment
Written test, classroom presentation, workshop, assignments, field engagement, practicum,
sessional and terminal semester examination

References /Learning Resources
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3. Frost, J. (2010). Learning to teach science in the secondary school, Routledge Taylor
and Francis Group

4. Goswami, M. (2018). Measurement and Evaluation in Psychology and Education,
Neelkamal Publications

5. National Council of Educational Research and Training. (April 2022). Mandate
documents Guidelines for the development of National Curriculum Frameworks.

6. National Education Policy 2020, MoE, Government of India

7. National Steering Committee for National Curriculum Frameworks, (2023). Draft

8. National Curriculum Framework for School Education-2023

9. Sharma, S.V. (2018). Science Education, ISBN:978-81-937186-0-5, RIE Ajmer.
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Content cum Pedagogy courses
Semester-l|
Paper-XI C (EDN -11C)
Content and Pedagogy of Social Science

Credits: 4 Marks: 100 (70+30)

Course Learning Outcomes:
Student teachers will be able to:

0 Use online, digital, and other resources in the teaching-learning process.

0 Understanding School curriculum in social science

0 Identify learning resources from the immediate environment and apply the

0 concepts of social science in daily life.

0 Categorize approaches, activities, and resources to assist and assess the pupils.
0 Understands the professional development of social science teacher

0 Use teaching learning materials effectively in teaching social science content at

the secondary stage

UNIT VI: School Curriculum in Social Science

1. History of Development of Curriculum Framework

2. Curriculum Framework, Curriculum and Syllabus

3. From Subject-centred to Behaviourist to Constructivist Approach in Curriculum
Development.

4. Recommendations of NCFSE-2023 and NEP2020

5. Trends of social science Curriculum / Syllabus

6. Print Resources- Textbooks, Popular social science books, Journals and magazines

7. Moving from Textbook to Teaching-Learning Materials, Going beyond the textbook-
Contextualization of Content.

8. Dal eds Co nsingthe Chre pf &Expériennec e

9. Teacher as Curriculum Developer i Localized curriculum, place for Artisans knowledge

systems in curriculum, Local Innovators and Innovative Practices of Social science 1 Indian
Knowledge System (IKS) and social science

Unit VII: Learning Resources/Materials in Social Science

1. Identification and use of learning resources in social science from the immediate environment
such as natural resources: soil, rocks, vegetation, crops, minerals and human resources.

2. Audio-visual, print and electronic resources in social science. Multimedia & ICT resources
and online & digital resources. Digital repository and Al-based digital resources.

3. Social science projects, clubs, fairs, exhibitions and visits places of historical and

geographical
importance.

4. Social science laboratory/museum as a learning resource including virtual laboratories.
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5. Community resources and Pooling of learning resources.

Unit VIII: Revisiting the Content of School Textbooks and their Pedagogical Analysis
1. Understanding the following textbook subject matter from the pedagogical content
knowledge

(PCK) perspective:
A) The Earth, Landforms, Climate and Atmosphere, .Water and Oceans, Life on Earth
Biodiversity and Conservation, .India-Location, Structure and Physiography, Drainage System,
Climate and Vegetation, Natural Hazards and Disasters, Introduction to Maps, Latitude,
Longitude and Time, Map Projections, Topographical Maps, Remote Sensing, Introduction to
Political Theory, Freedom, Equality, Social Justice, Rights, Citizenship, Nationalism,
Secularism, Various aspects of Indian Constitution, Early Societies, Empires, Changing
Traditions, Towards Modernisation, Indian Economy on the Eve of Development, Indian
Economy 1950-1990, Economic Reforms since 1990, Liberalisation, Privatisation and
Globalisation, Human Capital Formation in India, Rural Development, Employment,
Environment and Sustainable Development, Statistics for Economics.
B) The Harappan Civilisation; Kings, Farmers and Towns -Early States and Economies (600
BCE-600CE); Kinship, Caste and Class T Early Societies (600 BCE-600CE); Thinkers, Beliefs
and Buildings-Cultural Development (600 BCE-600CE)
C) Through the Eyes of Travellers: Perceptions of Society (tenth to seventeenth centuries);
Bhakti T Sufi Traditions: Changes in Religious Beliefs and Devotional Texts (c. eighth to
eighteenth centuries); An Imperial Capital: Vijayanagara (fourteenth to sixteenth centuries);
D) Peasants, Zamindars and The State: Agrarian Society and the Mughal Empire (sixteenth-
seventeenth centuries);
E) Colonialism and The Countryside: Exploring Official Archives; Rebels and The Raj:1857
Revolt and its Representations;
E) Mahatma Gandhi and The Nationalist Movement: Civil Disobedience and Beyond;
F) Framing the Constitution: The Beginning of a New Era.
G) Nature and Scope of Human Geography; The World Population- Distribution, Density and
Growth; Human Development; Transport and Communication; International Trade; Data, Data
Processing, Spatial Information Technology; Human settlements; Land, Water, Mineral and
Energy Resources and Sustainable Development,
H) The End of Bipolarity; Contemporary Centres of Power; Contemporary South Asia;
International Organisations; Security in the Contemporary World; Environment and Natural
Resources;
1) Globalisation;
J) Politics in India since Independence;
K) Introduction to Microeconomics and Macroeconomics; Theory of Consumer Behaviour;
Production and Costs; The Theory of the Firm under Perfect Competition; Market Equilibrium;
National Income Accounting; Money and Banking; Determination of Income and Employment;
Government Budget and the Economy; Open Economy Macroeconomics. (Class Xl and Class
XII text books)
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2.Pedagogical Analysis of the above subject matter shall be based on the
following points:

a) Identification of concepts and processes,

b) Listing Learning/Behavioural Outcomes

c) Activities and experiments

d) Listing evaluation techniques and strategies,

e) Concept mapping

3.Need for enrichment of the above content knowledge for effective learning and teaching.

UNIT IX: Professional Development of Social science teachers at the Secondary Stage
1. Skills:
a. Critical thinking, communication, dealing with students with patience and respect,
leadership, working within institutional goals and standards, responding to students timely
and thoughtfully, and building relationships.

2. Competencies:
Selecting the learning area to be taught, setting criteria for success, informing students of
criteria ahead of the lesson, demonstrating the students the successful use of the
knowledge/skills through modelling, and evaluating student acquisition.
3. Professional development practices:
a. How to recognize an expert teacher? What does teacher professionalism involve?
b. Technology Integration in teaching learning
c. Formal professional development practices: Workshops, conferences, and courses that are
designed to help teachers learn new skills and strategies.
d. Informal professional development practices: reading professional literature, participating in
online forums, and collaborating with colleagues
e. Professional Growth, Professional Ethics and Code of Teacher

4. A Few Important Qualities of Secondary School Teacher:
Be Passionate, Know What You Teach, relate it to Real Life, Have Clear Objectives, Use
Effective Discipline, Connect with Students, Be Consistent, Be Flexible, communicate with
Parents, Be Positive, etc

5. Teacher as a Researcher i Action research in social science, Areas of action research, steps
in action research

UNIT X: Assessment and Evaluation in Social Science
1. Development of learning indicators 1 academic standards - performance-based assessment,
learners' records of observations.
2. Strategies for continuous assessment. Significance of school based assessment; formative
and
summati ve assessment, formal, infor mal and
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3. Performance assessment: Assessment of group activities, field observations; recording and
presentation reporting. Creating platform and strategies for self and peer assessment.
Assessment based on learning outcomes/ objectives.

4. Preparation of blue print, construction of test items and administration of tests for concepts of
social science such as demand-supply curve, central tendency, , geospatial data, structure of
the rocks and minerals, chemical changes in soil and its effects on agriculture, political
structure etc.

5. Concept and modes of evaluation: setting question paper, types of test items and preparing
answer key with criteria for scoring, making of test items for the concepts of social science
such as mitigation of natural hazards, environment and sustainable development, Early
Societies etc.

6. Assessment as feedback mechanism for improvement in learning teaching.

Field Engagement:

1. Preparation of minimum one working model/toy/game on the concepts of
social science.

2. Activities based on the syllabus of social science textbooks of secondary stage

3. Digital content creation on any two concepts of social science at secondary
stage.

4. Preparation of a lesson plan keeping in view blended learning approach for the
concepts of social science followed by seminar /presentation before the whole
group.

5. Preparation for teaching learning of a topic along with write up (name of
unit, name of the theme/topic, material used, procedure, learning outcomes).

6. Identification and use of learning resources in social science from the
surroundings.

7. Activities based on the syllabus of social science textbooks of the secondary stage:
A Demonstrat iabdfttieebry.cont i nent
A Working models of volcanoes, soil profile.
A Study of Il aw of diminishing return.

Suggestive Mode of Transaction

Lectures, hands-on activities, discovery approach, project approach, inquiry approach,
experimentation, problem-solving, concept mapping, collaborative & co-operative approach,
experiential learning, art integrated learning, sport integrated learning, story telling.

Assessment and evaluation
Written test, classroom presentation, workshop, assignments, practicum, sessional
and terminal semester examination.

References
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Content cum Pedagogy courses
Semester-ll
Paper-XIl A (EDN -12A)
Content and Pedagogy of Physical Science

Credits 4 Marks: 100 (70+30)

Course Learning Outcomes:
Student teachers will be able to:

0 Familiarize different approaches and strategies of learning science at the secondary
school stage.

0 Plan and develop learning outcome-based lesson plans.

0 Compare different types of lesson plans.

0 Apply proper pedagogy in teaching science.

0 Categorize approaches, activities, and resources for teaching-learning.

0 Use teaching learning materials effectively in teaching science.

0 Identify learning resources from the immediate environment.

0 Use online, digital, and other resources in the teaching-learning process.

0 Analyse science textbooks of secondary stages.

0 Apply the concepts of science in daily life.

0 Reflect on classroom processes.

0 Familiarise and apply different assessment practices.

0 Compare merits and demerits of different types of assessment.

0 Prepare unit test items based on TOS and develop different types of test items.
0 Construct and administer the diagnostic and achievement test.

0 Apply tools and techniques of assessment in teaching learning process.

0 Outline Emerging Trends and Innovations in classroom teaching of science

UNIT VI: School Curriculum in Physical Science

1.
2.
3.

~N o 01 A~

© o

History of Development of Curriculum Framework

Curriculum Framework, Curriculum and Syllabus

From Subject-centred to Behaviourist to Constructivist Approach, to Curriculum
Development.

. Recommendations of NCFSE-2023 and NEP-2020

. Trends of Science Curriculum / Syllabus

. Print Resources- Textbooks, Popular science book, Journals and magazines

. Moving from Textbook to Teaching-Learning Materials, Going beyond the textbook-

Contextualization of Content.
Dal eds Con eUsingfthe Eong of Expeeiemae e

. Teacher as Curriculum Developer i Localized curriculum, place for Artisans knowledge

systems in curriculum, Local Innovators and Innovative Practices of science i Indian
Knowledge System (IKS) and science
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UNIT VII: Learning Resources in Science

1.
2.
3.

~N o O A~

Identification and use of learning resources in science from the environment.

Textbook, handbo o k , teachersodé manual, |l aboratory
Non print and digital resources- websites, animations, audios, videos, images, simulations,
digital repository, AR, VR & Al-based digital resources and OERs.

. Charts, models, games & toys, worksheets, garden, museum, aquarium and terrarium.
. Science laboratory- design, management and practices; virtual laboratories.

. Science kits, science clubs, science fairs, science exhibitions and science parks.

. Community resources and pooling of learning resources.

Unit VIII: Revisiting the Content of School Textbooks and their Pedagogical Analysis

1. Understanding the following textbook subject matter from the pedagogical content knowledge

(PCK) perspective:

2.

i. Class Xl Physics

Units and Measurements; Motion in a Straight Line; Motion in a Plane; Laws of

Motion; Work, Energy and Power; System of Particles and Rotational Motion;
Gravitation; Mechanical Properties of Solids; Mechanical Properties of Fluids; Thermal
Properties of Matter, Thermodynamics; Kinetic Theory; Oscillations and Waves. Electric
Charges and Fields; Electrostatic Potential and Capacitance; Current Electricity; Moving
Charges and Magnetism; Magnetism and Matter; Electromagnetic Indication; Alternating
Current; Electromagnetic Waves; Ray Optics and Optical Instruments; Wave Optics;
Dual Nature of Radiation and Matter; Atoms, Nuclei and Fundamental Concepts in
Semiconductor Electronics

ii. Class Xl Chemistry

Basic Concepts of Chemistry; Structure of Atom; Classification of Elements and
Periodicity in Properties; Chemical Bonding and Molecular Structure; Thermodynamics;
Equilibrium; Redox Reactions; Concepts in Organic Chemistry and its Basic Principles
and Techniques; Hydrocarbons Solutions; Electrochemistry; Chemical Kinetics; the d-
and f-block Elements; Coordination Compounds; Haloakanes and Haloarenes; Alcohols,
Phenols and

Ethers; Aldehydes, Ketones and Carboxylic Acids, Amines and Biomolecules

Pedagogical Analysis of the above subject matter shall be based on the following points: a)

Identification of concepts and processes, b) Listing Learning/Behavioural Outcomes, c)
Activities and experiments) Listing evaluation techniques and strategies.

3.

Need for enrichment of the above content knowledge for effective learning and teaching.

UNIT IX: Professional Development of physical science teachers at the Secondary Stage

1.

Skills:
a. Critical thinking, communication, dealing with students with patience and respect,
leadership, working within institutional goals and standards, responding to students
timely and thoughtfully, and building relationships.
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2. Competencies:
a. Selecting the learning area to be taught, setting criteria for success, informing
students of criteria ahead of the lesson, demonstrating the students the successful use
of the knowledge/skills through modelling, and evaluating student acquisition.
3. Professional development practices:
a. How to recognize an expert teacher? What does teacher professionalism involve?
b. Technology Integration in teaching learning
c. Formal professional development practices: Workshops, conferences, and courses that are
designed to help teachers learn new skills and strategies.
d. Informal professional development practices: reading professional literature, participating in
online forums, and collaborating with colleagues
e. Professional Growth, Professional Ethics and Code of Teacher

4. A Few Important Qualities of Secondary School Teacher:
Be Passionate, Know What You Teach, Relate it to Real Life, Have Clear Objectives, Use
Effective Discipline, Connect with Students, Be Consistent, Be Flexible, communicate with
Parents, Be Positive, etc

5.Teacher as a Researcher i Action research in physical science, Areas of action research,
steps
in action research

UNIT X: Assessment and Evaluation in Physical Science
1. Assessment based on learning outcomes- Academic standards
2. Strategies for continuous assessment. Significance of school based assessment and

gualitative

assessment; formative and summative assessment,
3. Performance assessment: Assessment of group activities, field observations; recording and

reporting.

4. Creating platform and strategies for self and peer assessment.

. Assessment of lab skills, assignments, projects, presentations.

6. Unit test based on TOS (Table of Specification) and its importance; question paper setting,
types of test items and preparing answer key and criteria for scoring.

7. Portfolio management.

8. Assessment as feedback mechanism for improvement in teaching learning.

ol

Field Engagement
1. Develop learning outcomes for the concepts of physical science at the secondary stage.
2. Establish horizontal and vertical linkages with other subjects.
3. Explore contributions of Indian scientists in the development of physical science.
4. Preparation of one working model on the concepts of physical science.
5. Digital content creation on any two concepts of science at secondary stage.
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9.

10.
11.
12.
13.
14.
15.
16.
17.

18.
19.
20.
21.

22.

23.

24,
25.

Preparation of a lesson plan keeping in view blended learning approach for the concepts
of physical science followed by seminar/presentation.

Simulated Teaching session

Seminar presentation on historical development of physical science including
contributions of different scientists

Formulating academic standards, Objectives & Learning Outcome

Developing Concept maps

Identification and use of learning resources in science from the surroundings

Designing Activities to deliver physical Science Concepts

Identifying and integrating values in physical science concepts.

Designing ICT based learning material in physical sciences

Demonstrate different pedagogical approaches and strategies

Script writing for role playing in concepts of physical sciences.

Prepare write-ups on the teaching of science using interdisciplinary and multidisciplinary
approaches as recommended in NEP 2020.

Preparation of diagnostic test, administration and analysis of scores.

Preparation of portfolio of a student of secondary stage.

Planning for peer assessment and development of criteria and rubrics.

Organise a classroom/school seminar/ workshop on any theme of physical science that
impact society and science.

Pilot new ways of assessment using educational technologies focusing on 21 century
skills.

Exploration of Al based assessment tools.

Content Analysis (Class VIII, IX, X, XI and XII)

Lesson Research in physical Science research

Suggestive Mode of Transaction
Lecture cum discussion/demonstration, hands-on activities, storytelling, model making and toy

based,

demonstration of discovery approach, project approach, inquiry approach,

experimentation, problem-solving, concept mapping, experiential learning, art and environment
integrated learning, sport integrated learning.

Suggestive Mode of Assessment
Written test, classroom presentation, workshop, assignments, practicum, sessional and terminal
semester examination
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Paper-XIl B (EDN -12B)
Content and Pedagogy of Telugu
e P A -Zopwie < PZ

n o
Credits:4 FYRN 100 (70+30)

Ze B P %oFA T

t &y ', =3 A0~ AKHJ, Wiy med Aei =3:
A oo e -"mwmzdr erdoa sOZA T

GAi zaaz

NEP 20208P Z5 Z ®Z & b

A=l i e PKezd

AZ'ie ZA,

-Ze B PRKO A
peA=¢ @ -Zo U P: A=

A
A

Aor s I K3 A% W -izadazz' L y=0" 0o o
oAZ&H 31 Z0GZ

2.

o2 1 & APK SiZA* s &PZ N’ Qda Z« 1 Z

o b ZoBWiR Bl=e A-ZAeGzd W, ®Wi% , A o0AZ&adGZ.

ob 6@ 4 ZeWPKPZ”, G| ®WZza ZANPRY [ KA%

RZA  aA=4aAi 2864z

oA 1AM -ZoWP aAedCT iAZ ie Gz

Aob "7 Lie=KA% i G F@ia W o) Z&o = 1ANh-AZQZE
Zx V0 AeZA.

A BEd [oodd :
G|®za ZAedz

A ob =7 Q0 po b ZZe=8" ' NHE f

To To I

™

= Zx WU Ae@Z RO AedzZ KA%

Ve € -6:n Fo o ad cq

@ ZZ< 12 ZOf
1w’ i KZRZA arR 0 f
0

de PDH¥A
L0 GG A 2
A~ AP Z0 0"
AW'al Fp,zik KA K W
: RRZA AaAFA @A |, 5 s aMa
PoA oPZ% A4 -G g AAa=5PK
5NF0 ob 6@ 1aN Ze BEP

]

A 0° QATPI% &/

FHO ™ PKieHRn =5vZ0Z

Yo € 7N FO o b




OO * FQF,Ze 9 PhpAF-PZo
260 Ze®WEP YR/ y=Zx W
o P E@GEZ

04 W Ze Py oA

3.Ze MWiP%opFA=z®=ZI% & " F."Aefl, = Zx VWnedz
®zp abw»d” D H/po’ > "H,A0° AO»O" D JA

4nNpFo ob Rep L ICT W i zadaz

5N FO o b Z@@We & -7 Q[

i Zogf

- PZ,ICTKAZ%
g PZP' [ .

3.6 Ze@WiP-"QEi= 177 ZOZAGA &Y " <Zl o b W, OB %

=N"QF

4.094-zi é

r==a

NFO of, OBIZ= , "~ A

5o b Zo@WiPA W, GEI2%=1 210 A" " Qui=%Z" 0= dPEW A

o BT W PANII ZOf

6@ - P oA=_B-3Q:RFHA ¢ © ;
B es - PZ,W a@ao .
A~,i1Z0 B 7o Qrak A a - QZ-ZAH& aZ
6 G e ' A'H Z (Pedagogical Content Knowledge) Z A VIII, IX XK A %5 X
A-i =aPZ5ZQZ4, N YOVan Qz

4" HAnpFo , NEPA= PJ7T ZGAZR' AW P FHZKOBPZS ZO |

AT G - PZ

R" AGIPF¥H 5" 7Z2THZO-PFHZR' A 3 AH 70 .
5. 3 , A

6., ® 0vaon .wz

Yo & 10:Ze @ P KQZ® -G ZzAa Z--161 ZO

1.K®Z” -G|@za Zano F. <A

2. <ZAPRPK iG|@za ZCCE)tamn Z-ZKA% OQPE® A
3N Fo o ad T dFRSQ.

4.7 <3 T TAR" T AZE <ZARK iG|mZza AAY AN .
O &’ =7 R® & ASAT)- [InWn = F- 5Q =Q

158



6 ="QA” ayA® & »0a [ (Practicum)

.o b Zx;yUaPZ5ZthEPZnOTaTI¢ y' =.Aaa- XadeZA.
Zazapmordoa-3i 41 GZPZR® [ R“P»ZEAHO[ &' Q..
-7 WZGZA

IN

N N -

3ob s®@ 4 Anp "0 =..." " " 7Z7Z8ZA

4.0 «cAY»ZI o o2 R Z..Z20 36<i Fp<" " ZazA
5ZazZa@®ad o» PZ5Z®OA Y= A0ZAeZA.

6.o 4 6QOZOGA § A-wial|, =.»pba g0ZAeZA.

T.0ob —" Q=177 Z0OZ&A &0 -ZoWR = AMY AeZA.
BFQUi DA »d o v , NBPA= ZAAY AAZZHr»Z.h-2Z°Q7¢ Zx iVl

Ae ZA .
9.0 & -@M LEF,Z2x 0%F ,zda = & AA —OH AR
Ae Z A .

10., M@ Ze=CS0’' «aGzLA=3 A wZai =R" AGBH7? A A”S
Ae Z A .

11.NEP2020AP Z5 ZHZE b 6 ® 60 ' < ZZe= «dA, =~ aAZI0Z
Ae Z A .

12.8 i, HO & <i, 7ayA~“sglt Amal,&= o o AZF OANZ
B0 FQZKAZ «0eQZiZG" QuEi=2Za w»eA &4’ AA0=

-1 Z0ZG&ZA

13.5° o b 0VAD "ZAwPw” 50" HAA= ZAAAZZ»r»Z . ZAPZ, 0Ae
775K A «deZA.

“hed ( SWAIYAM) ZAo ...z L PA"A: &Y , A"AeZA.
W r hzZOd#d & PZ5ZQZGzZ 5 0~ & ,AZGA &F = ©Z
AM%E (250 ' ,h3 # F- X &[] ©GZ0, 8 O&ZQCCE NV & H<=3 )|
16.” 0 H=20Q= Z-~ HWZ&z{s —""Qai dzZr zHzaA 22, @ R=
-rz6zazA

=1 R®O-QZIWZhHos (nFo)PZ5ZOA, = 0AZ&H” A
ABS Ae ZA.

18.0 a4l ¢ ® Ze WP ZAEA hs ™ Zp=o0AZ&ZA.

19.nfFo " PzizH % ,RCA=1ansK”~ =H7 A 40ZAeZA.
20ZaZGRa =4 Qo A=K®Z”,G|wiza Zan " HA' 0T =..
Aa »0a «0ezZA.

WA i " =d'HAi Rep ¢ @ P A -0 AFA <9 A
IP)Z AUZ Ae ZA.

159



oK <1 Z7

ook w

https://www.dei.ac.in/deiffiles/notices/2022/Academic%20Council/Four_Year_Integrated

Teacher_Education_Programme_(ITEP).pdf

https://ses.aud.ac.in/programme/undergraduate-studies/83-integrated-teacher-

education-programmes-(itep)

https://ncte.gov.in/itep/PDF/ITEPNormsAndStandards. pdf
https://ncte.gov.in/website/introductionI TEP.aspx
https://ncte.gov.in/itep/login.aspx

https://ncert.nic.in/

1 U. K Singh & K N Sudarshan Language Education DPH Publisher

2 NCERT Teaching Reading a Challange

3 Dr. Santhosa Areekkuzhigil Constitutional Approach to Teaching &
Learning NCERT 2006

4 NCERT National Curriculum frame Work 2005

5 NCERT Language Teaching Position Papers

6 SCERT State Curriculum frame Work 2011

7 SCERT Language Teaching Position Paper
2011

8 |A.00l ZRZ5G A NFo s® '0° pi =akK]
sy a ‘:’lQ

9 |A. A> Z.RZ°G A"|nFo ¢® 'O F-npo
ZAQ D

10 [A] «Z&@PnQE A7 oh 2O A0VAD @Z=akK|
© & -0

11 |A e WA "HAVA'G A7 o b PFHZPZPY- =akK|f|
sy a G"Q

12 |A . Aer H 5 KQuE Z

13 |'AAA 0F00

14 |A .00l ZRZS G A7

15 /A .00l ZRZ5G A’

16 el <dzooO

160



https://www.dei.ac.in/dei/files/notices/2022/Academic%20Council/Four_Year_IntegratedTeacher_Education_Programme_(ITEP).pdf
https://www.dei.ac.in/dei/files/notices/2022/Academic%20Council/Four_Year_IntegratedTeacher_Education_Programme_(ITEP).pdf
https://ses.aud.ac.in/programme/undergraduate-studies/83-integrated-teacher-education-programmes-(itep)
https://ses.aud.ac.in/programme/undergraduate-studies/83-integrated-teacher-education-programmes-(itep)
https://ncte.gov.in/itep/PDF/ITEPNormsAndStandards.pdf
https://ncte.gov.in/website/introductionITEP.aspx
https://ncte.gov.in/itep/login.aspx
https://ncert.nic.in/

Content cum Pedagogy courses
Semester-I|
Paper-XIl C(EDN -12C)
Content and Pedagogy of English

Credits 4 Marks: 100 (70+30)

Course Learning Outcomes:
Student teachers will be able to:

~

I discuss methods, approaches, and materials for teaching Language at the secondary
stage in the Indian context,

I explain teaching-learning materials related to Language education with reference to NEP

2020,

apply different types of teaching-learning aids during classroom teaching,

make use of multimedia in Language teaching. Acquire knowledge about Language

through online resources,

develop a lesson plan for effective teaching of Language,

identify the role of a teacher in facilitating the learning of the Language.

discuss tools and techniques of assessment and evaluation in Language Teaching,

—_C =<

apply ICT in the teaching-learning process of Language,
develop e-content of Language using Language lab and virtual lab.

develop, practice, and evaluate various aspects of the B. Ed Programme with
special reference to language skills and language elements

—_C = = = =C =<

Unit-6: Pedagogical Aspects of Teaching English

1. Approaches techniques, Methods of teaching English- conceptual clarification

2. Methods of Teaching English: Grammar Translation Method, Direct-Met hod, Dr . West 0s
Method and Bilingual Method, online and Blended Learning

3. Communicative, Structural and Situational, Thematic, Constructivist, Collaborative, Eclectic
Approaches in Teaching of English, Deductive and inductive methods

4. Strategies, Techniques and Activities: Language games, Group work, Pair work,

Collaborative
and Co-operative work, Project and Peer interaction.

5. Learning resources of English Language Teaching:

Unit 7: Content Analysis & Planning the Classroom Transaction for English Language

1. Academic standards, Learning Outcomes-Conceptual clarification.

2. Developing Teaching learning aids/materials: concept, role, and importance in classroom
teaching learning of Language.

3. Developing unit plans and lesson/period plans based on learning outcomes (during Pre-
Reading, Reading, Post-Reading)
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4. Using ICT in Teaching English Language
5 Study and Reference skills

Unit-8: Professional Development of English teacher

1. Concept of Professional Development, Self-appraisal of the teacher,

2. Professional Development of English Teacher: Language, Literature, Phonetics, ICT and
Professional bodies.

3. Qualities of a Language teacher as professional for enhancing teaching learning skills.

4.Role of English language teacher in facilitating learning and creating dynamic learning
environment of Language.

5. Need for and importance of how to learn 21st century skills for learners and teachers of
Language.

Unit-9: Language Curriculum analysis and Pedagogical Impact on the Learner

1. Curriculum and Syllabus-conceptual clarification

2. Analysis on Types of Pedagogy in language teaching: Social Pedagogy; Critical Pedagogy;
Culturally Responsive Pedagogy, Socratic Pedagogy

3.Understanding language skills, poetry, prose, comprehension and grammar lessons related to
Class VI, 1X, and X from the pedagogical content knowledge (PCK) perspective,

4. Reviewing Present English Textbooks: Linkages between literature and society: Literature
reflects society- Society influences literature

5. Role of Pedagogy in Effective Learning: How does Pedagogy Impact the Learner?

Unit-10: Assessment and Evaluation

1. The concepts and types of Assessment and Evaluation.

2. Meaning and significance of CCE in English.

3. Typology of questions in English language

4. Blue Print (Table of Specifications) of a Question Paper, Preparation CCE Record,
5. SAT-Analysis and Interpretation of Test Scores

Engagement

1. Write an article on the recommendations of NEP 2020 in the context to Language
development.

2. Explore on Tools, software and platform for teaching learning of Language at secondary

stage.

Reflect on Research and Innovative Practices in Teaching Languages

Organize seminars and debates on position of English language in India

Prepare relevant resource materials of the Language at the secondary level.

Prepare a report on various pedagogical activities to teach the Language.

Prepare a teaching-learning resource for developing Language skills.

Develop an e-content on any one topic from Language textbooks at the secondary stage.

Writing diary, letters, notice expressing opinions and ideas.

10 Develop a list of Literature that can play an instrumental role in curriculum enrichment.

© 0N OA®
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11.
12.

13.

14.
15.

16.
17.
18.
19.
20.
21.

Prepare a write-up on pedagogical aspects of Language teaching in reference to NEP 2020.
Design devices for assessment of Listening, Speaking, Reading, and Writing skills of
Language through activities such as debate, extempore, group discussion, Speech, etc.
Write a reflective note on two editorial pieces on the same topic from different newspapers
from a multilingualism perspective.

Complete an online certificate course on Language from SWAYAM portal.

Students should be guided to fill in all the formats related to Internship (Observation, e-
Portfolio, Microteaching, Reflective teaching, CCE, Reflective journal).

Explore Vocabulary games 1 practice exercises to develop language proficiency.

Identify and list language (English) related errors common among students.

Dealing with Language Learning Difficulties in Language

Prepare a list of idioms, proverbs, - Figures of Speech in English

Write a report on current practices of assessment and evaluation at the secondary level.
Prepare a newsletter on the basis of your school experience programme (hand written).
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27. A. Jaworski and N. Coupland()" Methods in Language and Social Interaction" by
28. Rebecca Hughes ()"Teaching and Researching: Speaking"
29. Anil Sarwal and Laxmi Sarwal ()"English Language Teaching in India: A Literature"
30. R. S. Nagra() "Pedagogy of English Language"

Websites for improving the teaching English

31. (https://www.teachingenglish.org.uk/)
32. (https://www.edutopia.org/):

33. (http://www.readwritethink.org/)

34. (https://lwww.tes.com/lessons)

35. (http://www.ncte.org/)

36. (https://owl.purdue.edu/):

37. (https://www.education.com/):

38. (http://www.readingrockets.org/)

39. (https://www.grammarly.com/blog/)

40. (https://www.teachthought.com/)

41. (http://www.colorincolorado.org/):

42. (http://www.eslflow.com/)

43. (https://www.teacherspayteachers.com/)
44, (https://www.scholastic.com/teachers/):
45, (https://www.commonsense.org/education/):

Free sources for improving English language skills
46. (https://www.duolingo.com/):
47. (http://www.bbc.co.uk/learningenglish):
48. (https://www.englishclub.com/):
49. (https://learningenglish.voanews.com/)
50. (https://learnenglish.britishcouncil.org/):
51. ESL Gold (https://www.eslgold.com/):
52. (http://www.manythings.org/):
53. (https://www.englishpractice.com/):
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54. (https://www.breakingnewsenglish.com/):

55. (http://www.eslcafe.com/)

56. (http://www.esl-lab.com/):

57. (https://readtheory.org/)

58. (http://www.oxfordlearnersdictionaries.com/us
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